
Memorandum 
 

 

 

 

To:   General Faculty  

 

Date:  April 16, 2012 

 

Regarding: Agenda, Faculty Senate Meeting, April 20th at 3:00 pm TLC 1-303 
 

 

The agenda for the April 20, 2012 Faculty Senate Meeting will be as follows: 

 

1. Call to Order 

 

2. Roll Call 

 

3. The March 9
th

 minutes were approved by email on April 13, 2012. (See Addendum I) 

 

4. Committee Reports 

 

Committee I: Undergraduate Programs Committee (Chair, Camilla Gant) 

 

Action Items: (See Addendum II) 

 

A) College of Education 

1) Department of  Collaborative Support & Intervention 

a) B.S. in Education with a Major in Special Education & Teaching, General 

Request: Modify Blocks 1 & 3; see attachment 

Action: Approved  

 

b) SPED - 4709 - Special Education Policies and Procedures 
Request: Add; see attachment 

Action: Approved 
 

c) SPED - 4751 - Practicum III 
Request: Delete 

Action: Approved 
 

2) Department of Leadership and Applied Instruction 

a) Bachelor of Science in Sport Management 

Request: Modify; Require SPMG 3670 rather than SPMG 4680; add SPMG 4685 

Action: Approved  
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B) College of Arts and Humanities 

 

1) Department of Art 

a) ART 2301 - Non-Western Art 

Request: Delete 

Action: Approved 

 

b) ART 3403 - History of Graphic Design 

Request: Add; see attachment 

Action: Approved 

 

c) ART 4400 - Graphic Design Studio Problems 

Request: Add; see attachment 

Action: Approved; Subsequent to meeting, notified department that one learning 

outcome does not appear to be measurable; asked requestor to modify it 

 

2) Department of English & Philosophy 

a) Minor in Creative Writing 

Request: Modify; see attachment 

Action: Approved  

 

3) Department of Foreign Languages & Literatures 

a) B.A in Foreign Languages & Literatures 
Request: Delete FREN 3220 and FREN 3221 in French Track 

Action: Approved 
 

4) Department of History 

a) HIST 4230 - War, State, and Society in Early Modern Europe 
Request: Add; see attachment 
Action: Approved 

 

5) Department of Music 
a) Bachelor of Music in Theory & Composition 

Request: Modify title to Bachelor of Music with a Major in Composition [delete 

Theory]. 

Action: Approved; Request is considered a substantive program change, and will 
require BOR approval 
 

6) Department of Theatre 
a) B.A. Theatre 

Request: Modify; Delete XIDS 2100; Re-sequence THEA 1291 and THEA 2291 

Action: Approved 
 

C) College of Social Science 

1) Department of Psychology 

a) Bachelor of Arts in Psychology 
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Request: Modify major declaration criteria 

Action: Approved; Question posed whether new criteria would detain major 

declaration process, though intent of modification is to accelerate it. 

 

D) Richards College of Business 

1) Department of Economics 

a) ECON 4455 - International Financial Economics 

Request: Delete 

Action: Approved 

 

b) ECON 4475 - Introduction to Econometrics & Analytics 

Request: Add; see attachment 

Action: Approved 

 

2) Department of Marketing & Real Estate 

a) Certificate in Advertising; see attachment 

Request: Add  

Action: Approved 

 

E) School of Nursing 

a) Bachelor of Science in Nursing 

Request: Modify Area F; Add NURS 2101 & NURS 2102; Delete NURS 2023 & 

Social Sciences elective 

Action: Approved 

 

b) NURS 4101 - Professional Nursing Concepts III 

Request: Add; see attachment 

Action: Approved 

 

c) NURS 4102 - Professional Nursing Concepts IV 

Request: Add; see attachment 

Action: Approved 

 

d) NURS 4201 - Health Care of the Client III 

Request: Add; see attachment 

Action: Approved 

  

e) NURS 4202 - Health Care of the Client IV 

Request: Add; see attachment 

Action: Approved 

 

f) NURS 4301 - Clinical Practice III 

Request: Add; see attachment 

Action: Approved 

 

g) NURS 4302 - Clinical Practice IV 
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Request: Add; see attachment 

Action: Approved 

 

Information Items:  

 

A) General 

 

 Dr. Camilla Gant commended UPC members for an exemplary year of service.  

Members completed more than 15 SACS narratives, including two assigned to the 

UPC General Education subcommittee; and they completed 14 program reviews. 

 

 Dr. Jon Anderson reviewed the approval process for action items subsequent to UPC 

approval; and asked members to be mindful that said items may take several months 

to complete the approval process, particularly action items that require BOR 

approval.  He also noted that action items approved during a given Faculty Senate 

meeting cannot become effective or move to the BOR, if applicable, until Minutes 

that include said items are approved during a subsequent Faculty Senate meeting.  

 

B) General Education Committee - Maria Doyle, Chair 

 

 The committee decided to discontinue the moratorium on core course 

additions/proposals, which last year's committee imposed during the process of revising 

the core area and overlay outcomes. The proposal to add COMM 2110: Intercultural 

Communication to Area E.4 was returned for revision.  The Critical Thinking Overlay 

proposal has been sent to the BOR. 

 

 The committee is also assessing core courses based on the new learning outcomes, and 

identifying core courses that have not been offered since Spring 2009 to determine if they 

should remain listed as core options.   

 

C) XIDS Core Course Review Committee - Rebecca Reynolds, Chair 

 

 The committee was formulated based on recommended membership guidelines, and held 

its initial meeting Feb. 22.  The agenda included five course proposals which were acted 

upon as noted below. 

 

 Passed - XIDS 2100 Sex and Society: From French Fiction to World Cinema 

 Provisionally passed -  XIDS 2001/2002 Geosciences course on the global city (exact 

title not available; pending more information on grading) 

 Returned for revision and possible resubmission - XIDS 2100 Dance and Theatre; 

XIDS 2300 Introduction to Women's Studies; XIDS 2001/2002 African American 

Male Initiative Learning Community 

 

The committee also agreed upon membership terms (two years); and discussed the need 

for Education and Nursing representatives, as well as the need to recruit replacements 

Fall 2012 for two members who will rotate off of the committee. 
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During its March 28 meeting, the committee approved XIDS 2100 “All Natural”? 

Environment, Sustainability, and the Logical Writer with a provision that it will be 

offered only once (summer 2012) given the need to revisit issue regarding waiving 

prerequisites or to submit a 1000-level XIDS option. 

 

Course Proposals 

 

D)  College of Education 

1) Department of  Collaborative Support & Intervention 

a) READ - 4251 - Assessment and Correction Reading Education 

Request: Modify prerequisites 

Action: Approved 

 

b) SPED - 3713 - Introduction to Special Education and Mild Disabilities 

Request: Modify credit, prerequisites 

Action: Approved 

 

c) SPED - 3751 - Practicum I 

Request: Modify credit, prerequisites, description 

Action: Approved 

 

d) SPED - 3752 - Practicum II 

Request: Modify credit, prerequisites, description 

Action: Approved 

 

e) SPED - 3761 - Mild Disabilities: Literacy and Social Studies 

Request: Modify title, prerequisites, description 

Action: Approved 

 

f) SPED - 4712 - Language, Communication and Technology: Mild Disabilities 

Request: Modify prerequisites 

Action: Approved 

 

g) SPED - 4713 - Collaboration in School Settings 

Request: Modify prerequisites 

Action: Approved 

 

h) SPED - 4761 - Mild Disabilities: Methods for Science and Math 

Request: Modify title, prerequisites, description 

Action: Approved 

 

E) College of Arts and Humanities 

1) Department of Art 

a) ART 3401 - Introduction to Graphic Design 

Request: Modify description 
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Action: Approved; Subsequent to meeting, notified department that request also 

appears to modify title & prerequisites; if so, asked requestor to check both boxes 

 

b) ART 3402 - Graphic Design II: Typography II 

Request: Modify description, title 

Action: Approved; Subsequent to meeting, notified department that title appears to be 

the same; if so, asked requestor to un-check title box 

 

c) ART 4403 - Graphic Design III: Type & Image 

Request: Modify description, title 

Action: Approved; Subsequent to meeting, notified department that title appears to be 

the same; if so, asked requestor to un-check title box 

 

d) ART 4405 - Graphic Design V: Portfolio Development 

Request: Modify prerequisites (did not check prerequisite box)  

Action: Approved; Subsequent to meeting, notified department that prerequisite box 

was not checked; asked requestor check prerequisite box 

 

2) Department of Foreign Languages and Literatures 

a) FREN 3100 - Composition & Conversation 

Request: Modify description; Repeatable criterion also appears to modify credit 

Action: Approved 

 

F) College of Social Sciences 

 

1) Department of Mass Communications 

a) COMM 2110 - Intercultural Communication 

Request: Add; Satisfy Core Area E & Global Perspectives overlay option; see 

attachment 

Action: Tabled 3/15/12, pending General Education subcommittee review 

 

b) COMM 4421N - Practicum-The West Georgian 

Request: Modify credit 

Action: Approved 

 

c) COMM 4421P - Practicum-Student-Managed Public Relations Firm 

Request: Modify credit 

Action: Approved 

 

d) COMM 4221R - The WOLF Internet Radio 

Request: Modify credit 

Action: Approved 

 

e) COMM 4421T - UTV13 

Request: Modify credit 

Action: Approved 
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G) Richards College of Business 

 

1) Department of Economics 

a) ECON 4450 - International Trade 

Request: Modify description, title 

Action: Approved 

 

H) School of Nursing 

  

a) NURS 3201 - Health Care of the Client I 

  Request: Modify description 

  Action: Approved 

 

b) NURS 3202 - Health Care of the Client II 

  Request: Modify description 

  Action: Approved 

 

 

Committee II: Graduate Programs Committee (Chair, Susan Ashford) 

 

Action Items:  
 

A) Graduate Faculty Appointment – with recommended revisions.  See Addendum III. 

 

B) Academic Policies/Graduate catalog. See Addendum IV.  

• Grading System for Graduate Students – Language removed about IP 

grading for theses and dissertations, stating that only S and U are to be used. 

Other changes as noted. 

• Transfer Credit – Language clarified; exceptions noted. 

• Course Requirements for Program Completion – Policy has not changed 

but language has changed. 

• Change of Program – Language clarified; also requires student to apply for 

admission to new program and be accepted. 

• Registration for Thesis and Dissertation Hours – Previously under the title 

“Enrollment Required to Utilize Certain Library Resources”; Policy has not 

changed; language clarified. 

• Responsible Conduct of Research – Previously under “Institutional Review 

Board”; language clarified – lifted from UWG policy of same name. 

• Family Educational Rights and Privacy Act – Previously named 

”Confidentiality of Student Rights”; Revised policy borrows language directly 

from FERPA . 

• Academic Honor – Policy has not changed; Language has changed. 
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• Grade Appeals – Policy passed by FS in Fall 2011; language clarified.                                                                                                                                                                            

• Graduation – policy not changed, language clarified. 

• Withdrawal from the University – policy not changed, language clarified. 

• Hardship Withdrawal Policy – Policy passed by FS in Spring 2011; 

language clarified. 

 

The Graduate Programs Committee requests Faculty Senate approval for the following graduate 

course additions (See AddendumV) 

 

A) College of Arts and Humanities 

1. History Department  

a) Course: HIST-5230 War, State, and Society in Early Modern Europe  

Request:  Add 

Action:  Approved 

 

2. English Department 

a) Program:  Master of Arts with a Major in English  

Request:  Modify 

Action:   Approved 

 

B) College of Education 

1. Educational Innovation   

a) Course:  MEDT-6462 Administration of Instructional Technology Programs 

Request:  Delete 

Action:  Approved 

 

b) Program:  Specialist in Education with a Major in Media (IT) - Kawulich 

Request: Modify 

Action:   Approved 

 

2. Collaborative Support and Intervention  

a) Course:  READ-7261 Culturally-Diverse Literature, P-12  

Request:  Add 

Action:  Approved  

 

Information Items: 

A) College of Education 

1. Collaborative Support and Intervention  

a) Course:  READ-7264 Clinical Practice in Reading   
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Request: Modify 

Action:   Approved 

 

2. Leadership and Applied Instruction 

a) Course:  SEED-7264 Advanced Instructional Strategies for Mathematics Education  

Request:  Modify 

Action:  Approved 

 

b) Course:  SEED-7263 Advanced Instructional Strategies for Science Education  

Request:  Modify 

Action: Approved 

 

c) Course:  SEED-7262 Advanced Instructional Strategies for Social Studies Education  

Request:  Modify 

Action:  Approved 

 

d) Course:  SEED-7261 Advanced Instructional Strategies for English Education 

Request:  Modify 

Action:  Approved 

 

e) Course: SEED-7291 Classroom Instruction and Management  

Request:  Modify 

Action: Approved 

 

Committee IV: Academic Policies Committee (Chair, Robert Kilparick) 

 

Action Item: 
 

A) The Academic Policies Committee requests that the Faculty Senate approve modifications to 

the UWG Undergraduate Graduation Policy 

 

Undergraduate Graduation Policy – passed in Faculty Senate on 02.17.12 

The University of West Georgia awards degrees three times a year corresponding with the 

end of each semester and only to the students who have applied and who are meeting all 

graduation requirements at the time final grades are posted. 

How to Apply   

Students should submit the Undergraduate Application for Graduation along with the $40 

(per degree) application fee to the Enrollment Services Center, first floor Parker Hall by the 

appropriate deadline listed below.   
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    Spring Graduation - October 1 

    Summer Graduation - March 1 

    Fall Graduation - August 1  

The graduation application and $40 (per degree) application fee can be deferred up to one 

year from the initial term of scheduled graduation. For example, a student who applies for 

spring 2012 graduation would have until spring 2013 to graduate without having to complete 

another application for graduation or pay the $40 (per degree) graduation fee. If the student 

does not graduate within one year from the original scheduled graduation date, the student 

must reapply for graduation and pay the $40 (per degree) application fee again.  

Graduation Policies: 

1. Candidates may choose to meet the degree requirements of the current catalog or any 

catalog within six years prior to graduation, provided that the candidate was enrolled 

in the degree program during the year of the catalog chosen. 

 

2. A student’s graduation will be delayed one semester if: 

a. all incomplete (I) grades are not removed and a grade recorded in the 

Registrar’s Office by the grade deadline of the term in which the student is 

graduating;   

b. transient, study abroad, credit by exam or any other type of credit is not 

recorded in the Registrar’s Office by the grade deadline of the term in which 

the student is scheduled to graduate; 

c. the student is not meeting graduation requirements after grades are posted for 

the term in which the student is scheduled to graduate. 

 

3.  Students are encouraged to attend graduation. If attendance is not possible, the 

student should notify the Registrar’s Office. A student may participate in only one 

graduation ceremony per degree earned. 

 

Undergraduate Graduation Policy – proposed fix highlighted in yellow 

 

The University of West Georgia awards degrees three times a year corresponding with the 

end of each semester and only to the students who have applied and who are meeting all 

graduation requirements at the time final grades are posted. 

How to Apply   
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Students should submit the Undergraduate Application for Graduation along with the $40 

(per degree) application fee to the Enrollment Services Center, first floor Parker Hall by the 

appropriate deadline listed below.   

    Spring Graduation - October 1 

    Summer Graduation - March 1 

    Fall Graduation - August 1  

The graduation application and $40 (per degree) application fee can be deferred up to one 

year from the initial term of scheduled graduation. For example, a student who applies for 

spring 2012 graduation would have until spring 2013 to graduate without having to complete 

another application for graduation or pay the $40 (per degree) graduation fee. If the student 

does not graduate within one year from the original scheduled graduation date, the student 

must reapply for graduation and pay the $40 (per degree) application fee again.  

Graduation Policies: 

1. Candidates may choose to meet the degree requirements of the current catalog or any 

catalog within six years prior to graduation, provided that the candidate was enrolled 

in the degree program during the year of the catalog chosen. 

2. A student’s graduation will be delayed at least one semester if: 

a. all incomplete (I) grades are not removed and a grade recorded in the 

Registrar’s Office by the grade deadline of the term in which the student is 

graduating;   

b. transient, study abroad, credit by exam or any other type of credit is not 

recorded in the Registrar’s Office by the grade deadline of the term in which 

the student is scheduled to graduate; 

c. the student is not meeting graduation requirements after grades are posted for 

the term in which the student is scheduled to graduate. 

3.  Students are encouraged to attend graduation. If attendance is not possible, the 

student should notify the Registrar’s Office. A student may participate in only one 

graduation ceremony per degree earned. 

 

B) The Academic Policies Committee requests that the Faculty Senate approve modifications to 

the UWG Transient Student Policy. 

 

Transient Status Policy 

 

Approved by the Faculty Senate on November 11, 2012 

 

Students wishing to complete classes at another college or university to count towards their 

degree at West Georgia must maintain good standing at West Georgia. Prior to taking the 

Page 11 of 264

http://www.westga.edu/assetsDept/registrar/Undergraduate_Application_for_Graduation_updated_11_10(1).pdf


course(s), students must complete a Transient Status Permission Form, which includes the 

signatures of their advisor, the chair of the department in which the credit shall be granted, 

and the dean/designee of their major college. It is each student's responsibility to consult the 

Undergraduate Transfer Course Equivalents link, or contact the Registrar’s Office to 

determine if the course will be accepted as transfer credit at UWG and count toward a given 

degree. Transient status is given for one semester at a time, and students must have the other 

college send a transcript of the courses taken to the Registrar at West Georgia in order to 

receive credit for the work. For final term transient status restrictions, see Graduation 

Policies in the Undergraduate Catalog. 

 

Proposed additions – highlighted in yellow 

 

Students wishing to complete classes at another college or university to count towards their 

degree at West Georgia must maintain good standing at West Georgia and hold active student 

status at UWG during transient studies. Prior to taking the course(s), students must complete 

a Transient Status Permission Form, which includes the signatures of their advisor, the chair 

of the department in which the credit shall be granted, and the dean/designee of their major 

college. If the transient status involves study abroad, students must also obtain the signature 

of the Director of International Services and Programs. International students seeking 

transient status must obtain the signature of the Director of International Services and 

Programs. It is each student's responsibility to consult the Undergraduate Transfer Course 

Equivalents link, or contact the Registrar’s Office to determine if the course will be accepted 

as transfer credit at UWG and count toward a given degree. Transient status is given for one 

semester at a time, and students must have the other college send a transcript of the courses 

taken to the Registrar at West Georgia in order to receive credit for the work. For final term 

transient status restrictions, see Graduation Policies in the Undergraduate Catalog. 

 

Committee VI: Strategic Planning Committee (Chair, Rob Sanders) 

 

Action Item: 

A) The Strategic Planning Committee of the Faculty Senate proposes the senate adopt the 

modifications to the current strategic plan as noted in Addendum VI.  These changes are to 

update strategic goals and bring them in line with direction and operations of the institution. 

 

Information Item: 

A) The QEP subcommittee of the faculty senate and the SACS Liaison have completed the first 

draft of the UWG QEP. It is included here (see Addendum VII) as an item of information 

for the senate and campus community. In line with the description in the executive summary, 

"It is requested that the college/school committees or subgroups review their section and 

complete any updates by the end of September, 2012. This document is downloadable from 

the QEP web site: www.westga.edu/qep. The editing process will be coordinated by the 

SACS Liaison. Once updates are complete, the Faculty Senate Strategic Planning 

Subcommittee will integrate/moderate recommended changes and present the document for 

acceptance by the senate in mid-fall semester, 2012. Additionally, any member of the faculty 

who wishes to add comments to the document should work through his/her college/school 

committee." 
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Committee IX: Facilities and Services Committee (Chair, Shelley Smith)  
 

Information Item: 

 

B) Facilities and Services requests the approval of the revised parking code  

(See AddendumVIII). Richard Curvin from Auxiliary Enterprises available to answer 

questions. 
 

5. Old Business 

 

6. New Business  

 

7. Announcements 

 

A) Slate for the election of Faculty Senate Chair, FY13 & FY14 approved by email, April 13, 

2012. 

 

 Dr. Jeff Johnson 

 

8. Adjournment 
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Addendum I 
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University of West Georgia 

Faculty Senate Meeting  

Minutes 

 

March 9, 2012 

Approved April 13, 2012 
 

1. The meeting was convened in room 1-303 of the Technology-enhanced Learning Center and 

called to order by Chair Chris Huff at 3:05 pm. 

 

2. Roll Call 

Present  

Barnhart, Bucholz, Deng, Goldstein (substitute for DeNie), Doyle, Gant, Snipes (substitute 

for Gezon), Halonen-Rollins, Hannaford, Hasbun, Hatfield, Hodges, J. Johnson, Jenks, Boldt 

(substitute for Kassis), Kilpatrick, Kramer, Leach, Lloyd, M. Johnson, Mayer, Mitchell, 

Moffeit, Morris, Noori, Packard, DeVita (substitute for Parrish), Pencoe, Pitzulo, Ponder, 

Pope, Popov, Ringlaben, Rutledge, Samples, Sanders, Schmidt, Smith, Thomas, Hazari 

(substitute for Thompson), Williard 

 

Absent 

Ashford, Banford, Blair, Chesnut, Hansen, Snaith, Yeong 

 

3. Approval of the minutes of the February 17
th

 meeting  

 

Minutes approved by voice vote 

 

4. Committee Reports 

 

Committee I: Undergraduate Programs Committee (Chair, Dr. Camilla Gant) 

 

Action Items:  
 

A) College of Education 

1) Department of Leadership and Applied Instruction 

a) Bachelor of Science in Recreation  

Request: Terminate 

Action: Approved 

 

b) Bachelor of Science in Secondary Teacher Education 

Request: Terminate 

Action: Approved  

 

c) UTCH 2001 - Inquiry Approaches to Teaching 

Request: Add; See attachment 

Action: Approved 
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d) UTCH 2002 - Inquiry Based Lesson Design 

Request: Add; See attachment 

Action: Approved 

 

e) UTCH 3001 - Knowing and Learning in Mathematics and Science Education 

Request: Add; See attachment 

Action: Approved 

 

f) UTCH 3002 - Classroom Interactions 

Request: Add; See attachment 

Action: Approved 

 

g) UTCH 3003 - Project Based Instruction 

Request: Add; See attachment 

Action: Approved 

 

h) UTCH 3004 - Inclusive Secondary Mathematics and Science Classrooms 

Request: Add; See attachment 

 Action: Approved 

 

i) UTCH 4000 - Apprentice Teaching 

Request: Add; See attachment 

Action: Approved 

 

B) College of Science and Mathematics 

1) Department of Chemistry 

a) Bachelor of Arts in Chemistry/Secondary Education 

Request: Modify; align program with UTeach requirements; See attachment 

Action: Approved 

 

2) Department of Geosciences 

a) Bachelor of Science in Earth Science/Secondary Education 

Request: Modify; align program with UTeach requirements; See attachment 

Action: Approved 

 

b) Bachelor of Science in Geography 

Request: Modify Area F, learning outcomes, concentrations; See attachment  

Action: Approved 

 

c) Bachelor of Arts in Geography  

Request: Terminate; See attachment 

Action: Suspend; current majors may complete program; new majors cannot enroll 

 

d) GEOG 3405 - Geographies of Sustainability 

Request: Add; See attachment 

Action: Approved 

 

e) GEOG 4253 - Seminar in Economic Geography 
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Request: Add; See attachment 

Action: Approved 

 

f) GEOG 4500 - Moral Geographies 

Request: Add; See attachment 

Action: Approved 

 

g) GEOG 4643 - Seminar in Urban Geography 

Request: Add; See attachment 

Action: Approved 

 

h) GEOG 4755 - GIS Database Design 

Request: Add; See attachment 

Action: Approved 

 

i) GEOG 4757 - Programming and Customization in GIS 

Request: Add; See attachment 

Action: Approved 

 

j) GEOG 4893 - Practicum in GIS 

Request: Add; See attachment 

Action: Approved 

 

k) GEOL 3825 - Research Methods 

Request: Add; See attachment 

Action: Approved 

 

3) Department of Mathematics 

a) Bachelor of Science in Mathematics/Secondary Education 

Request: Modify; align program with UTeach requirements; See attachment 

Action: Approved 

 

4) Department of Physics 

a) Bachelor of Science in Physics/Plan D 

Request: Modify; align program with UTeach requirements; See attachment 

Action: Approved 

 
C) College of Social Sciences 

1) Department of Criminology 

a) Bachelor of Science in Criminology 

Request: Modify; delete pre-major criteria 

Action: Approved 

 

2) Department of Mass Communications 

a) Bachelor of Arts in Mass Communications 

Request: Modify pre-major criteria, FMA track, electives, degree type; See 

attachment 

Action: Approved 
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3) Department of Political Science & Planning 

a) Minor in Public Administration 

Request: Add; See attachment 

Action: Approved 

 

b) POLS 4407 - European Environmental Policy 

Request: Add; See attachment 

Action: Approved 

 

c) POLS 4408 - EU Science and Technology Policy 

Request: Add; See attachment 

Action: Approved 

 

d) POLS 4411 - Federalism and Multilevel Governance in the EU 

Request: Add; See attachment 

Action: Approved 

 

e) POLS 4412 - Democracy and the EU 

Request: Add; See attachment 

Action: Approved 

 

f) POLS 4413 - Social Policy in Europe 

Request: Add; See attachment 

Action: Approved 

 

g) POLS 4414 - History of European Integration 

Request: Add; See attachment 

Action: Approved 

 

h) POLS 4507 - US-EU Relations 

Request: Add; See attachment 

Action: Approved 

 

i) POLS 4508 - European Economic and Monetary Union 

Request: Add; See attachment 

Action: Approved 

 

j) POLS 4509 - EU Law and Legal Systems 

Request: Add; See attachment 

Action: Approved 

 

k) POLS 4510 - Foreign Policy and the EU 

Request: Add; See attachment 

Action: Approved 

 

4) Department of Sociology 

a) Bachelor of Science in Sociology  
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Request: Modify; expand capstone options 

Action: Approved 

 

b) SOCI 4982 - Capstone: Internship 

Request: Add  

Action: Approved 

 

Items approved by voice vote. 

 

Information Items:  

 

A) College of Education 

1) Department of Leadership and Applied Instruction 

a) PWLA 1600 - Personal Wellness 

Request: Modify description; See attachment 

Action: Approved 

 

B) College of Sciences and Mathematics 

1) Department of Geosciences 

a) GEOG 2503 - Cultural Geography  

Request: Modify description 

Action: Approved 

 

C) College of Social Sciences 

1) Department of Mass Communications 

a) COMM 2110 - Intercultural Communication 

Request: Add 

Action:  Forwarded to Gen Ed Subcommittee 

 

2) Department of Sociology 

a) SOCI 4983 - Capstone: Senior Thesis 

Request: Modify prerequisites, title 

Action: Approved 

 

b) SOCI 4984 - Capstone: Senior Seminar 

Request: Modify prerequisites, title 

Action: Approved 

 

Committee II: Graduate Programs Committee (Alan Pope for Chair, Susan Ashford) 

 

Action Items:  
 

The Graduate Programs Committee requests Faculty Senate approval for the following graduate 

policy changes/revisions/additions: 

 

A) Motion: Graduate Programs requests approval of revised graduate course load expectations.  
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Motion approved by voice vote. 

 

The following is an edit and revision of the course load expectations previously found in the 

2010-2011 graduate handbook. 

Graduate Course Loads 

Minimum Course Load for Financial Aid Eligibility 

To be eligible for Federal Student Aid (FSA), a student must be enrolled at least half 
time. To be enrolled half time, a student must be taking at least half of the course load of 
a full-time student. The UWG Office of Financial Aid defines full-time enrollment for a 
graduate student as 9 credit hours, or the equivalent, each term. Half-time enrollment is 
defined as 5 credit hours, or the equivalent, each term.  

Students must register for and attend 5 credit hours, or the equivalent, to be eligible for 
Financial Aid each term. 

 Fall Spring Summer 
Full Time 9 9 9 
Half Time 5 5 5 

Minimum Course Load for Graduate Assistantship Eligibility 

Graduate Assistantships are classified by function or purpose and include Graduate 
Teaching Assistantships (GTAs), Graduate Research Assistantships (GRAs), and 
Graduate Assistantships (GAs). GTAs, GRAs, and GAs must register for and earn 9 credit 
hours, or the equivalent, to be eligible for a Graduate Assistantship each term.  

Maximum Course Load for All Graduate Students 

Graduate students who do not hold one of the three types of assistantships may register 
for 12 credit hours without permission. Graduate students who want to take an 
overload, defined as more than 12 credit hours, must obtain permission from the 
Director of their graduate program and from the Director of Graduate Studies for their 
college or school. Some programs may require additional levels of approval. 

Expectations for the maximum course load apply to graduate students who take a mix 
of graduate and undergraduate courses in one semester, as well.  Although some 
graduate degree and non-degree programs require graduate students to take 
undergraduate courses, students are considered graduate students. 

B) Graduate Faculty Appointment – Revision of previous COGS policy.  

The new policy replaces the previous COGS Appointment and Reappointment Guidelines.  

The new policy moves the approval process to the Colleges/School since faculty are vetted at 
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this level; it details the requisites for appointment/reappointment to Regular, Limited-Term, 

and Permission-to-Teach categories and the process for approval.  

 

Concern was raised on the requirement listed as, “Full-time tenured/tenure track faculty 

status in a department offering graduate course work with a rank of at least assistant 

professor.” Departments without a graduate program or smaller departments would be 

prevented from participation in academically appropriate activities. There is already 

precedent for qualified faculty assuming graduate faculty responsibilities without acceptance 

to the graduate faculty. Committee was requested to consider this issue. 

 

Pope withdrew the motion and will take it back to the committee to consider requested revision. 

 

C) The Graduate Programs Committee requests Faculty Senate approval for the following 

graduate course additions  

 

1) School of Nursing 

EdD in Nursing Education Program 

The following course additions are the first level courses in the new EdD in Nursing 

Education program.   

a) Course:  NURS-9001 Current Trends and Issues in Nursing 

Request:  Add 

Action:  Approved 

 

b) Course:   NURS-9002 Quantitative Research in Nursing 

Request:  Add 

Action:  Approved 

 

c) Course:   NURS-9003 Principles of Qualitative Inquiry 

Request:  Add 

Action:  Approved 

 

d) Course:  NURS-9004 Teaching the Adult Learner 

Request:  Add 

Action:  Approved 

 

e) Course:   NURS-9005 Nursing Theory in Nursing Education 

Request:  Add 

Action:  Approved 

 

f) Course:   NURS-9006 Educational and Healthcare Policy  

Request:  Add 

Action:  Approved 

 

g) Course:  NURS-9007 Applied Statistical Methods in Nursing 
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Request:  Add 

Action:  Approved 

 

Motion approved by voice vote. 

 

Information Items:  

 

A) College of Education 

1) Educational Innovation  
a) Course: MEDT-7487:  Practicum 

Request:  Modify 

Action: Approved 
 

B) College of Sciences and Mathematics 

1) Geosciences Department 

a) Course:  GEOG-6086 Internship 

Request: Modify 

Action: Approved 

 

 

Committee V: Faculty Development Committee (Chair, Gary Schmidt) 

 

Action Items:  

 

A) The Faculty Development Committee requests approval of the attached amendments to the 

Promotion and Tenure Revisions passed in the Faculty Senate on December 9, 2011. (See 

Attachment I). 

 

Editorial corrections were requested. 
 
Motion as corrected was approved by voice vote with one vote of opposition. 

 

Committee XI: Intercollegiate Athletics Committee (Chair, Robert Morris) 

 

Information Items:  

 

A) Minutes from the Athletic Committee’s 2/13/2012 meeting  

 

B) Committee approved SACS Compliance Statement 

 

C) Approved Scope and Mission Statement developed by the Athletics Department as required 

by NCAA regulations 

 

D) Every sporting event has a “faculty coach” and it has turned out to be a very successful 
program and volunteers are encouraged to apply to increase faculty Involvement in 
sporting events. 
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Committee XI: Rules Committee (Chair, John Ponder) 

 

Action Item: 
 

A) Preamble:  

The FS Rules Committee submits the attached document for consideration by the general 

body.  The document sets forth guidelines for modification of academic programs.  The 

guidelines were developed in consultation with the Provost’s Office, the Graduate Programs 

Committee, the Undergraduate Programs Committee, and the Chair of the Senate and 

represent an attempt to streamline and clarify what does and does not need to go before the 

general body of the Faculty Senate. 

 

Editorial changes from the floor: 

 Paragraph 2 “Dean and Chief Academic Officer” should be Dean as the chief academic 

officer” 

 On following line change “their” to “his/her” area of appointment 
 

Motion approved by voice vote 
 

UWG Shared Governance Procedures for Modifications to Academic Programs  

 Many changes also need approval by the BOR, SACS, and/or specialized accreditors prior to 

implementation.  

This document only addresses the UWG internal approval process. 

 

The Provost serves as the Chief Academic Officer for the Institution. As such, all changes to 

programs and courses need approval of the Provost.  The Dean, serving under the Provost, serves 

as the Chief Academic Officer for the college or school of his or her appointment. It is the 

responsibility of both the Dean and members of the faculty to engage in improvements and 

innovations in pedagogy, curriculum, and programming in an effort to increase student learning. 

Many of these changes should flow naturally out of market conditions, environments, national 

norms, and data collected and analyzed through the assessment of student learning outcomes. 

 

The process for new or modified academic programs and curriculum normally (but not 

exclusively) initiates within a college or school. As such, it is the responsibility of the Dean as 

the chief academic officer of the college or school to manage the curriculum 

creation/modification process within his/her area of appointment. Each college or school has the 

opportunity to define internal processes for the creation and modification of curriculum and 

academic programs, within the boundaries of UWG and BOR policy and procedures. 

 

When the creation or modification of an academic program or curriculum is approved by the 

Dean, many changes should also be submitted for consideration by the faculty senate and its 

committees, while others should be reported directly to the Office of the Provost and Vice 

President for Academic Affairs.  

 

The process of notification and approval for the creation/modification of academic programs and 

curriculum is outlined below:  

1. The following are actions items by the Senate and appropriate Senate Subcommittees:  
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o New academic programs and new courses (degrees, majors, minors, 

concentrations, certificates, etc…) 

o Changes to a course level (i.e. changing from 3000 to 4000 level) 

o Adding to or removing a course from the Core Curriculum 

o Changes to course prerequisites that span across colleges 

o Modifying the requirements to complete an academic program, including core 

curriculum 

o New or modified concentrations within a degree program 

2. The following are information items for the Senate:  

o Modifications to XIDS courses (Action Item by the Committee) 

o Changes in admission standards for an academic program 

o Suspending (deactivating) or eliminating (terminating) academic programs 

o Offering an existing academic program more than 95% online 

o  Offering an approved academic program more than 50%, but less than 95% 

online 

3. The following are reviewed by the Senate graduate and undergraduate programs 

committees to assure quality of academic programs 

o Comprehensive Program Reviews 

o Academic program and core curriculum learning outcome assessments 

4. The following are not items considered by the Senate and should be reported directly to 

office of the Provost:  

o Modifications/additions/deletions to existing academic program learning 

outcomes, excluding core curriculum 

o Offering less than 25%  or 25-50% of an academic program at an off-site location 

or online (separate notifications for each change) 

o Minor modifications to courses including : course name, description, course 

learning outcomes, and prerequisites within a college or school 

o Creation or modifications of assessment artifacts 

o Moving an approved course to online delivery (including both “D” and “N” 

sections) 

 

5. Old Business 

 

A) Nominations for Senate Chair, 2012-2014. 

Policies and Procedures, Article IV Section 2 

The Chair of the Faculty Senate 

With the consent of the President of the University, the Chair of the Faculty Senate shall 

preside at all Faculty Senate meetings and chair the Executive Committee of the Senate. 

Additional responsibilities include serving as the representative of the University of West 

Georgia to the University System of Georgia Faculty Council; serving as a liaison between 
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Senate and other stakeholders in the University community; setting the agenda for Senate 

meetings; providing for an orientation and training for new chairs of Senate committees; 

resolving issues with Senators who do not serve or who resign; casting a vote only in case of 

a tie; and designating a replacement to preside over Senate meetings in case of absence. 

1. Eligibility 

The Chair of Senate must be a tenured full-time faculty member who has served in the 

Senate within the prior three years and who is not currently Chair or Past-Chair of the 

Senate 

2. Term of Office 

The Chair will begin service on June 1 and serve a two-year term in office. 

3. Election of the Chair of the Faculty Senate 

At the March meeting of the Faculty Senate in the current Chair’s last year in office, the 

Senate shall nominate at least two (2) qualified persons to stand for election as the next 

Chair; in April the University faculty will vote in such a fashion that the winner of the 

election will have received a majority of votes cast. Ballots will specifically include an 

option for a write-in candidate. 

If the Chair-elect is currently a member of the Senate, the Chair-elect will resign his or her 

Senate seat (and committee assignments) and would be replaced by an election within the 

person’s respective college or school. 

Chair Huff raised the concern of limiting the Senate Chair term to 2 years. Issues raised from 

chair and floor included that of experience, the fact that senators can serve longer terms, and that 

senators can succeed themselves. Along with term parameters, a concern was raised on the 

timing of the election. With the election occurring in April, service as Chair-Elect is limited with 

little time to prepare for the role as Chair. 

 

1. Senate requested that the rules committee look at the current term limit for the Senate 

Chair and the possibility of moving the election to earlier in the year. 

2. Dawn McCord, Secretary, will send out a call for nominations. 

 

6. The meeting was adjourned. 
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Attachment I 
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DRAFT Amendment to Promotion and Tenure Changes  

 
103.02 Procedures 
 
By the end of the first week of fall semester classes, the Provost and Vice President 
for 
Academic Affairs shall establish the date by which recommendations shall be 
submitted at each level of the promotion/tenure process. Any faculty member who 
meets the criteria for promotion and tenure established herein and who desires to 
be considered shall submit a dossier to his or her department chair, library 
supervisor, or other designated supervisor (in the absence of a department chair). 
Department chairs or supervisors shall see that dossiers are organized uniformly 
according to the appropriate criteria specified. 
 
Each dossier shall include, at a minimum, the following: 

● a curriculum vitae; 
● the three evaluations of teaching effectiveness and performance of allied 

duties specified in Section 103.05 and 103.06; 
● any letters of recommendation which the department chair has received; 
● reprints of scholarly publications or other evidence of scholarly or creative 

work. 
 
 
The promotion/tenure process shall include reviews at the levels of both the 
Department and the College or School, except in those units without academic 
departments, which may choose a single-level process. Given the diverse nature of 
academic disciplines and the rigorous professional standards associated with each, 
departments may formulate specific criteria appropriate to their discipline. If a 
department specifies unique criteria, such criteria must be in written form and 
approved by the governing body of the College, the 
Dean, and the Provost. Such approved department criteria must be made available 
to candidates at their point of entry into UWG, and reinforced during periodic pre-
tenure / promotion reviews; they must also be included as part of a candidate’s 
dossier at each subsequent level of review. Departmental criteria must not conflict 
with University criteria. Each subsequent level of review must consider the dossier 
in terms of these stated criteria, thus ensuring that candidates are considered in the 
professional contexts of both their discipline and of the University. 
 
[...] 
 
103.0201 Formation and Operation of Faculty Promotion and Tenure Evaluation 
Committees 
 
A. Departmental Evaluation (for units with academic departments) 
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1. Faculty Committee 
A faculty promotion and tenure evaluation committee, consisting exclusively of no 
less than three tenured faculty members selected by the voting members of the 
department, shall formally review dossiers submitted to the department chair. In 
the event that a department does not have a sufficient number of tenured faculty 
members, tenured faculty from other departments must be invited to serve. 
Department chairs, Assistant/Associate Deans and Deans are excluded from 
selection as committee members. No faculty member shall serve on the committee 
during a year in which he or she is being considered by the committee. 
 
The departmental committee (or other review body of academic units that do not 
have departments) shall be guided by all of the specific university, college/school, 
and, for academic units that contain departments, departmental criteria for 
promotion or tenure in their formal review of dossiers submitted to the department 
chair and shall make are commendation in writing (including a discussion of the 
candidate's strengths and identification of areas where the candidate failed to meet 
the criteria) regarding each case for promotion and/or tenure. A simple majority 
vote of the committee is required for a positive recommendation. If a candidate is 
not recommended for promotion and/or tenure, the chair of the department (or 
Dean in the case of a unit that does not have departments) shall give the candidate a 
copy of the committee's evaluation in accordance with the procedures and timelines 
specified in Section 103.0205. 
 
2. Department Chair 
The department chair shall include the faculty committee’s written evaluation along 
with his or her own written evaluation in the dossier of the candidate. Formal 
written evaluations shall include a discussion of the candidate's strengths and shall 
identify areas where the candidate failed to meet the criteria. 
 
3. Evaluation of a Department Chair 
When a department chair is under consideration for promotion and/or tenure, the 
faculty committee (see above) shall review the candidate's dossier submitted to the 
Dean. The committee shall make a recommendation in writing (including a 
discussion of the candidate's strengths and identification of areas where the 
candidate failed to meet the criteria) regarding the case for promotion and/or 
tenure. A simple majority vote of the committee is required for a positive 
recommendation. If a candidate is not recommended for promotion and/or tenure, 
the chair of the Committee shall give the candidate a copy of the committee's 
evaluation in accordance with the procedures and timelines specified in Section 
103.0205. 
 
4. Evaluations of other faculty holding administrative positions 
Faculty above the level of department chair (e.g., deans, vice presidents) shall be 
evaluated in accordance with the same promotion and/or tenure criteria and 
procedures outlined in this Handbook including an independent evaluation by the 
candidate’s immediate supervisor. 
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5. Appeals 
Candidates may appeal any evaluation that does not recommend promotion and/or 
tenure in accordance with the procedures and timelines specified in Section 
103.0205. 
 
B. College Evaluation 
1. A Faculty Promotion and Tenure Evaluation Committee shall be established in 
each of the following: The College of Arts and Humanities, the College of Business, 
the College of Education, the College of Science and Mathematics, and the College of 
Social Sciences. Each committee shall be composed exclusively of tenured faculty 
members selected by the voting members of the academic unit and shall formally 
review dossiers submitted to the Dean. Department chairs, Assistant/Associate 
Deans and Deans are excluded from selection as committee members. No faculty 
member shall serve on the committee during a year in which he or she is being 
considered by the committee. Each department shall have representation on the 
committee, but no department shall have more than two members.. Deans shall be 
responsible for calling the initial meeting of this committee. At the initial meeting, 
the members of each committee shall elect one of the members as chair, who will be 
a voting member of the committee. 
 
2. Each committee shall meet at the call of its committee chair. At the initial meeting, 
the committee chair shall review the qualifications for each rank so that members 
will be guided by all of the specific university, college/school, and departmental 
criteria for promotion or tenure. 
 
3. Dossiers submitted shall be reviewed by committee members prior to committee 
meetings. 
 
4. The merits of each candidate for promotion or tenure shall be discussed to the 
extent desired by a simple majority of committee members. Department members 
serving on the Promotion and Tenure Evaluation Committee are to serve as 
resource persons to the committee rather than advocates for or adversaries against 
members of their department under consideration for promotion and/or tenure. 
Any supervisor may be called to discuss with the committee the qualifications of 
each person nominated from his or her department. 
 
5. Voting on promotion and tenure shall be by separate secret ballots and according 
to the following procedures: all candidates for promotion to each academic rank 
shall be voted on at the same time, and all candidates for tenure shall be voted on at 
the same time. Each candidate shall receive a vote of approval or disapproval. The 
committee chair shall total the votes awarded each candidate. A simple majority 
vote of the committee is required for a positive recommendation. It will be the 
responsibility of the Dean to preserve the original ballots and to keep these on file 
for a period of ten years. 
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6. Each committee chair shall submit a list of the names of those recommended for 
promotion and/or tenure to the appropriate Dean. The committee chair shall report 
to the Dean the number of approval/disapproval votes that each candidate received 
in the voting. The dossiers of those considered by the committee will be submitted 
with the report. 
 
The committee chair shall prepare a written evaluation for each candidate that 
includes a discussion of the candidate's strengths and areas where the candidate 
failed to meet the criteria. A copy of this written evaluation, including vote totals, 
shall be forwarded in the dossier of the candidate to the appropriate Dean. If a 
candidate is not recommended for promotion and/or tenure, the Dean shall give the 
candidate a copy of the committee's evaluation in accordance with the procedures 
and timelines specified in Section 103.0205. 
 
6. Appeals 
Candidates may appeal any evaluation that does not recommend promotion and/or 
tenure in accordance with the procedures and timelines specified in Section 
103.0205. 
 
C. Promotion and Tenure Committee Formation for Units without Departments (e.g. 
School of Nursing and Library) 
 
Units without departments shall have the option of forming a single, unit-level 
promotion and tenure committee instead of two committees as described in 
103.0201 A and B.  Such a committee must be composed exclusively of tenured 
faculty and must include a minimum of three (3) members.  In the event that the 
unit does not have a sufficient number of eligible tenured faculty, the committee 
must be populated by inviting tenured faculty from other units of the university, 
emeriti faculty, or tenured faculty from appropriate academic units at other 
universities. Any units that plan to populate promotion and tenure committees with 
emeriti or non-UWG faculty must establish a written policy for the selection of these 
committee members 
 
Units choosing the option of single-level review for promotion and tenure must 
develop their own written procedures for promotion and tenure committee 
formation and review and obtain approval from the governing body of the unit and 
the Provost/VPAA. These procedures must be otherwise consistent with the 
procedures outlined in section 103.0201. 
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Approved Graduate Programs Committee  3/2/2012 
Approved Revision 4/5/2012 

GRADUATE FACULTY APPOINTMENT 

 

The Graduate Faculty shall consist of tenure-track and tenured members of the General Faculty 

with the rank of assistant professor, associate professor and/or professor, who have been 

recommended for appointment by their department/program heads or academic deans and 

approved by the Dean of the respective college/school. 

 

Requisites for appointment shall normally be as follows: 

 

Regular Graduate Faculty Appointment  

 Full-time tenured/tenure track faculty status in a department offering graduate course 

work  with a rank of at least assistant professor  

 Current/Up-to-Date curriculum vitae  

 Earned doctorate or equivalent 

 Published works and/or recognized accomplishments in research and/or teaching  

 Recommendation for appointment by the appropriate department/program  head or 

academic dean 

 Approval of Regular Graduate Faculty appointment is given by the Dean of the 

respective college/school  

 

Limited-Term Graduate Faculty Appointment 

 Part-time, one-year, emeritus, Web MBA, or visiting faculty in a department offering 

graduate course work with a rank of at least assistant professor   

 Current/Up-to-Date curriculum vitae  

 Earned doctorate or equivalent 

 Published works and/or recognized accomplishments in research and/or teaching  

 Statement describing the special expertise that the faculty member brings to the graduate 

program and  the faculty members qualifications that contribute to the work and progress 

of graduate students 

 Recommendation for Limited-Term Graduate Faculty appointment by the appropriate 

department/program  head or academic dean 

 Approval of Limited-Term Graduate Faculty appointment is given by the Dean of the 

respective college/school  
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Approved Graduate Programs Committee  3/2/2012 
Approved Revision 4/5/2012 

 

 Faculty in this category may serve as a member or as a co-chair, but not as chair, on 

graduate student committees (dissertation, thesis, or similar) and teach graduate courses 

 

Permission to Teach (Does not constitute Graduate Faculty Appointment) 

 Non-tenure track full-time faculty (ranked, lecturer, senior lecturer), part-time faculty, 

and adjunct faculty may be reviewed for permission to teach a graduate class(es) 

 Current/Up-to-Date curriculum vitae  

 No earned terminal degree 

 In-lieu-of a terminal degree the candidate must demonstrate 1) exceptional scholarly 

activity or professional experience, 2) experience teaching graduate level classes, or 3) 

high potential for effective teaching at the graduate level as evidenced by undergraduate 

teaching record, scholarly activity or professional experience in a particular area related 

to the course or other assignment 

 In accordance with SACS 3.7.1.e., justification must be given for any faculty member 

who does not meet eligibility criteria for Regular Appointment. The justification must 

address the following: 

o Department/program  need  

o Special expertise that the faculty member brings to the graduate program  

o Qualifications that contribute to the work and progress of graduate students  

o Expected duties of the candidate 

 Recommendation for Permission to Teach by the appropriate department/program  head 

or academic dean 

 Approval for Permission to Teach is given by the Dean of the respective college/school  

 

Process  

1. Timeline 

a. A request for Regular Graduate Faculty Appointment  is submitted with appointment; 

renewal is automatic upon award of tenure or completion of post-tenure review  

b. A request for Limited-Term Graduate Faculty Appointment is submitted with 

appointment and renewed annually  

c. Upon recommendation from  the department/program  head or academic dean, the 

Dean of the college/school holds authority to rescind graduate faculty status as 

appropriate 
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Approved Graduate Programs Committee  3/2/2012 
Approved Revision 4/5/2012 

d. Requests for Permission to Teach are to be submitted annually and/or prior to the 

semester in which the faculty member will be teaching a graduate course  

2. Department/program head recommends faculty members for Regular Graduate Faculty 

Appointment, Limited-Term Graduate Faculty Appointment, or Permission to Teach by 

completing the standardized “Request for Appointment in the Graduate Faculty” form and 

supplying appropriate supportive documents, including: 

 Current/Up-to-Date curriculum vitae 

 Justification of special expertise or qualifications as indicated 

 Other information as requested above 

3. The department/program head or academic dean forwards the request form and supporting 

documentation to the Dean of the appropriate college/school 

4. Upon recommendation of the department/program head or academic dean, the Dean of the 

College/School considers each faculty member’s materials and renders a decision for 

approval or disapproval for Regular Graduate Faculty Appointment, Limited-Term Graduate 

Faculty Appointment, or Permission to Teach 

 Should there be a question concerning the applicant’s recommendation, the Dean will 

forward the request form and supporting materials to the Graduate Programs Committee 

for review and recommendation 

 Each College/School will send approved request forms and supporting documentation to 

Faculty Records in the Provost’s Office for archiving  
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Approved by GPC April 5, 2012    1 
 

 

Grading System for Graduate Students 

Student proficiency in graduate coursework is recorded by the following letter grades. The quality of 
work for most courses in a graduate program is indicated by the grades of A, B, C, and F.  
 
A – Superior Scholarship (4.00) 
B – Average Performance (3.00) 
C – Below Average Performance (2.00) 
F – Failure (0.00) 
 
Thesis/Dissertation Grading: Thesis and dissertation hours are graded with an S (satisfactory) or U 
(unsatisfactory). Some programs award a letter grade during the last semester when the thesis or 
dissertation is successfully defended.  
 
Grades of F, I, U, V, W, WF, and WM will not be accepted toward the program of study in any graduate 
program, whereas grades of C may be accepted in some programs. See the college, department, or 
program-specific academic standards in the Graduate Academic Standards policy for additional 
information. 
 
Students who withdraw from a course after the W deadline receive a WF for the course. The WF counts 
as an F in the calculation of the grade point average. The institution grade point average is calculated by 
dividing the number of hours scheduled in courses attempted in which a grade of A, B, C, F, or WF was 
received into the number of grade points earned on those hours scheduled.  

The following symbols are approved by the Georgia Board of Regents for use in the cases indicated, but 
will not be included in the determination of the grade point average. 

Grade Purpose 

I This symbol indicates that a student was doing satisfactory work but, for non-academic 
reasons beyond his or her control, was unable to meet the full requirements of the course.  
An “I” must be removed by the completion of work within one calendar year or the “I” will be 
changed to the grade “F”. The F grade will be calculated into the grade point average. 

IP The use of this symbol is approved for dissertation hours, thesis hours, and project courses. 
This symbol indicates that credit has not been given in courses that require a continuation of 
work beyond the term for which the student signed up for the course. This symbol cannot be 
substituted for an “I”.  

K This symbol indicates that a student was given credit for the course via a credit by 
examination program approved by the respective institution’s faculty (CLEP, AP, Proficiency, 
etc.). “K” credit may be provided for a course the student has previously audited if the 
institutional procedures for credit by examination are followed. 

S This symbol indicates that credit has been given for completion of degree requirements 
other than academic course work. The use of this symbol is approved for dissertation hours, 
thesis hours, student teaching, clinical practicum, internship, and proficiency requirements in 
graduate programs. 

U This symbol indicates unsatisfactory performance in an attempt to complete degree 
requirements other than academic course work. The use of this symbol is approved for 
dissertation hours, thesis hours, student teaching, clinical practicum, internship, and 
proficiency requirements in graduate programs. 
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Approved by GPC April 5, 2012    2 
 

 

V This symbol indicates that a student was given permission to audit this course. Students may 
not transfer from audit to credit status or vice versa. Students may register, however, on a 
credit basis for a course that has previously been audited. 

W This symbol indicates that a student was permitted to withdraw without penalty. 
Withdrawals without penalty will not be permitted after the mid-point of the total grading 
period, including final examinations, except in cases of hardship as determined by the 
appropriate official of the respective institution. 

WM This symbol indicates a student was permitted to withdraw under the Board of Regents 
policy for military service refunds, as noted in Section 7.3.5.3 of this Policy Manual. The use 
of this symbol indicates that this student was permitted to withdraw without penalty at any 
time during the term. 

 
 
Grading System 
 
The quality of work of most courses taken in a graduate program is indicated by the 
grades A, B, C, and F; however, the quality of work on the thesis, practicums, and internships 
is indicated by the grades S and U. Listed below are the standard requirements 
for each of these grades: 
 
A Excellent, with four quality points for each credit hour 
B Good, with three quality points for each credit hour 
C Poor, with two quality points for each credit hour (passing, subject to Academic Standards 
below). 
F Failing 
S Satisfactory 
U Unsatisfactory 
 
I This symbol indicates that a student was doing satisfactory work but, for non-academic reasons 
beyond his/her control, was unable to meet the full requirements of the course. Such a 
grade must be removed by the completion of work within one calendar year or the I will 
become an F. 
 
IP This symbol indicates that credit has not been given in courses that require a continuation of 
work beyond the semester for which the student signed up for the course. The use of this 
symbol is approved for dissertation and thesis hours and project courses. With the exception 
of Developmental Studies courses, this symbol cannot be used for other courses. This symbol 
cannot be substituted for an "I" (incomplete). IP grades may not be changed to other 
grades. Students should be careful not to enroll for courses such as thesis or Ed.S research 
project courses in which a paper must be submitted to the Graduate School until such time 
as they are relatively certain they will complete their studies. 
 
W This symbol indicates that a student was permitted to withdraw without penalty. Withdrawals 
without penalty will not be permitted after the midpoint of the semester except in cases 
of hardship that are approved by the appropriate college dean. 
 
WF  Withdrew, Failing 
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WM  This symbol indicates a student was permitted to withdraw under the Board of Regents 
policy for military service refunds. The use of this symbol indicates that this student was 
permitted to withdraw without penalty at any time during the term. 
 
V This symbol indicates that a student was given permission to audit the course. Students may 
not transfer from audit to credit status or vice versa. 
 
The institution grade point average is calculated by dividing the number of hours scheduled 
in courses attempted in which a grade of A, B, C, F, or WF was received into the 
number of grade points earned on those hours scheduled. A grade of WF counts as an F. 

Page 131 of 264



 

Approved by GPC April 11, 2012 

 

Transfer Credit 
 

A maximum of 6 semester credit hours of graduate credit, unless otherwise allowed, may be transferred 

from another accredited institution, subject to the following conditions:  

1. Work applied to a completed degree cannot be accepted (except when approved for the Ed.D. 

in School Improvement program). 

2. Work must have been completed within the six to eight year period allowed for the completion 

of degree requirements. Refer to the Time Limits to Complete a Graduate Degree policy for 

more information. 

3. Work must have been applicable toward a graduate degree at the institution where the credit 

was earned. 

4. Work offered for transfer must be approved by the College/School Director of Graduate Studies,  

Graduate Program Director, and the Academic Advisor. 

 

Transfer, Extension, Correspondence Credit 
In any graduate program a maximum of 6 semester hours of graduate credit (9 

hours for the Ed.D. in School Improvement program) may be transferred from 

another accredited institution subject to the following conditions: (1) work 

already applied toward another degree cannot be accepted (except for the 

Ed.D. in School Improvement program); (2) work must have been completed 

within the six or seven-year period allowed for the completion of degree 

requirements; (3) work must have been applicable toward a graduate degree at 

the institution where the credit was earned; (4) work offered for transfer 

must have the approval of the Dean of the Graduate School and the chair of 

the department of the student's major or the Ed.D. in School Improvement 

program director; (5) acceptance of the transfer credit does not reduce the 

residency requirement stated above. 

Under no circumstances may credit earned through correspondence work be 

applied toward satisfaction of degree requirements. 
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Course Requirements for Program Completion 
 

Although Academic Advisors provide guidance, it is the student’s responsibility to complete all 

requirements published in his or her published Program of Study.  Any exception to the published 

Program of Study must be authorized in writing by the College/School Director of Graduate Studies and 

Graduate Program Director.  

Courses with 4000/5000 numbers can be used by undergraduates or graduates. Graduate students enrolled 

in 4000/5000 courses must complete assignments that place greater cognitive demands on them than what 

would be expected of undergraduates. At least half of the courses in a Program of Study for a master’s 

degree student must be chosen from 6000 level courses. Specialist and doctoral students may need the 

permission of their Graduate Program Director and Academic Advisor to take 6000 level courses.  

 

Course Requirements 
Each student is responsible for completion of all requirements of his or her 

program. Advisors simply provide guidance. Any exception to a published 

program of study is not valid unless specifically authorized in writing by 

the dean of the college in which the major is housed. Courses numbered 6000 

and above are open only to students admitted for graduate study. At least 

half of the courses in the program of study of each degree candidate must be 

chosen from such courses. Students should consult with their academic 

departments for specific program requirements. Courses with 4000/5000 numbers 

are for undergraduates or graduates; graduate students, however, are expected 

to do more extensive reading, prepare additional reports, and produce papers 

or other projects requiring more intensive research. 
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Change of Program 

A graduate student who wishes to transfer from one program to another must apply for admission to 

the new program and be accepted. 

 

Change of Program 
Before a graduate student may transfer from one degree program to another, he 

or she must submit his or her request in writing to the Graduate Office. This 

request must then be approved by the new major department and  the Dean of 

the Graduate School. 
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Registration for Thesis or Dissertation Hours 

A graduate student who is working on a thesis or dissertation must register for Thesis or Dissertation 

Hours each semester. Graduate programs that offer variable hours of credit for Thesis or Dissertation 

Hours should guide Advisors and their students to register for the number of hours of research which is 

consistent with a realistic appraisal of the amount of work to be done on the thesis or dissertation, as 

well as the amount of faculty involvement and use of university resources required. A realistic 

accounting for graduate student credit hours helps support quality graduate programs. 

 

 

 

Enrollment Required to Utilize Certain Library Resources 
Often students completing their master's thesis, specialist degree research 

project, MPA research project, or dissertation need to make use of library 

resources such as computer literature searches during a period in which they 

are not enrolled. Licensing agreements require that students who make use of 

certain data bases be enrolled. Students needing to make full use of library 

resources during a semester when they are not enrolled must enroll in a 

course designated by the academic department housing the student's graduate 

degree program. Students should see their advisor to determine which course 

to take. 
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Responsible Conduct of Research 
 
It is the guiding principle of the University of West Georgia to maintain the highest standards of research 
and scholarship integrity regardless of the source of funding for that research or scholarship, or the type 
of research or scholarship being conducted. The University of West Georgia complies with guidance 
issued by the federal Office of Research Integrity by promoting ethical conduct in academic research and 
scholarship and all aspects of the research enterprise. Read the complete UWG policy at 
http://www.westga.edu/assetsDept/orsp/ResponsibleConductinResearchGuidelines.pdf  
 
All students engaged in research involving human participants must complete an educational program 
related to the responsible conduct of research prior to initiation of a research project. The University of 
West Georgia has selected the Collaborative Institutional Training Initiative (CITI) as the best and most 
efficient mechanism for delivering education to UWG researchers involved with human subject 
research.  CITI is an on-line educational training course that provides relevant, up-to-date information 
on the protection of human subjects in the format of instructional modules. For more information, see 
http://www.westga.edu/orsp/index_17322.php 
 
 

Institutional Review Board 
Any research proposals involving human subjects must be approved by the 

Institutional Review Board. All student research projects must have a faculty 

sponsor. Information about the IRB, required forms, and instructions can be 

found at www.westga.edu/vpaa/index_1980.php. 
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Family Educational Rights and Privacy Act (FERPA) and Applicant Records 

Notification of Student Rights Under FERPA 

The Family Educational Rights and Privacy Act (FERPA) affords students certain rights with respect to 
their education records. They are:  

1. The right to inspect and review the student’s education records within forty-five days of the day 
that the University receives the request for access. Students should submit to the Registrar 
written requests that identify the record(s) they wish to inspect. The Registrar will make 
arrangements for access and notify the student of the time and place where the records may be 
inspected.  

2. The right to request the amendment of the student’s education records that the student believes 
are inaccurate or misleading. Students may ask the University to amend a record that they 
believe is inaccurate or misleading. They should write the Registrar, clearly identifying the part 
of the record they want changed, and specify why it is inaccurate or misleading. If the University 
decides not to amend the record as requested by the student, the University will notify the 
student of the decision and advise the student of his or her right to a hearing regarding the 
request for amendment. Additional information regarding the hearing procedures will be 
provided to the student when notified of the right to a hearing.  

3. The right to consent to disclosures of personally identifiable information contained in the 
student’s education records, except to the extent that FERPA authorizes disclosure without 
consent. One exception which permits disclosure without consent is disclosure to school officials 
with legitimate educational interests. A school official is a person whether volunteering for or 
employed by the University in an administrative, supervisory, academic or research, or support 
staff position (including law enforcement unit personnel and health staff); a person or company 
with whom the Institute has contracted (such as an attorney, auditor, or collection agent); a 
person serving on the Board of Trustees; or a student serving on an official committee, such as a 
disciplinary or grievance committee, or assisting another school official in performing his or her 
tasks. A school official has a legitimate educational interest if the official needs to review an 
education record in order to fulfill his or her professional responsibility.  

4. The right to file a complaint with the United States Department of Education concerning alleged 
failures by the University of West Georgia to comply with the requirements of FERPA. The name 
and address of the Office that administers FERPA is:  
 
Family Policy Compliance Office 
U.S. Department of Education 
400 Maryland Avenue, SW 
Washington, DC 20202-4605  

Applicant Records 

Access to applicant records is strictly controlled and governed by University policy. These records are 
treated as confidential.  

Annual Notice of Directory Information Contents 
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"Directory Information" is information not generally considered harmful or an invasion of privacy if 
disclosed.  It will be available for release unless a student specifically requests that the information not 
be released. This request must be submitted in writing to the Registrar’s Office by September 15 
annually.  

The University of West Georgia considers the following information to be directory information: 

1. Name 
2. Address 
3. Telephone Number 
4. Major Field of Study 
5. Dates of Attendance 
6. Previous Institutions Attended 
7. Degrees and Awards Received 
8. Participation in Officially Recognized Activities and Sports 
9. Height and Weight of Members of Athletic Teams 
10. Photograph 
11. Full- or Part-Time Status 

Confidentiality of Student Records 
Under the provisions of the Family Educational Rights and Privacy Act of 1974, West Georgia has 
established policies concerning the confidentiality of student education records. In accordance with the 
Act, students of West Georgia are notified that, among other rights, they have the right to seek 
correction of the contents of these records, to place an explanatory note in a record when a challenge is 
not successful, and to control (with certain exceptions) the disclosure of the contents of their records. 
For a full statement of the institutional policy regarding confidentiality of student records see 
Connection and Student Handbook, the student handbook, www.westga.edu/~handbook.php. 

Directory Information includes name, address, telephone listing, major field of study, dates of 
attendance, previous institutions attended, degrees and awards received, participation in officially 
recognized activities and sports, height and weight of members of athletic 
teams, photograph, and full- or part-time status, is generally available for release unless a student 
specifically requests in writing that this information not be released. This request must be submitted in 
writing to the Registrar's Office by September 15, annually. 
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Academic Honor 
 

At West Georgia, students are expected to achieve and maintain the highest standards of academic 
honesty and excellence. Not only does academic honesty preserve the integrity of both the student and 
the institution, but it is also essential in gaining a true education. The West Georgia student, therefore, 
pledges not to lie, cheat, plagiarize, or steal in the pursuit of his or her studies and is encouraged to 
report those who do. See the UWG Connection and Student Handbook, www.westga.edu/~handbook, 
Appendix E, Procedure for Appeals of Grade Determination and Academic Dishonesty. 
 

Pledge 
 

Having read the Honor Code for UWG, I understand and accept my responsibility to uphold the values of 
the Institution in such a way as to respect the rights of all UWG community members. As a West Georgia 
student, I will represent myself truthfully and complete all academic assignments honestly. I understand 
that if I violate this code, I will accept the penalties imposed, should I be found guilty of violations 
through processes due me as a university community member. These penalties may include expulsion 
from the University. I also recognize that my responsibility includes willingness to confront members of 
the University community if I feel there has been a violation of the Honor Code. 
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Grade Appeals 
   
Students have the right to appeal a course grade. Grade appeals must be submitted in writing, using the 
UWG Student Grade Appeal Form found on the Provost’s website and following the procedures outlined 
below. All grade appeals, regardless of their nature, shall be initiated no later than the following 
semester after cause for the appeal occurred. There are two types of grade appeals:  

1. Dishonesty Grade Appeal ‐ If the faculty member assigned the grade due to an allegation of 
cheating, plagiarism, or some other act of academic dishonesty and the student wishes to 
pursue the appeal, his or her case should be considered a Dishonesty Grade Appeal. Appeals of 
grades assigned due to an allegation of Academic Dishonesty may be made as soon as a grade 
penalty on the grounds of academic dishonesty has been levied against a student. 

2. Grade Determination Appeal ‐ If the reasons underlying the appeal are based on policy 
disagreements or alleged charges of arbitrary or unfair treatment by the involved faculty 
member, the appeal should be considered a Grade Determination Appeal. Grade determination 
appeals must be initiated during the semester immediately following the semester in which the 
course grade is assigned.   
 

Grade Appeal Review and Decision Process  
 

1. Student Initiates the Grade Appeal:  The student must complete and sign the Student Grade 
Appeal Form, attach a short memo or letter stating the exact nature of the appeal and reason, 
attach any supporting documentation, and submit the entire packet to the Department Chair of 
the department in which the course is taught. 

2. Department Level:  The Chair consults with the student and with the faculty member and 
determines whether the appeal is a Dishonesty Grade Appeal or Grade Determination Appeal.  

a. The Chair examines the available evidence and renders a decision: Either grant the 
appeal and change the grade, or deny the appeal. The Chair notifies the student of 
his/her decision.  

b. If the appeal is granted, the Chair submits the grade change in writing to the Registrar 
and notifies the student that the appeal is granted. 

c. If the appeal is denied, the student may accept the Chair’s decision and end the appeal 
process, or s/he may request that the appeal and all associated documentation be 
forwarded to the Dean’s office (dean or designee) for further review.  

3. College Dean Level:  The Chair forwards the appeal to the Dean/designee. The appeal packet 
should include the Student Grade Appeal Form (complete information, decision indicated, and 
signatures/initials from both the student and the Chair) and all associated documentation 
provided by the student and the faculty member, along with a brief statement from the Chair 
regarding her/his decision.  

a. The Dean/designee reviews the appeal and all associated documentation and available 
evidence and renders a decision: Either grant the appeal and change the grade, or deny 
the appeal.  

b. The Dean’s Office notifies the student of his/her decision.  
c. If the appeal is granted, the Dean’s Office submits the grade change in writing to the 

Registrar. 
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d. If the appeal is denied, the student may accept the decision and end the appeal process, 
or s/he may request that the appeal and all associated documentation be forwarded to 
the Provost’s office for submission to the Grade Appeals Subcommittee. 

4. Grade Appeals Subcommittee Level:  An appeal forwarded to the Provost’s office for referral to 
the Grade Appeals Subcommittee should include the Student Grade Appeal Form (complete 
information, decisions indicated, and signatures/initials from the student, Chair, and 
Dean/designee), documentation, and decision statements from the previous levels.  

a. The subcommittee’s review purpose is described here:  
i. Dishonesty Grade Appeals: The purpose of the subcommittee in hearing this 

type of appeal is to (1) determine if academic improprieties did take place and 
(2) to review the appropriateness of the faculty member’s corrective action as it 
related to the final grade assignment.  

ii. Grade Determination Appeals: The purpose of the subcommittee in hearing this 
type of appeal is to review the totality of the student’s performance in 
relationship to his or her final grade.  

b. The chairperson of the subcommittee will submit in writing to the Provost/designee the 
conclusions and recommendations of the subcommittee.  

i. If the appeal is granted, the Provost’s office submits the grade change in writing 
to the Registrar and notifies the student that the appeal is granted. 

ii. If the decision of the subcommittee is to return the appeal to the department 
for further action, it is the responsibility of the Department Chair to follow 
through with the instructions of the subcommittee. The Provost/designee 
notifies the student that the appeal was returned to the department for further 
action. After re-examining the student’s performance, the Department Chair 
notifies the student of the final grade and notifies the Registrar of a grade 
change, if warranted. 

iii. If the appeal is denied, the student is notified of the subcommittee’s decision. 
c. In unusual circumstances, the Provost/designee may review the decision of the 

subcommittee for further action (e.g., judicial sanctions).  

Fairness and Procedural Safeguards Governing Cases of Academic Dishonesty  
 
In order to guarantee fairness and proper procedural safeguards for all concerned, the subcommittee 
shall be guided by the following procedures:  

1. The subcommittee will hear a case only if the student has exhausted all administrative remedies 
through the appropriate department chair and his or her college dean  

2. The subcommittee chairperson will consult with both the faculty member and student concerning 
the hearing procedures, the time, date, and place of the hearing and will ensure relevant materials 
reach all parties in a timely fashion.  

3. The burden of demonstrating a preponderance of evidence shall rest upon the officials or faculty 
member who originated an action against a student or assigned for cause a particular grade.  

4. The student appearing before the committee shall have the right to be assisted by an advisor of his 
or her choice.  

5. During the hearing the student shall have the opportunity to testify and to present evidence and 
witnesses own his or her behalf. He or she shall have opportunity to hear and question adverse 
witnesses. In no case shall the subcommittee consider statements against a student unless the 
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student has been given an opportunity to rebut unfavorable inferences that might otherwise be 
drawn.  

6. All matters upon which a decision will be based must be introduced at the proceeding before the 
subcommittee. Any conclusions drawn by the subcommittee shall be based solely upon such 
evidence.  

7. In the absence of a transcript, an audio recording of the hearing shall be made.  
8. Appellants who fail to appear after proper notice will have their cases heard in absentia.  
9. The chairperson of the subcommittee will submit in writing to the Provost/designee the conclusions 

and recommendations of the subcommittee. 

Fairness and Procedural Safeguards Governing Grade Determination Appeals  
 
In order to guarantee fairness and proper procedural safeguards for all concerned, the subcommittee 
shall be guided by the following procedures:  

1. The subcommittee will hear the case only if the student has exhausted all administrative 
remedies through the appropriate department chair and his or her college dean.  

2. The subcommittee chairperson will consult with both the faculty member and student 
concerning the hearing procedures, the time, date, and place of the hearing and will ensure 
relevant materials reach all parties in a timely fashion. 

3. The burden of demonstrating a preponderance of evidence of arbitrary or unfair grading rests on 
the student. The student should realize such a charge is a serious one and refrain from taking 
capricious action. 

4. Both the student and faculty member shall be given an opportunity to present his or her case and 
to refute the case presented by the other.  

5. All matters upon which a recommendation will be based must be introduced during the hearing 
before the Subcommittee. Recommendations shall be based solely upon such evidence.  

6. Appellants who fail to appear after proper notice will have their cases heard in absentia.  
7. The chairperson of the subcommittee will submit in writing to the Provost/designee the 

conclusions and recommendations of the subcommittee. 
 
 
 
 

Appeals and Grievance Procedure 
Students should consult the current edition of UWG Connection and Student Handbook for information 
on grade and disciplinary appeals. The Student Handbook is available from the Student Services office 
located in Bonner House on Front Campus Drive. It is also available from the University of West 
Georgia's web site: www.westga.edu/~handbook.php. Go to the UWG website and proceed from there. 

A student wishing to appeal a grade (either of a graduate course or an undergraduate course taken as 
part of a graduate program) based upon an alleged violation of grading policy should do the following: 

A. First attempt to resolve the issue with the faculty member by appealing the decision in writing to the 
faculty member within ten (10) business days of publication of the grade. 

B. If a student still is not satisfied with his/her final grade, appeal to the Chair/Head of the department 
in which the faculty member holds an appointment.  This must be done within ten (10) business days 
of the decision rendered by the faculty member.  Note that some departments and programs have 

Page 142 of 264



Approved by GPC April 5, 2012  4 

 

 

additional appeal requirements that must be satisfied before proceeding to the next level. If the 
professor of the student's course is also a Department Chair, the student should appeal directly to 
the Dean of the College in which that faculty member holds an appointment, or to the Vice President 
for Academic Affairs (VPAA) if the professor is a Dean. 

C. If a student is unable to resolve the problem with the Chair/Head of the department, or the 
department or program appeals committee where appropriate, he or she can then appeal in writing, 
within twenty (20) business days, to the Dean of the College (or the VPAA in the case of a Dean) in 
which the faculty member has an appointment.  If the Dean of the College or his/her designee does 
not believe that the student has demonstrated that the professor violated his/her stated grading 
policies he/she must inform the student in writing within twenty (20) business days of receiving the 
student's written appeal. 

D. If the Dean of the College or his/her designee believes that the student's written appeal has merit, 
based upon the issue of the faculty member's violation of stated grading policies, the Dean must 
appoint a hearing subcommittee consisting of three faculty members from the Committee on 
Graduate Studies (COGS), one university official and two graduate students. The Subcommittee of 
COGS shall meet and elect a Chair from among the six members. The Chair will conduct the hearing 
and may participate in all deliberations, including voting. 

E. Procedures Governing Grade Determination Appeals: In order to guarantee procedural fairness to the 
student and the faculty member involved, the following procedures shall guide such hearings: 

 The Subcommittee will hear the case only if the student has exhausted all administrative remedies 
through the appropriate department Chair and his or her college Dean. 

 The Subcommittee chairperson will consult with both the faculty member and student concerning 
the hearing procedures, the time, date, and place of the hearing and will ensure relevant materials 
reach all parties in a timely fashion. 

 The burden of demonstrating a preponderance of evidence of arbitrary or unfair grading rests on 
the student. The student should realize such a charge is a serious one and refrain from taking 
capricious action. 

 Both the student and faculty member shall be given an opportunity to present his or her case and 
to refute the case presented by the other. 

 All matters upon which a recommendation will be based must be introduced during the hearing 
before the Subcommittee. Recommendations shall be based solely upon such evidence. 

 Appellants who fail to appear after proper notice will have their cases heard in absentia. 

 The chairperson of the Subcommittee will submit in writing conclusions and recommendations to 
the Dean of the Graduate School. 

F. If need be, within ten days of receiving the recommendations and the rendering of a decision by the 
Dean, the student's next option is to appeal to the Vice President for Academic Affairs (VPAA). 

G. If a resolution of the problem is not reached at this level, the next level of appeal is to the President 
of the University. The appeal must be made in writing within ten days of the rendering of the decision 
by the VPAA. 

H. The final level of appeal is to the Board of Regents of the University System of Georgia. Once again, 
the appeal must be made in writing and within ten (10) business days of the rendering of the 
President's decision. 

All academic appeals, regardless of their nature, shall be concluded no later than the following semester 
after cause for the appeal occurred. 
If a student believes that his/her grade was unfair because of retaliation or discrimination on the part of 
the professor, he/she should first try to resolve the issue with the professor. If the student feels 
uncomfortable with meeting the professor alone, the student should contact either the department 
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Chair, so that a third party might be present during the discussion. If the student still is not satisfied with 
the final grade, or not satisfied that the allegation of discrimination has been resolved, he/she should do 
the following: 

 Discuss the grievance with the Dean or Director under whose jurisdiction the alleged behavior 
occurred. This administrative head as soon as possible will consult with those involved and attempt 
to resolve the student's grievance. 

 If the matter is not resolved satisfactorily at this level, the student may present a written statement 
to the vice president (or comparable administrative head) under whose jurisdiction the matter falls, 
clearly delineating the grievance and supplying appropriate documentation. The vice president will 
also ask the administrative head who originally reviewed the grievance to present a written 
statement to justify the action taken. 

 Upon receipt of the written documentation, the vice president will review the grievance in 
consultation, if necessary, with the people involved and with the university's Affirmative Action 
Officer. The vice president may choose to refer the grievance to a committee to review the case for a 
recommended outcome. 

 If the matter is not resolved satisfactorily at this level, the student may appeal further in writing to 
the President of the university, who will review all relevant documents and may consult with those 
who can provide useful information. 

 If the matter is not resolved satisfactorily by the President, the aggrieved student may, within ten 
days after the President's decision, appeal in writing to the Board of Regents of the University System 
of Georgia, citing all reasons for dissatisfaction with the previous decision. (See Appendix J of the 
Student Handbook for a more complete statement regarding appeals to the Board of Regents.) 

Students wishing to appeal dismissal should contact the Dean of the Graduate School in writing within 
ten (10) business days stating the reasons for requesting the appeal. The Dean of the Graduate School 
will then notify the appropriate graduate program director, who shall make a recommendation to the 
Dean in a timely manner. The Dean will consider the recommendation and will communicate his/her 
decision to the student. The decision of the Graduate Dean is final. 
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Graduation 

A student with a minimum 3.0 overall grade point average and who has met all requirements of the 

Program of Study must submit an application for the degree with the Registrar’s Office the semester 

prior to the semester of graduation. No student will be issued a diploma or academic transcript if in 

default of payment due to the University. 

 

Graduation 
A candidate with a minimum 3.0 overall grade point average must make 

application for the degree with the Graduate School Office and must inform 

the Graduate School whether or not the candidate will participate in the 

graduation exercise by the specified deadline determined for each term. 

No student will be issued a diploma or transcript of credits if in default of 

any payment due the University. 
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Withdrawal from the University 

A student who wishes to withdraw from the University must submit a request in writing to the 
Registrar’s Office. When the Registrar approves the request, the student will be given instructions for 
completing the official withdrawal process. The student is not withdrawn until clearance has been 
obtained from the Registrar's Office. Failure to officially withdraw may result in grades of F for all 
courses that semester. 
 
A student may be administratively withdrawn from the University under certain conditions. This may 
occur when the Vice President for Student Affairs, in consultation, when appropriate, with the student's 
parents or spouse, the Director of the Counseling and Career Development Center, and/or the 
University Physician, determines that the student suffers from a physical, mental, emotional, or 
psychological health condition which: 
 

1. poses a significant danger or threat of physical harm to the student or to the person or property 
of others;  

2. causes the student to interfere with the rights of other members of the university community or 
with the exercise of any proper activities or functions of the University or its personnel; or  

3. causes the student to be unable to meet institutional requirements for admission and continued 
enrollment, as defined in the Student Conduct Code and other publications of the University. 

 
Except in emergency situations, a student shall, upon request, be accorded an appropriate hearing prior 
to a final decision concerning continued enrollment at the University. 
 

Withdrawal 
Formal withdrawal from the University must begin with written approval from the Registrar's Office. At 
the time approval is granted, specific instructions are given the student for the completion of formal 
withdrawal. The student is not withdrawn until clearance has been obtained from the Registrar's Office, 
Parker Hall, 678-839-6438. Failure to officially withdraw may result in grades of F for the semester. 

A student may be administratively withdrawn from the University when in the judgment of the Vice 
President for Student Services, in consultation, when appropriate, with the student's parents or spouse, 
the Director of the Student Development Center, and the University Physician, it is determined that the 
student suffers from a physical, mental, emotional or psychological health condition which (a) poses a 
significant danger or threat of physical harm to the student or to the person or property of others, or (b) 
causes the student to interfere with the rights of other members of the university community or with 
the exercise of any proper activities or functions of the University or its personnel, or (c) causes the 
student to be unable to meet institutional requirements for admission and continued enrollment, as 
defined in the Student Conduct Code and other publications of the University. 
Except in emergency situations, a student shall, upon request, be accorded an appropriate hearing prior 
to a final decision concerning continued enrollment at the University. 
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Hardship Withdrawal 
 
A Hardship Withdrawal is an exception that permits a student to withdraw from all courses after the 
published “W” date during the semester. It is intended for the student who has experienced an acute, 
traumatic event that prevents him/her from completing the semester. That same event also makes it 
impossible for the student to take an Incomplete and finish the work the next semester. Thus, the 
Hardship Withdrawal is based on unusual or emergency circumstances beyond the student’s control. 
Such circumstances are categorized as follows: 
 

Physical- Examples include bodily injury or invasive surgery resulting in prolonged absences from 
class, or unexpected physical disability preventing completion of course work. Necessary 
documentation to support such claims would include a physician's report, including name, 
address, phone, nature of illness or accidents, dates of treatment, prognosis, and 
recommendation. 
 
Psychological- Examples include extreme mental duress suffered from traumatic experiences, of 
the severity and frequency to prevent completion of course work. Necessary documentation to 
support such claims would include a memo from a Counseling and Career Development Center 
counselor that includes dates of treatment and a clear recommendation of whether a Hardship 
Withdrawal be given. 
 
Personal – Examples include significant change in financial status or personal tragedy such as 
the death of a loved one or domestic disruptions, to the degree to prevent completion of 
coursework. Necessary documentation to support such claims might include copies of divorce 
papers, financial statements, police reports, obituaries, or other pertinent documents. 

 
The following list is illustrative of invalid reasons for a hardship withdrawal. A request using reasons like 
these will not be approved. 

 Poor performance in one or more courses 

 Registration for the wrong course 

 Preference for a different professor or class section 

 Failure to drop course during the drop/add period 

 Failure to withdraw by the published deadline using normal procedures 
 
Under what conditions may a Request for Hardship Withdrawal be approved? 
 
A Hardship Withdrawal is intended as relief for extreme circumstances and is granted only in special 
instances. The following conditions apply: 
 

 Students may request a hardship withdrawal after the official withdrawal (“W” date) deadline 
published in the semester term calendar until the Friday immediately prior to the final week of 
the term.  Hardship Withdrawals requested after the Friday immediately prior to the final week 
of the term will be treated as a Retroactive Hardship Withdrawal. 

o Retroactive Hardship Withdrawals will not be approved if the student has completed all 
course requirements such as a final examination and/or a final project.  

o Retroactive Hardship Withdrawals will not be approved for terms occurring more than 
six months prior to the time the request is made.  
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 The student must withdraw from all classes during the current term, and may not select only 
certain classes from which to withdraw.  

o Under unusual circumstances, a student may be granted a hardship withdrawal from 
only one class, while being allowed to remain in others.  

o An example of unusual circumstances would be a student who is passing an applied 
piano course and injures a finger, thus being unable to play the piano the rest of the 
semester. A student would be allowed to complete other courses being taken 
concurrently.  

 The student should follow Steps 1-6 below, with emphasis on providing documented evidence in 
support of the claims warranting the request. 

 
Steps for Requesting a Hardship Withdrawal 
 
In steps 1-6 below, the Dean may designate an Associate Dean to act on his/her authority. The Provost 
and Vice President for Academic Affairs may designate the Associate Vice President for Academic Affairs 
to act on his/her authority. 

1. The student completes the “Request for Hardship Withdrawal” form found online at 
http://www.westga.edu/vpaa/index_5879.php. The student should be prepared to provide 
documented evidence to substantiate the hardship being claimed. 

2. The student submits the completed Request for Hardship Withdrawal form and documented 
evidence to Health Services (HS) or the Counseling and Career Development Center (CCDC).  

3. The HS or CCDC professional staff will interview the student, review the documented evidence, 
and recommend to support or not support the request for Hardship Withdrawal. HS or CCDC 
professional staff will send the request form and a letter, which explains the recommendation, 
as a confidential document to the appropriate unit within Academic Affairs. HS or CCDC 
professional staff will retain the documented evidence in their confidential files. 

 For students with a declared major, the form and letter will be sent to the Dean of the 
College where the major department is housed. 

 For undeclared students, the form and letter will be delivered to the Dean of the Honors 
College.    

4. The Dean has the final authority to approve the Request for Hardship Withdrawal. 

 If the Dean approves the request, the student will receive a W for each course.  

 The Dean’s Office will notify the Registrar of the grade change/s to W.  

 The Dean’s Office will notify the student that the request was approved. 
5. If the Dean does not approve the request, the Dean’s Office will notify the student of the denial.  

 The student may appeal to the Provost and Vice President for Academic Affairs. 

 The Dean will forward the form and letter to the Provost upon receiving notification from 
the student that s/he intends to appeal. It is the student’s responsibility to notify the Dean 
that s/he intends to appeal to the Provost. 

6. The Provost and Vice President for Academic Affairs has the final authority to grant the appeal 
for the Request for Hardship Withdrawal.  

 The Provost will grant or deny the appeal and notify the student of the decision. 

 If granted, the Provost’s Office will notify the Registrar of the grade change/s to W.  

Hardship Withdrawal Policy 
Students may request a hardship withdrawal after the official withdrawal ("W" 

date) deadline published in the schedule of classes until the day before the 

scheduled Reading Day of the term. A hardship withdrawal is an exception 
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based on unusual or emergency circumstances beyond the student's control. 

A hardship withdrawal may be granted based upon special circumstances. The 

following conditions apply: 

 The student must initiate a hardship withdrawal through the 

Assistant/Associate Dean of the college to which the student belongs. The 

student should be prepared to present documented evidence to substantiate 

the hardship being claimed. If a psychological assessment is required, the 

Assistant/Associate Dean may require the student to meet with the Director 

of Student Development (in Room 187, Parker Hall). 

 The student must withdraw from all classes during the current term. He or 

she may not select only certain classes from which to withdraw. 

 If recommended for hardship withdrawal by the student's Associate/Assistant 

Dean, for each course a student will receive a W. 

 Hardship withdrawals requested on or after the scheduled Reading Day will 

be treated as a retroactive hardship withdrawal. Retroactive hardship 

withdrawals will not be allowed if the student has completed all course 

requirements such as a final examination and/or a final project. Students 

seeking a retroactive hardship withdrawal must initiate the withdrawal 

through the student's Assistant/Associate Dean. If recommended for a 

hardship withdrawal, the grade will be changed to a W through the official 

Grade Appeal process involving a Change of Grade form for each course 

taken. (See Grade Appeal process, www.westga.edu/~handbook.php or UWG 

Connection and Student Handbook Appendix E.) 

Documentation for a hardship withdrawal is based upon the category of 

hardship being claimed by the student. Examples of documentation might 

include: 

 Medical:  Physician's report, including name, address, phone, nature of 

illness or accidents, dates of treatment, prognosis, and recommendation. 

 Psychological:  Memo from a Student Development Center counselor, letter 

from private psychological or psychiatric service, illness, dates. 

 Personal/Familial:  Copy of divorce papers, police reports, obituaries, 

other as relevant. 

Under unusual circumstances, a student may be granted a hardship withdrawal 

from only one class, while being allowed to remain in others. An example 

would be a student who is passing an applied piano course and injures a 

finger, thus being unable to play the piano the rest of the semester. A 

student would be allowed to complete other courses being taken concurrently. 

The student requesting a hardship withdrawal from one course must take all 

documentation to the Assistant/Associate Dean of the college offering the 

course. 

The following list is illustrative of invalid reasons for a hardship 

withdrawal. A request using these reasons will not be approved. 

 Poor performance in one or more courses. 

 Registration for the wrong course. 

 Preference for a different professor or class section. 

 Failure to drop course during the drop/add period. 

 Failure to withdraw by the published deadline using normal procedures. 
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Revisions to the Current Strategic Plan 
 

Goal 2 

 
Original: Every undergraduate student will be advised to take advantage of one of multiple available 

learning communities. 

Revised: The University will increase the retention, progression and graduation rates of 

undergraduate students. 

 Justification: The original was intended as a means to increase RPG rates. The revision clearly 

states the strategic goal, but doesn’t limit the tactics we can use to achieve it. 

 

Goal 3 
 

Original: The University will endeavor to increase enrollment in and graduation from graduate programs, 

including doctoral programs that have as their mark a practical professional purpose, experiential learning 

opportunities, and an intellectual program informed by a foundation of liberal education. 

Revised: The University will increase enrollment in and graduation from undergraduate and graduate 

programs, including doctoral programs that have as their mark a practical professional purpose, 

experiential learning opportunities, and an intellectual program informed by a foundation of liberal 

education. 

 Justification: The original was silent about undergraduate enrollment and graduation, but the 

Board of Regents has emphasized the need to increase them. 

 

Goal 7 

 
Original: The University will endeavor to increase our overall enrollment to 14,500 by the year 2015. 

 

Revised: The University will endeavor to increase our overall enrollment to 12,500 by the year 2015. 

 Justification: The original goal was unrealistic. 

Goal 8 

 
Original: With our enrollment growth, West Georgia will remain committed to the following targets of 

academic quality: student-faculty ratio of 18 to 1; average class size of 29; full-time to part-time faculty 

ratio of 4.4 to 1. 
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Revised: With our enrollment growth, West Georgia will remain committed to the following targets of 

academic quality: student-faculty ratio of 18 to 1; average class size of 29; full-time to part-time faculty 

ratio of 4 to 1. 

 Justification: The original goal was unrealistic, given the financial status of the University and the 

University System. This chart shows the full-time to part-time faculty ratio for recent years, with 

Fall 2009 as the base year for the current strategic plan. 
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1. Executive Summary 
 
This document is the first complete draft of the University of West Georgia’s Quality 
Enhancement Plan. It contains five sections. The first section is this executive summary. Section 
two introduces the reader to the University of West Georgia. Section three summarizes the 
topic selection process including the data used by the senate committee, senate, and 
administration to select the topic. Section four outlines the intended institutional actions 
targeted at improving undergraduate student writing. Plans for each administrative unit 
involved in the activities and the institution as a whole are included. The final section contains a 
summary of the objectives, budgets and assessments outlined in section four. 
 
This draft document will be presented to the UWG Senate on Friday April 19, 2012 as an item of 
information. It will then be returned to the committees to review the following questions for 
there are of the document: 
 

1) Is this the institution’s best effort to improve student learning in the areas outlined in 
the learning outcomes? If not, what should be changed? 
  
QEP Learning Outcomes: By the end of the implementation of the QEP, all 
undergraduate students at the University of West Georgia will demonstrate an 
increased ability to: 
 
1) write in standard English, 
2) apply writing to discipline-specific communication. 

 
2) Are the college/school-level plans and recommendations consistent with the opening 

narrative on pages 18-19? 
3) Are budget requests up-to-date and accurate? 
4) Is each objective measureable, assessable, and is a reasonable plan in place to collect 

assessment data? 
5) Are all contributors to this document listed in the table at the end of the QEP? 

 
It is requested that the college/school committees or subgroups review their section and 
complete any updates by the end of September, 2012. This document is downloadable from 
the QEP web site: www.westga.edu/qep. The editing process will be coordinated by the SACS 
Liaison. Once updates are complete, the Faculty Senate Strategic Planning Subcommittee will 
integrate/moderate recommended changes and present the document for acceptance by the 
senate in mid-fall semester, 2012.  
 
Additionally, any member of the faculty who wishes to add comments to the document should 
work through his/her college/school committee.  
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2. The University of West Georgia 
 
The University of West Georgia, a four-year institution of the University System of Georgia, is a 
co-educational, residential, liberal arts institution located in Carrollton, Georgia. Carrollton, the 
seat of Carroll County, is about an hour drive from Atlanta. According to the 2007 Census 
estimate, Carrollton has a regional population of 111,954 with retail shopping, medical, 
educational, entertainment, financial, and recreational services, making it one of Georgia’s 
fastest growing industrial areas. 
 
2a. History of the Institution 
 
The University of West Georgia was established in 1906 as the Fourth District Agricultural and 
Mechanical School, one of twelve such institutions by the State of Georgia between 1906 and 
1917. Twenty five years later, an Act by the Board of Regents of the University System of 
Georgia changed Carrollton A&M School to West Georgia College, a junior college. Dr. Irvine S. 
Ingram, who had been principal of the A&M School, was named the institution’s first president. 
In 1939, the College was authorized by the Board of Regents to add a three year program in 
elementary education. In 1957, the institution was authorized to confer the B.S. degree in 
education, making it a four-year college within the University System of Georgia. Two years 
later, West Georgia College added the Bachelor of Arts degree in English, history, and 
mathematics. 
 
During the following years, West Georgia College became one of the fastest growing 
institutions of higher learning in the South. From an enrollment of 576 in 1957, the institution’s 
student body reached a milestone of 11,500 in Fall 2009. West Georgia offers twelve 
undergraduate degrees with majors in 60 different fields. 
 
In 1967, the Board of Regents authorized the establishment of a graduate program at the 
master’s level. Ten master’s degrees are offered in 33 areas of study. The Specialist in 
Education degree is offered in 9 areas of study and a doctoral degree in 3 areas. 
 
In June 1996, the Board of Regents of the University System of Georgia officially changed the 
name of West Georgia College to the State University of West Georgia and to the University of 
West Georgia in 2005. (This description is an excerpt from the 2010-2011 UWG Factbook). 
 
2.b. Mission, Essential Activities, Purpose, and Values 
 
Mission of the University of West Georgia 
 
The University of West Georgia seeks to achieve preeminence in providing educational 
excellence in a personal environment through an intellectually stimulating and supportive 
community for its students, faculty, and staff. 
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Purpose 
 
The University, a charter member of the University System of Georgia, is a comprehensive, 
residential institution providing selectively focused undergraduate and graduate public higher 
education primarily to the people of West Georgia. The University is also committed to regional 
outreach through a collaborative network of external degree centers, course offerings at off-
campus sites, and an extensive program of continuing education for personal and professional 
development. Opportunities for intellectual and personal development are provided through 
quality teaching, scholarly inquiry, creative endeavor, and service for the public good. 
 
Essential Activities 
 
West Georgia educates students in a range of disciplinary, interdisciplinary, and professional 
programs at the baccalaureate level. It also offers a significant number of graduate programs at 
the master’s and educational specialist’s levels. The University has a commitment to education 
at the doctoral level in the field of education as well as other selected areas. In addition to 
being accredited as an institute of higher education, the University maintains national 
accreditation or recognition in most undergraduate and graduate fields of specialization. 
 
The University of West Georgia pursues its purpose through the following activities: 
 

● Instruction in general education and the promotion of life-long learning that together lay 
the foundations of what is essential to being an educated person. 

● Faculty-directed student research and professional activities that complement classroom 
learning through learning by doing and reflection on doing. 

● Faculty research, scholarship, and creative endeavors that promote knowledge, enhance 
professional development, contribute to quality instruction, and provide for significant 
student involvement and field-based experience. 

● Educational opportunities such as the Honors College and, for extraordinary high school-
aged students, the Advanced Academy of Georgia that serve the needs of exceptionally 
prepared students. 

● Systematic investigation of teaching and student learning that fosters innovation in 
teacher, professional, and pre-professional preparation. 

● The use and exploration of existing and emerging technologies that improve 
opportunities for faculty and student learning. 

● A broad range of public service activities and proactive partnerships that: promote more 
effective utilization of human and natural resources; contribute to economic, social, and 
technical development; and enhance the quality of life within the University’s scope of 
influence. 

● Student services, including outstanding first-year experiences, which increase 
opportunities for academic success and personal development and 

● Enhance the climate of campus life. 
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Values 
 
The University of West Georgia values the following: 
 

● High-quality general education, undergraduate and graduate programs, that: 
 
a. Are grounded in a strong liberal arts curriculum; 
b. Impart broad knowledge and foster critical understanding needed for intellectual 

growth, personal and social responsibility, cultural and global literacy and lifelong 
learning; 

c. Emphasize disciplinary rigor; 
d. Foster the development of effectiveness in communication, critical and 

independent thinking, problem solving, and the use of information resources and 
technology; and 

e. Create a learning community dedicated to instructional excellence where close 
student/faculty interaction enhances both teaching and learning for a diverse and 
academically well-prepared student body. 

● Cultivate of a personal environment. 
● Affirmation of the equal dignity of each person by valuing cultural, ethnic, racial, and 

gender diversity in students, faculty, and staff. 
● Practices that embody the ideals of an open democratic society and that cultivate an 

environment of collegiality. 
 

These commitments culminate in educational experiences that foster the development of 
thoughtful and productive leaders and citizens who make a positive impact throughout an 
increasingly global society. 
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3. The Quality Enhancement Plan 
 
Consistent with its mission, the University of West Georgia (UWG) developed and is 
implementing a Quality Enhancement Plan (QEP) focused on improving undergraduate student 
writing. This document reviews the process used to select the topic and the associated learning 
outcomes. This document also contains the QEP implementation plan, anticipated budget, and 
methods for assessing its impact. 
 
The Southern Association of Colleges and Schools requires institutions to comply with two 
principles related to the institution’s Quality Enhancement Plan. The first principle reads: 
 

“SACS Principle: 2.12: The institution has developed an acceptable Quality Enhancement 
Plan (QEP) that includes an institutional process for identifying key issues emerging from 
institutional assessment and focuses on learning outcomes and/or the environment 
supporting student learning and accomplishing the mission of the institution. (Quality 
Enhancement Plan)” 
 

The second principle requires institutions to have the capability to carry out the Quality 
Enhancement Plan, engage a wide audience in its development, and establish and carry out a 
plan to assess its implementation and effect. This principle reads: 
 

“SACS Principle: 3.3.2: The institution has developed a Quality Enhancement Plan that 
(1) demonstrates institutional capability for the initiation, implementation, and 
completion of the QEP; (2) includes broad-based involvement of institutional 
constituencies in the development and proposed implementation of the QEP; and (3) 
identifies goals and a plan to assess their achievement. (Quality Enhancement Plan)” 
 

This document and the assessment materials that will follow serve as UWG’s argument that 
UWG has a clear and focused effort to improve student learning and is compliant with both 
SACS Principles related to the QEP. 
 
3.a. Identifying Key Institutional Key Issues 
 
UWG has a system for identifying and assessing student learning outcomes within academic 
programs and the core curriculum. As UWG has implemented and expanded this system, it has 
created an environment in which faculty members continually review and revise teaching and 
learning techniques in an effort to improve student learning. This institutional assessment 
system is based on identifying areas of need within a large number of academic programs and 
an even larger number of student learning outcomes. As such, the types of assessment and 
improvements in teaching and learning are naturally fragmented across the institution. One 
academic program may be improving communications skills, another quantitative skill, another 
discipline-specific knowledge, and another critical thinking. 
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While this type of organically grown improvement is intentional, healthy, and impressive, it 
does not focus institutional improvement efforts on one key area of student learning as 
required by the SACS principles for the QEP. The intent and outcome of this quality 
enhancement plan is to identify common concerns that will be addressed by the entire 
institution. This bold and ambitious attempt to impact large groups of UWG students is 
positioned to have a vast and significant impact on student learning. Additionally, leveraging 
assessment knowledge and skill across institutional boundaries will facilitate a movement that 
will have a significant and synergistic impact on the assessment of learning outcomes 
associated with academic programs. Details about each step, presentations and documents are 
found on the institution’s QEP web site at: http://www.westga.edu/qep. A brief summary is 
provided here. 
 
UWG began the QEP topic selection in the Spring 2010 faculty meeting. Following an 
introduction and strong endorsement from the UWG President, Dr. Beheruz Sethna and the 
Provost Dr. Tim Hynes, the SACS Liaison, Dr. Jon Anderson, introduced the concept of a QEP and 
reviewed the SACS reaffirmation process. 
 
At the beginning of the Fall 2010 semester, the SACS Liaison presented at the faculty meeting 
and sent a call to all faculty and staff to engage in the topic selection process. The email sent 
with the call is shown below: 
 

“Sent: August 24, 2010 
 
Members of the UWG Staff, (a similar email was sent to faculty) 
 
In faculty meetings last spring and this fall, I addressed the faculty about the process of 
developing a Quality Enhancement Plan for UWG. You may have heard about this topic 
or process from those presentations. The development of a QEP is a SACS requirement, 
but, it is also a great opportunity to focus on increasing student learning in one area on 
campus. Please find attached a call for Quality Enhancement Plan (QEP) topics. This 
document outlines what a QEP is and its long term role in the University. 
 
This email is an invitation for you to participate in the selection of the topic for this 
Quality Enhancement Plan. As part of this process, I invite and encourage you to engage 
in meaningful discussion about student learning at UWG and how we (collectively) can 
enhance the student learning experience and the environment that surrounds it. This 
plan will be part of the University's operations for the next 7-10 years. Participating in 
this topic selection is a great opportunity to help shape the future of this institution. 
 
Please take time to thoughtfully develop and submit topics either alone or with 
colleagues across campus. Topic submissions are due by October 1st and should be 
emailed to qep@westga.edu. Questions or recommendations may also be sent to 
qep@westga.edu, or sent directly to me. Thank you for consideration of this invitation. I 
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appreciate the opportunity it is to work with you on improving student learning, and the 
environment that supports it, at UWG. 

 
Sincerely, 
 
Jon Anderson 
Associate Professor of Management 
Associate VP for Academic Affairs 
University of West Georgia” 

 
This call included the following language: 
 

“During the fall 2010 semester, the University of West Georgia is searching for 
and selecting a topic for its Quality Enhancement Plan (QEP). A QEP describes an 
institution’s commitment to enhance student learning. This plan must identify a 
specific area of student learning (the topic). It must also identify goals and 
measureable objectives regarding the improvement of student learning in this 
area. The QEP is a long term initiative for the institution (typically 7-10 years). 
The timeline for this process is: 

 The topic selection will be complete by December 2010. 

 The completion of a plan (including broad institutional development) will 
be complete by December 2011. 

 Initial implementation will be complete by May 2012. 

 Baseline data for measurement of goals and objectives will be collected 
during the 2012/2013 academic year. 

 Implementation of the plan and documentation of the results will be begin 
in fall 2013 

 Plan will be complete between 2018-2020. 
…This QEP must support UWG’s strategic plan and play a key role in 
implementing the academic portion of that plan across the institution, with 
particular emphasis on student learning. Once the topic is selected, all entities 
across campus will develop plans regarding how to improve student learning 
relative to the QEP topic within their domain of responsibility. 
Topic Selection Process: All members of the faculty and staff are invited (and 
encouraged) to submit ideas for QEP topics. These ideas may be submitted by 
members of the faculty and staff, departments, schools, colleges, or any group of 
faculty and/or staff (i.e. senate committee, cross disciplinary, etc…). All 
recommendations will be collected in the Provost’s office. All submissions will be 
posted to the web site: www.westga.edu/qep. Submissions will then be 
forwarded to the Institutional Studies and Planning Committee of the Faculty 
Senate for narrowing and combining of proposals. The final topic selection will 
be an iterative process between the Faculty Senate and President’s Advisory 
Committee.” 
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In response to this call, faculty and/or staff submitted 13 full proposals and 7 ideas 
(suggestions rather than full proposals). All were posted to the QEP web site which 
contains the following introduction (http://www.westga.edu/qep/index_14462.php): 

“Many high quality proposals for the QEP topic have been submitted. The next 
step in the topic selection process is a review of these submissions (including 
refining, combining, or adding of ideas) by the Institutional Studies and Planning 
Committee of the Senate. It is anticipated that this committee will engage 
faculty, staff and stakeholders through surveys (and other means) to narrow the 
list of topics. Once the list has been narrowed, the Undergraduate Academic 
Programs Committee and the Committee on Graduate Studies of the Senate will 
engage in the selection process. The final topic selection will be 
an iterative process between the Senate and the 
President's Advisory Council. Please provide any feedback on these proposals to 
your representative on the Senate Institutional Studies and Planning 
Committee. This process will culminate in a topic selection before the end of fall 
semester 2010. A number of great suggestions were submitted in an abbreviated 
form. These are combined in one file. 

Using these proposals as a starting point, the Senate Institutional Studies and Planning 
Committee (which later became known as the Senate Strategic Planning Committee) assumed 
the leadership role in the topic selection process. In addition to the topic proposals, the 
committee reviewed student assessment data from academic programs. While these data are 
instrumental in improving student learning within academic programs, no significant trends 
were found across this institution. The data that were most helpful were results from the 
National Survey of Student Engagement (NSSE) and the Collegiate Learning Assessment (CLA), 
both of which were reviewed by the committee and used in identifying areas UWG needed to 
improve student learning. 
 
The committee then conducted two surveys of the general faculty. The first survey queried 
faculty on categories of perceived areas of deficiency in UWG student learning. These 
categories were based on combinations of the submitted QEP topics. The second survey 
narrowed the topics by ranking 9 possible areas of focus. The senate agenda from the 
 
December 3, 2010 meeting included the following: 
 

“Faculty Senate Meeting, 3rd December 2010 
 
Information Item: The Senate Institutional Studies and Planning (ISP) committee is 
engaged in the topic selection for UWG’s quality enhancement plan. 
 
So far, the committee has completed the following steps: 
• A call for topics from all faculty and staff 
• A categorical survey based upon review of topics 
• A survey of learning outcomes associated with the topics 
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 The committee is in the process of reviewing the results of these and has formulated 
a conceptual framework.” 
 

The agenda reviews elements of the conceptual framework and presents the results of the two 
faculty surveys which are shown below: 
 

“Two Surveys conducted in October and November: Survey 1. Categorical survey based 
upon review of topics. This was sent out to all faculty in October. Results identified 
Reading and Writing/ Literacy proficiencies highest. 
 

 
 
 
Survey 2. QEP: Learning Outcomes: Ranking a list of nine skills, and/or abilities, 
according to importance. This was sent out to All-Faculty, All-Staff, and All-Students in 
November. 
 
The mean factor analysis of the results of this survey indicate; 
 
1. The factor of most importance is Reading and Writing (1 and 2 on the survey). 
2. The second most important factor was a combination of 9 and 5 on the survey. 
3. The third most important factor was 7 and 8 on the survey. 
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The committee also noted that the outcomes from the National Survey and Student 
Engagement for UWG.”  
 

 
 
 
 
The perceptions of faculty, staff and students that improving writing and reading should be a 
high priority at the institution is also supported by the results of the Collegiate Learning 
Assessment and the results from the National Survey of Student Engagement cited below. 
 
“The CLA presents realistic problems that require students to analyze complex materials. 
Several different types of materials are used that vary in relevance to the task, credibility, and 
other characteristics. Students’ written responses to the task are graded to assess their abilities 
to think critically, reason analytically, solve problems, and communicate clearly and cogently” 
(2009-2010 UWG CLA report). In the 2009-2010 academic year, UWG offered the CLA to a 
group freshman (99 useable responses) and seniors (79 useable responses) as part of freshman-
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level courses or senior-level courses, respectively. The UWG CLA performance data are shown 
in the tables below: 
 

CLA 2009-2010 Results 

Value-Added and Precision Estimates 

 

Performanc
e Level 

Value-
Added 
Score 

Value-Added 
percentile Rank 

Confidenc
e  Interval 
Lower 
Bound 

Confidence 
Interval 
Upper 
Bound 

Total CLA Score Below -1.47 7 -2.16 -0.78 

Performance Task Below -1.68 6 -2.48 -0.88 

Analytic Writing Task Below -1.06 12 -1.8 -0.32 

Make-an-Argument Below -1.11 12 -1.91 -0.31 

Critique-an-
Argument Near -0.98 17 -1.79 -0.17 

 
 

Seniors:  Unadjusted Performance 

 

Number of 
Seniors 

Mean 
Score 

Mean Score 
Percentile Rank 

25th 
Percentile 
Score 

75th 
Percentile 
Score 

Standard 
Deviation 

Total CLA Score 79 1073 8 976 1197 150 

Performance Task 38 1015 8 891 1114 142 

Analytic Writing Task 41 1127 15 1022 1211 138 

Make-an-Argument 42 1111 12 992 1244 167 

Critique-an-Argument 41 1134 15 1004 1266 184 

EAA 80 994 25 910 1070 135 
 

Freshmen:  Unadjusted Performance 

 

Number of 
Freshmen 

Mean 
Score 

Mean Score 
Percentile Rank 

25th 
Percentile 
Score 

75th 
Percentile 
Score 

Standard 
Deviation 

Total CLA Score 99 1032 24 946 1112 134 

Performance Task 50 1002 21 907 1077 137 

Analytic Writing Task 49 1063 32 998 1136 125 

Make-an-Argument 50 1071 34 975 1167 158 

Critique-an-Argument 49 1055 32 972 1174 161 

EAA 100 979 25 910 1030 93 

 
The CLA results show value-added score is negative showing that UWG students do not 
progress in writing as compared to the CLA benchmark data. Although this is a cross-sectional 
sample, it does provide limited evidence that this group of UWG seniors were able to complete 
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a performance task, an analytical writing task, make-an-argument, and critique-an-argument 
better than their freshman counterparts. This is a positive sign for current UWG instruction in 
the areas of writing and critical thinking. However, the value-added score shows that UWG 
value-added score is either ‘near’ or ‘below’ the expected level according to the CLA 
benchmark. These scores provided evidence to the committee that critical thinking, analysis, 
and writing were areas in which UWG students could improve. 
 
In addition to the CLA data, UWG regularly participates in the National Survey of Student 
Engagement (NSSE). This survey asks students the amount of writing they are required to 
complete as part of their academic program. The 2008 NSSE Survey results show that first-year 
students reported writing less than other freshman at participating UWG institutions, selected 
Peer/Aspirational Institutions, and the NSSE 2008 average. This provides support for UWG 
emphasizing the amount of writing students complete as part of their academic programs. 
However, they reported higher self-confidence in the level of which the experience at the UWG 
has improved their knowledge, skill, and personal development in the area of writing clearly 
and effectively.  
 
This self-confidence trends opposite of the CLA results that shows a lower value added score 
when compared with CLA benchmarks. That trend was also shown in seniors. Therefore, UWG 
students should probably write more than they currently do, they should improve their writing 
skill more than they currently do, and they should receive more feedback on their writing so 
that they have a more accurate perception of whether or not they have improved their writing 
skill. The tables below include the NSSE data for first-year students and seniors from the 2008 
survey administration. 
 
 

First-Year Students 

During the current school year, about how much reading and writing have you done? 

  
UWG 

Georgia 
System 

Peer/ 
Aspirational NSSE 2008 

Variable Response Count % Count % Count % Count % 

3c. Number of written papers or reports of 20 pages or more 

 
None 349 87% 5,978 83% 5,142 85% 137,544 81% 

 
1 to 4 27 7% 756 12% 604 11% 21,164 13% 

 
5 to 10 11 3% 239 4% 167 3% 4,407 3% 

 
11 to 20 7 2% 87 1% 54 1% 2,019 1% 

 
More than 20 2 1% 55 1% 48 1% 1,605 1% 

 
Total 396 100% 7,115 100% 6,015 100% 166,739 100% 

3D. Number of written papers or reports between 5 and 19 pages* 

 
None 96 24% 1,243 18% 938 16% 20,355 14% 

 
1 to 4 219 55% 4,035 56% 3,456 57% 87,940 53% 

 
5 to 10 71 18% 1,433 20% 1,258 21% 44,659 25% 

 
11 to 20 10 2% 323 5% 303 5% 11,310 6% 
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More than 20 1 0% 75 1% 69 1% 2,558 2% 

 
Total 397 100% 7,109 100% 6,024 100% 166,822 100% 

3E. Number of written papers or reports of fewer than 5 pages* 

 
None 16 4% 298 4% 159 3% 4,314 3% 

 
1 to 4 159 40% 2,591 37% 2,055 34% 48,514 31% 

 
5 to 10 149 37% 2,462 34% 2,122 35% 57,904 34% 

 
11 to 20 61 15% 1,255 17% 1,172 19% 36,920 21% 

 
More than 20 13 4% 507 7% 519 9% 19,307 11% 

 
Total 398 100% 7,113 100% 6,027 100% 166,959 100% 

To what extent has your experience at this institution contributed to your knowledge, skills, and 
personal development in the following areas? 

11c. Writing clearly and effectively* 

 
Very Little 10 3% 371 5% 208 4% 6,653 5% 

 
Some 55 15% 1,376 20% 1,212 22% 32,379 22% 

 
Quite a bit 130 38% 2,588 40% 2,448 43% 64,058 41% 

 
Very much 158 44% 2,241 35% 1,705 32% 53,007 33% 

 
Total 353 100% 6,576 100% 5,573 100% 156,097 100% 

 

Seniors 

During the current school year, about how much reading and writing have you done? 

  
UWG 

Georgia 
System 

Peer/ 
Aspirational NSSE 2008 

Variable Response Count % Count % Count % Count % 

3c. Number of written papers or reports of 20 pages or more 

 
None 159 53% 4,199 52% 4,059 52% 87,726 50% 

 
1 to 4 112 40% 3,167 38% 2,999 40% 78,749 41% 

 
5 to 10 16 6% 565 7% 412 5% 11,215 6% 

 
11 to 20 2 1% 151 2% 99 1% 2,889 2% 

 
More than 20 1 0% 101 1% 85 1% 2,408 1% 

 
Total 290 100% 8,183 100% 7,654 100% 182,987 100% 

3D. Number of written papers or reports between 5 and 19 pages 

 
None 29 9% 926 12% 717 10% 14,782 9% 

 
1 to 4 143 49% 3,996 49% 3,616 47% 77,416 44% 

 
5 to 10 79 28% 2,212 27% 2,322 30% 59,728 31% 

 
11 to 20 25 8% 741 9% 729 9% 22,560 11% 

 
More than 20 17 5% 311 4% 273 4% 8,540 4% 

 
Total 293 100% 8,186 100% 7,657 100% 183,026 100% 

3E. Number of written papers or reports of fewer than 5 pages 

 
None 22 8% 699 9% 422 6% 10,556 6% 

 
1 to 4 105 35% 3,260 40% 2,640 35% 59,123 34% 

 
5 to 10 80 28% 2,149 26% 2,075 27% 51,560 28% 
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11 to 20 46 15% 1,173 14% 1,362 17% 34,144 18% 

 
More than 20 40 13% 903 11% 1,157 15% 27,662 14% 

 
Total 293 100% 8,184 100% 7,656 100% 183,045 100% 

To what extent has your experience at this institution contributed to your knowledge, skills, and 
personal development in the following areas? 

11c. Writing clearly and effectively* 

 
Very Little 7 3% 333 4% 282 4% 6,443 4% 

 
Some 39 15% 1,520 19% 1,449 20% 31,601 19% 

 
Quite a bit 98 37% 2,880 37% 2,804 38% 65,447 38% 

 
Very much 121 45% 3,059 39% 2,738 38% 71,439 39% 

 
Total 265 100% 7,792 100% 7,273 100% 174,930 100% 

*Statistically Significant Difference across all comparison groups (p<.05) 
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3.b. Topic Selection Process 
 
With these data as benchmarks, the senate strategic planning committee focused its efforts on 
identifying one key area on which the institution could improve student learning through the 
development of a QEP. Although the topic selection process was intended to be complete by 
December of 2010, the process continued through the spring semester of 2011 and culminated 
with the topic being selected by the committee and approved by the faculty senate on March 
25, 2011. The President accepted the recommendation as approved by the Senate. 
 
This iterative process resulted in the committee selecting the topic of undergraduate student 
writing with the two learning outcomes shown below. Although at the time the initial 
consideration, the document included five operational outcomes, in the development phase, 
these were removed and replaced with the college/school specific plans outlined in this 
document. The two learning outcomes associated with the QEP remain the same. 
 
By the end of the implementation of the QEP, all undergraduate students at the University of 
West Georgia will demonstrate an increased ability to: 
 
1) write in standard English, 
2) apply writing to discipline-specific communication. 
 
Following this topic selection, the UWG student government association (SGA) was invited to 
select the name of the QEP. The SACS Liaison created a moderated blog that allowed for all 
faculty, staff, and students to submit recommendations. The senate strategic planning 
committee narrowed the list and submitted five finalists to the SGA. At the March 15, 2012 
meeting of the UWG Student Government Association, the QEP Project titles were read for 
consideration, and then voted upon by the members. SGA selected the QEP title: 
 
Write in a Whole New Direction. 
 
4. Implementation 
 
Following the topic selection and identification of the outcomes, an expanded subcommittee of 
the senate strategic planning committee (with additions from across campus of individuals with 
expertise in writing) composed the first section of the plan which identifies how the first 
learning outcome will be implemented to improve undergraduate students’ ability to write in 
standard English. Additionally, the SACS Liaison prepared a template for each 
college/school/support area to follow in developing their plan for discipline specific writing or 
support services. Each college/school/support area followed its own process to create a plan 
that identifies how they will help students improve their ability to apply writing to discipline-
specific communication. These plans comprise most of the remaining pages of this document. 
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4.a.Opening Narrative 
 
Submitted by the Quality Enhancement Sub-Committee of 
The Faculty Senate Strategic Planning Committee 
 
Narrative on Learning Outcome 1: Increase students’ ability in standard written English 
 
The College Board created the National Commission on Writing (NCW) in 2005, in part to 
accommodate the writing assessment component of the new SAT, but also to address “the 
growing concern within education, business, and policy-making communities that the level of 
writing in the United States is not what it should be” (Writing: A Powerful Message).  Among 
the many features the NCW identified as denoting inadequate writing were lack of clarity and 
weak grammar and mechanics, features considered “extremely important” or “important” by 
more than 95% of employers surveyed about the value placed on workplace writing tasks 
(“Writing: A Ticket to Work” 28).  Indeed, poor workplace writing skills were considered “a 
barrier to promotion” in a survey taken of Human Resource Directors of 120 major American 
corporations. Ironically, when college students in a National Survey of Student Engagement 
(NSSE) report were asked to rank their writing abilities—including the ability to “use correct 
grammar and syntax” and to “employ correct mechanics (e.g., spelling),” abilities associated 
with producing standard written English--they consistently rated their skills far higher than 
college faculty: on a 1-5 scale, the mean college faculty rating ranged from a low of 2.63 to a 
high of 2.97 while Junior and Senior students rated themselves from 4.00 to 4.29 in the same 
categories (Promoting Engagement).  Thus, not only are writing skills considered valuable in 
both academic and professional settings declining, students seem unaware of their 
inadequacies; UWG students are no different in this regard. 
 
The QEP initiative at UWG aims to produce graduates who competently deploy standard 
written English in both their general and their discipline specific writing. When placed in an 
academic context, standard written English includes not only grammatical and mechanical but 
also rhetorical considerations such as purpose, audience, genre (i.e., type of writing task(s) 
required), syntactic options appropriate to genre, logical coherence, and vocabulary. This 
contextualized definition of standard written English comes from a series of meetings held with 
members of the Strategic Planning sub-committee on the QEP, with members of FYW faculty, 
University Writing Center and Library personnel. A questionnaire submitted to all FYW faculty 
further shaped this definition and led to discussions about how ENGL 1101 and 1102 might be 
revised to incorporate more substantive instruction in standard English writing practices. 
 
Research demonstrates that grammar, punctuation, and vocabulary lessons taught in isolation 
from concrete and specific writing tasks fail to promote adequate understanding of pertinent 
language concepts and their application. Indeed, Constance Weaver points to multiple studies 
that demonstrate such decontextualized grammar and mechanics drills actually do students “a 
gross disservice” (16). While components of what we’ve defined as standard written English in 
an academic context are best taught as part of reading and writing instruction, Weaver also 
notes that “teaching grammar in the context of writing will not automatically mean that once 
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taught, the concepts will be learned and applied forever after. On the contrary, grammatical 
concepts must often be taught and retaught, to individuals as well as groups or classes, and 
students may long afterwards continue to need guidance in actually applying what they have, in 
some sense or to some degree, already learned” (17). Thus the QEP at UWG seeks not only to 
increase the contact hours for ENGL 1101-1102 from 3 to 4 so as to incorporate an lab 
component in which grammatical and mechanical concepts may be [re]taught in the context of 
revising and editing students’ own papers, but also to extend instruction in standard written 
English as an explicit activity in courses throughout the Core Curriculum and in upper division 
courses. 
 
Narrative on Learning Outcome 2: Apply [developing] writing competencies to discipline-specific 
communication. 
 
Among the NCW’s 2005 findings is that “*w+riting is almost a universal professional skill 
required in service industries as well as finance, insurance and real estate” (7), and it would not 
strain logic or credulity to assert that writing is skill required in professions in or related to the 
sciences, social sciences and humanities. Students are best served by academic institutions that 
teach discipline specific communication, a phrase that has come to connote both a 
professionalized (rather than foundational) skill and a process to develop that skill for success 
both in and beyond the academy. Discipline specific communication programs recognize the 
distinct discourses, research methodologies, and documentation conventions required by the 
various disciplines; while all such communication begins with standard English language 
competencies, writing in and for a particular discipline implies a specialized skill set that 
develops over time, incorporating both formal writing assignments and assessment as well as 
informal writing-to-learn activities. 
 
The University of Wisconsin at LaCrosse, nationally recognized for its “Writing in the Major” 
program, makes six recommendations appropriate to any Discipline Specific Communication 
initiative: 
 

1. First, it recommends that each department (or discipline) clearly define goals, outcomes 
and standards for student writing because doing so “provides a model of competence 
*students+ are expected to develop.” A well defined model gives students something to 
emulate; a well defined shared model means that students develop competencies that 
transfer from class to class within the discipline, building skills and making assessment 
less likely to be perceived as subjective and confusing.  Publishing goals, criteria and 
standards for student writing in handbooks, on websites and in course syllabi; making 
available examples of student writing, annotated to highlight key features; and exposing 
students to examples of good—and poor—published work, explaining what is and is not 
effective are all means of defining what students should—and how they can—achieve in 
their discipline specific writing. 

2. The second recommendation is that departments/disciplines establish a shared 
evaluation framework for students’ formal writing so that students can internalize 
criteria for effective communication. Common language and nomenclature in such 
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evaluation tools is one way to promote students’ understanding of what is required and 
facilitates skill development. 

3. Departments/disciplines should also embrace strategies that present writing as a 
process involving different types of writing and different stages in that process. “Formal 
writing skill develops best when students engage in a recursive process of writing drafts, 
revising, and editing. Students need feedback and guidance throughout the process in 
the form of clear expectations, models of acceptable work, help in shaping their subject 
and purpose, feedback on approaches, and so on.” Process-oriented instruction 
recognizes that writing-to-learn activities promote understanding and development of 
ideas, while formal writing responds to a more complex set of requirements—and 
provides feedback accordingly. 

4. The fourth recommendation offered by the U of W is that faculty coordinate writing –to-
learn strategies throughout the major as one of the means to cultivate students' deep 
understanding of important disciplinary knowledge. Recommended practices include 
that departments/disciplines identify essential disciplinary knowledge and use writing-
to-learn activities to monitor the development of student understanding as well as 
address persistent learning problems presented by this disciplinary knowledge. 

5. In order to develop students’ ability to assess independently the effectiveness of their 
own writing—a skill essential in a professional environment—faculty provide 
opportunities for students to analyze and evaluate their own work according to 
established criteria and standards. Further, departments should create "self assessment 
standards" that clarify progressively more sophisticated self assessment skills. 

6. Finally, departments/disciplines should have a strategy to assess and improve its 
discipline specific writing instruction. Evaluation of student writing developmentally at 
several points in the students' program (e.g., entering, sophomore year, junior, exit) and 
sharing such evaluations with students so they can see their own progress are tools that 
can be employed for departmental self-assessment. 

 
4.b.i Learning Outcome 1 – Increase students’ ability to write in standard English 
 
A vital principle in planning and implementing the QEP on undergraduate student writing at 
UWG is that this is a University initiative; the faculty’s unified commitment to shared writing 
goals projects--to students as well as to the larger community--the significance it places on 
effective communication, and the institution’s sustained focus on the development of language 
competencies reflects best practices.  This initiative thus also responds to a national call to “re-
establish[  ] the importance of English studies broadly conceived at all levels and within all 
disciplines” (Addison and McGee 170). 
 
Implementation 
 
The QEP initiatives will be implemented in a variety of ways across the curriculum to address 
writing competencies during all four years of a student’s experience at UWG. Such vertical 
implementation of writing instruction is crucial if students are to develop and maintain writing 
skills necessary both in and beyond academia. To support the QEP goals to improve 
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undergraduate student writing at every level of the currciculum, The University Writing Center 
will become a university resource in fact by: 
 

1. Continuing to support ENGL 1101 and 1102 students with writing tutorials. 
2. Adding staff, including graduate students from various disciplines capable of addressing 

DSW issues. 
3. Offering Writing Workshops for various disciplines. 
4. Providing faculty support to incorporate and address writing in their courses. 
5. Offering instructors and tutors training in ESL foundations/methods to address the 

needs of a growing segment of our students population, especially in Nursing. 
6. Bringing speakers to campus from local businesses and professions to discuss why 

proficiency in writing matters in the workplace. 
 
Budget  
 
Graduate student stipends through departments providing DSW tutors; “satellite” Writing 
Center Space to house DSW tutors closer to their constituencies; up to $2500 for customized 
training and materials from CAL (Center for Applied Linguistics) in training faculty and tutors in 
ESL foundations/methods. 
 
4.b.i.    First Year Writing 
 
In fall 2011, 459 (of 1844, or 24.9%) students who completed ENGL 1101 received a D or F for 
the course (C is the passing grade from ENGL 1101).  112 (5.8%) additional students withdrew 
from the course, many of whom knew by mid-term that their skills were insufficient to pass the 
course. Research demonstrates that insufficient writing skills among college freshmen is part of 
a national trend: “students are simply not writing enough to prepare them for the demands of 
post-secondary education” (Addison and McGee 163). Research by Appleby and Langer 
published in 2009 found that “some 40% of twelfth-grade students . . . report never or hardly 
ever being asked to write a paper of three pages or more” (26). 
 
Summer Bridge Program 
 

1. Incoming freshmen identified as “at risk” for failure in ENGL 1101 by verbal scores on 
the SAT could enroll in a summer program offering a 3 unit, core-credit writing course 
(XIDS 2100) to address reading, writing and related deficiencies in preparation for ENGL 
1101. This course would allow these students to develop skills necessary for success in 
First Year Writing. Special sections of this Bridge Program would address the particular 
needs of ESL populations. 
 

2. Summer freshman orientation should include a substantive presentation of the QEP as 
an initiative that addresses the importance of writing competencies in and beyond 
academia. 
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Assessment: Analysis of “at risk” students’ pass rate in ENGL 1101 before and after successful 
completion of a Summer Bridge course. 
 
Budget: Instructor salaries, University Writing Center operating costs (total program cost of 
$160,100). 
 
English 1101 and 1102 

1. In addition to its current text-based reading and writing pedagogy, ENGL 1101 will adjust 
its focus to foreground specific rhetorical strategies to enhance reading comprehension 
and writing effectiveness. Understanding how and why certain rhetorical modes are 
employed provides students with opportunities to engage more extensively matters of 
audience, purpose, genre as well as sentence structure, sentence variation, vocabulary 
and punctuation. 
 

2. Increase the units in ENGL 1101 and 1102 from 3 to 4 units by adding a lab 
component.[Area A would increase from 9 to 11 hours]. The lab hour will provide 
students with an opportunity for focused, supervised revision and editing of their ENGL 
1101/1102 writing assignments, stressing those elements defined as essential for 
standard written English in an academic context. As described above, research clearly 
indicates that language skills are most effectively mastered when taught in the larger 
context of specific reading or writing assignments. 
 

3. Revise ENGL 1101 and 1102 learning outcomes to reflect desired competencies in 
standard written English in an academic context, as defined above. 
 

4. Implement use of an online grammar and mechanics program like Connect Composition 
2.0—a reference work to which all students—beginning with ENGL 1101--would have 
access. This program offers a diagnostic in grammar and mechanics that, depending upon 
a student’s individual needs, provides a guided tutorial for the student and progress 
reports for the instructor. This online program would be available for a student’s entire 
UWG career, and thus at any stage instructors across the curriculum can require students 
to avail themselves of the customized tutorial. A program such as this can provide data 
over a student’s UWG career for assessment purposes. 

 
Assessment: 

1. Essay exam administered in ENGL 1102 that would assess standard English writing 
competency. Assessment would yield a numerical score in rhetorical, grammatical and 
mechanical categories; students below the minimum score would be advised (required?) 
to seek remediation by taking Writing Center workshops and/or tutorials. 

 
 
Budget: 

1. Additional faculty lines required to accommodate increased number of units in ENGL 
1101 and 1102. Currently faculty teaching in the FYW program teach a 15 hour load, 3 
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hours of which is dedicated to instruction in the University Writing Center and 12 hours 
teaching four courses. The increase from 3 to 4 units means that the number of courses 
taught per instructor will diminish by one, requiring eight more instructors—including 
instructors trained in ESL pedagogies--teaching a full 15 unit load. To insure program 
knowledge, commitment and consistency over time, 10 instructor lines should be 
converted to lecturers. The cost for eight additional full-time instructors is 
approximately $32,000 (salary) + $14,600 (benefits), or $372,000. 

 
2. Institutional purchase of an online diagnostic and tutorial program in grammar and 

mechanics; course fees could be used as an offset to institutional cost. 
 
4.b.ii.  Second Year Writing 
 
In order to continue development of students’ standard written English competencies, core 
area B (Institutional Priorities) and individual courses in Areas C and E of the Core will include a 
writing focus. 
 
Core Area B (Institutional Priorities) 
 

1. Reconfigure Area B to include six hours distributed between B.1, Critical Thinking, and 
B.2, Professional Communication: 

 
B.1 courses in Critical Thinking will focus on teaching patterns of valid reasoning as well 
as logical fallacies in written work. Writing assignments would address rhetorical, 
grammatical and mechanical issues foundational to effective writing. Courses can come 
from any discipline. [PHIL 2110 to serve as benchmark course]. 
 
B.2 courses in Professional Communication will concentrate on effective oral and 
written communication. Correct oral communication affects written discourse as many 
students tend to write as they speak. Oral and written assignments would address 
rhetorical, grammatical and mechanical issues foundational to effective communication. 
Courses can come from any discipline. 

 
Revise Area B Learning Outcomes: 
 
Students will demonstrate the ability: 
 

1. to synthesize and logically organize material for oral presentations or written 
assignments 

2. to adapt written and oral communication for specific rhetorical purposes 
3. to employ enhanced problem solving and critical thinking skills 
4. to use diverse information sources effectively 
5. to further develop proficiency in the conventions of standard English in both written and 

oral work. 
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Core Areas C (Humanities and Fine Arts), E (Social Sciences) and F (Courses applicable to degree 
and major) 
 

1. Require students to take one course designated as “Writing Intensive” in either Area C 
or E. These “Writing Intensive” courses will not be new courses, but reconfigured 
versions of courses that already exist in these Core areas.  Like the former “WAC” 
courses, these reconfigured courses will incorporate various types of writing 
assignments and a minimum number of pages of formal student writing as part of their 
requirements. Faculty wishing to offer writing intensive courses in these core areas 
would receive support from the University Writing Center in developing effective writing 
assignments and grading rubrics. Because these are writing intensive courses, the class 
size of these sections would be reduced. 

 
Revise Learning Outcomes for Writing Intensive (“WI”) courses in Areas C and E: 
Students will demonstrate the ability: 
 

1. to synthesize information and logically arrange written assignments 
2. to exhibit competencies associated with standard written English 

 
Require students to take a “Writing Intensive” course in Area F that includes in its assessment 
competency in standard written English and introduces discipline specific considerations for 
writing in the major. This would not be a new course, but a reconfigured version of an existing 
course already required in area F. Faculty teaching the Writing Intensive course in Core area F 
would receive support from the University Writing Center in developing effective writing 
assignments and grading rubrics. 

 
Revise Learning Outcomes for Writing Intensive (“WI”) courses in Area F: 
Students will demonstrate the ability: 
 

1. to synthesize information and logically arrange written assignments 
2. to exhibit competencies associated with standard written English 
3. to correctly employ writing conventions specific to the major discipline. 

 
Assessment: 
 

1. Students take CLA exam to establish baseline score that can be compared to fourth year 
score. 

 
These recommendations for implementation of the QEP in First Second Year Writing include 
changes in the number of hours required in Areas A, B and D. 
 
The following chart reflects the changes in terms of required hours to Areas A, B and D of the 
UWG Core Curriculum: 
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A 9-->11 hours B 5-->6 hours D 10-11-->7-8 hours 

ENGL 1101 3+1 B-1 3 D-1 3+1 

ENGL 1102 3+1 B-2 3 D-2 3 (+1) 

MAT 3   

 
These recommendations comply with BOR Core Curriculum requirements: 
 
3.3 Curriculum: 
http://www.usg.edu/policymanual/section3/policy/3.3_curriculum/#p3.3.1_core_curriculum 
 
3.3.1 Core Curriculum 
 
The USG core curriculum was developed with the goals of assuring institutional accountability 
for learning, incorporating learning requirements in global perspectives and critical thinking, 
allowing institutions some flexibility in tailoring courses to their institutional mission, while 
ensuring that core curriculum courses completed at one USG institution are fully transferable to 
another USG institution. Each institution’s core curriculum shall consist of 60 semester hours, 
42 hours in Areas A-E and 18 hours in Area F, as follows: 
 
Page 105 of 118 
QEP: December 2011 
 
Area Name Hours 
 
Area A1 Communication Skills: At least 6 semester hours 
Area A2 Quantitative Skills:  At least 3 semester hours 
Area B Institutional Options: At least 3 semester hours 
Area C Humanities/Fine Arts and Ethics At least 6 semester hours 
Area D Natural Sciences, Mathematics, and Technology: At least 7 semester hours* 
(At least 4 of these hours must be in a lab science course.) 
 
*Given the importance of the STEM disciplines, any institution that wishes to drop Area D 
below 10 hours must make a compelling intellectual case that its core proposal will not lead to 
students knowing less about the natural sciences, math, and technology. [An example of such a 
compelling case might be if the institution proposed to put 3 or more hours of math in Area B 
and 7 hours of natural science in Area D.] 
 
[This caveat can be addressed by  developing  Area B Natural Sciences, Math or Technology 
courses incorporating Critical Thinking skills as a means of understanding content.”] 
 
Area E Social Sciences: At least 6 semester hours 
Area F Lower Division Major Requirements 18 semester hours 
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The specific learning outcomes for areas A through E of an institution’s core curriculum are 
approved by the Council on General Education. 
 
4.c. Learning Outcome 2 – Apply writing to discipline- specific communication 
 
Each college/school/support area prepared a plan specific to that unit that outlines their plan to 
increase students’ ability to apply writing to discipline-specific communication. These plans and 
their associated assessments comprise the next sections in this document 
 
4.c.i. College of Arts and Humanities 
 
College of Arts and Humanities QEP Report 
 
Overview and Definitions: 
 
In the disciplines in the Humanities and the Arts, writing is extremely important as a tool for: 
 

 understanding oneself and others; 

 making sense of and explaining complex ideas, texts, artworks, cultures, and 
histories to oneself and others; 

 explaining and exploring human experience for oneself and others; 

 inquiring consciously and critically into human consciousness, values, systems, 
ideologies, languages, and cultural production; and, 

 documenting clearly in both analytic/critical and artistic/creative ways (sometimes in 
more than one language) the results of all such inquiry described above. 

 
Analytic writing consists of thesis-driven essays (in clear and grammatically correct prose) 
that demonstrate a skillful and insightful use of data (broadly interpreted to include 
narrative) to convincingly convey a point or argue a position. Creative writing consists of 
the expression of the writer’s ideas/experiences/thoughts/feelings in imaginative and 
unique ways in fiction (including poetry, scripts, screenplays, stories, etc.) and non-fiction. 
 
The process in COAH began when Dr. Clark sent an e-mail to Chairs at the end of the fall 
semester outlining current DSW definitions (from a long-standing Writing Committee) and 
asking them to verify that these current definitions and practices were still in place. At the 
beginning of the Spring Semester (2012), the College Writing Committee was asked to take up 
the work begun in late fall. In the first week of the semester, the committee met. All 
department Chairs were then asked to take the questions provided by Dr. Anderson to their 
faculty, to draft answers, and to submit those to the Writing Committee. The Committee read 
through the materials submitted by all departments, assessed the answers from a variety of 
disciplinary perspectives, filled in gaps where necessary, and came up with a synthesized 
definition. This definition and document were then circulated again. Additional feedback led to 
the final definition and to the final draft of this document as a whole. 
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The faculty and administration of the College of Arts and Humanities were all asked to 
participate in and provide feedback on this process. The members of the Writing Committee 
compiled, synthesized, and documented the results as representatively as possible. 
 
Given the process described above, everyone in the COAH had access to the draft of the 
definition and the opportunity to provide feedback on it. Feedback suggests that faculty 
members now know about and understand the definition. 
 
Students are probably not yet aware of this specific definition since we are still in the process of 
producing it. Students ought to, however, be familiar with the basic concepts outlined in the 
definition, since they form a part of all courses in the Humanities and the Arts. 
 
Overview of Current Practices 
 
The College of Arts and Humanities includes seven disciplines: Art, English, Foreign Languages 
and Literature, History, Music, Philosophy, and Theatre. English, Foreign Languages and 
Literature, History, and Philosophy are what are considered Humanities but include artistic 
endeavor. 
 
Art, Music, and Theatre are considered Arts but also include humanistic modes of inquiry. The 
Humanities are branches of knowledge/modes of inquiry concerning human thought and 
cultural production. The Arts are fields in which the focus is on harnessing creative and 
imaginative impulses in order to produce aesthetically pleasing works of music, literature, art, 
and theatre. 
 
All departments include a variety writing assignments in the classes they teach: journals, essays, 
analyses, poetry, fiction, biography, scripts, essay exams, reviews of performances, reflections, 
and so on. Individual faculty provide directions and explanations (generally written) for the 
individual assignments (outlining expectations and parameters), and evaluate and provide 
feedback (a technique intended to show students how they can improve on what they’ve done) 
on those assignments using either formal, shared, and written rubrics or informal, individual, 
and internalized rubrics. Writing is taught in classroom discussions about the structure and 
mechanics of papers and artistic works, in one-on-one sessions in office hours in which drafts 
are analyzed and work-shopped, in student work-shopping in class, in University Writing Center 
tutorials (run exclusively by COAH faculty), and in the evaluation of drafts of students’ writing 
assignments. 
 
In general, faculty members require a step-by-step writing process, providing feedback at every 
stage of the process: proposal, sample paragraphs, rough draft (between one and three of 
these), and final drafts. All departments have writing-intensive classes teaching discipline-
specific communication at the 3000-level or above. All departments include elements of 
discipline-specific writing in all upper-level-classes, and most include these at the lower level as 
well. In at least two departments, extra-curricular activities are provided on a regular basis to 
help encourage and improve student writing. 
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In addition, it is important to mention that writing is a practice that is intimately linked to 
reading. Artistic and critical literature constitute some of the most sophisticated, clear, and 
articulate prose available. We believe, therefore, that improving writing is tied to reading good 
writing in the disciplines. All departments require substantive amounts of reading in the 
discipline in their upper-level-courses and, in many cases, in their lower level courses too. 
Providing good models of what we expect, analyzing them in terms of structure and content, 
and discussing them in detail likewise contribute too in significant ways to the development of 
strong writing skills. 
 
In the College of Arts and Humanities, students are taught writing at every level of the 
curriculum in every department. Within the disciplines in COAH, we articulate as part of our 
regular curriculum a year-by-year progression from introductory writing at the 1000 level to 
developmental and pre-professional writing at the 2000 and 3000 levels, culminating in a 
honing and refining of those skills at the 4000 levels. In a variety of courses, faculty members 
teach a shared set of writing skills, but specific courses within the disciplines also emphasize the 
development of specific skills as well. For the College of Arts and Humanities, learning how to 
write better is an infinite process, a kind of life-long learning that is never completed – like 
staying physically fit. It is not something one achieves for once and for all. It is something one 
works to maintain and tries to improve upon every day and with practice. 
 
Assessment of Current Practices: 

 
Evidence is collected in individual departments in a variety of the following ways: 
1. Anthologies of student writing for Senior Seminars. 
2. Results of student performance on external, accredited exams that include writing portions. 
3. Individual writing assignments from individual courses. 
4. Online portfolios of student writing that show progress over a 3-4 year period. 
5. Records of graduating majors. 
6. Presentation of papers at conferences/Publication of papers in journals. 
7. DFW rates. 
 
COAH assesses whether or not current practices are effective in various ways, including but not 
limited to: 
 
1. Discussions in departmental and section meetings that lead to critiques, ideas for change, 

and the implementation of those changes in many cases. 
2. Ongoing interpretation and analysis of SACS data at the departmental level. 
3. Generation of faculty-approved rubrics that are revisited and honed in accordance with the 

experience(s) of faculty in courses in which writing is taught. 
4. Reading of single papers by additional faculty members (not just course instructor). 
5. External exams and competitions. 
6. Team or partner grading (a kind of mini external check). 
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In most departments, individual faculty members create and use their own rubrics. English, 
History, and Philosophy, however, have all developed departmental rubrics which are available 
on their websites. 
 
Discussions and assessment of data collected on student writing have led, over time, to 
curricular and other changes designed to enhance our practices. Those include but are not 
limited to: 
 
1. The addition of more specialized writing classes (technical writing, a second composition 

course in FLL majors, changes to the Capstone/Senior Seminar courses). 
2. The revamping of WAC to DSW. 
3. The establishment of a College Writing Committee (Subcommittee of the Executive 

Committee). 
4. The addition of extra-curricular workshops within departments and also at the University 

Writing Center. 
5. Changed requirements in individual courses (more and different kinds of writing added as 

reported in SACS assessment). 
 

New Practices 
 
The College recommends the following: 
 
1. Reduced enrollment caps, particularly in lower-division courses, so that instructors can 

assess problems in students’ writing as early as possible, assign more writing, and can 
develop and implement a more extensive drafting/feedback-loop process. 

2. Consistent expectations across all disciplines for writing assignments and instruction in 
lower level classes. 

3. The Development and implementation of program rubrics to standardize expectations and 
assessment. 

4. A more effective implementation of DSW writing requirements in the College. 
5. Additional editing labs and more workshops. 
6. The Creation of online tutorials. 
7. More and better communication and collaboration with the University Writing Center, and 

COAH-wide participation in its work. 
8. The hiring (in some departments) of faculty members who are experts in writing pedagogy. 
9. A thorough-going assessment of writing instruction and writing assignments in all courses in 

all departments. 
10. Entrance and exit exams for multi-section courses devoted to the teaching of writing. 
11. Higher entrance requirements for the student population in general; particular attention 

should be paid to the writing portion of the SAT exam. If a student has not achieved a basic 
level of writing competence before entering introductory college courses, s/he proves 
unable to keep up, master the material, and/or succeed. Having large numbers of 
unprepared students in any given class also hampers the development of those students 
who do have a foundation on which to build. 
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Are there practices that have been found to be ineffective that will be eliminated? 

 
COAH teaches the majority of core courses devoted to college-level writing skills; we find that 
large classes in the first two years are detrimental to the development of strong writing skills 
that students could hone later in DSW courses (both in our own and other colleges). Because 
extremely large classes make the drafting and feedback loop almost impossible, students do 
not always get enough practice early on, remain insufficiently skilled in the basics, and thus not 
poised to succeed in their upper division, writing-intensive classes. 
 
How and where will these practices be implemented (i.e. courses, outside of class, degree 
requirements)? 

 
We will implement the new practices both in courses and outside of class. Degree requirements 
do not need to be changed since the College already focuses on improving student writing 
throughout students’ careers. The goal will be to help more students more effectively achieve 
the outcomes which the University and the College have set. 
 
Intended Outcomes 
 
Again, given that writing has always been very central to all of the disciplines housed in the 
COAH, we do not see a need to change learning outcomes related to writing at this time. With 
few exceptions, courses in the COAH include some kind of writing-related learning objective. As 
we move through the multi-year process of examining how we can help more students to more 
effectively achieve the goals already in place, we will continue to adjust and hone our practices 
and may revisit and redraft learning outcomes where judged necessary or important. 
 
1. Students will write a discipline-specific, faculty-directed advanced project that 

demonstrates analytic engagement with discipline-specific literature. 
2. Students will write organized, discipline-specific texts. 
3. Students will write texts free of major grammatical error. 
4. Students will adhere to a widely acknowledged academic honor policy in their writing, 

recognizing and avoiding plagiarism. 
 

Assessment 
 
The College will continue to collect evidence as it has done in the past: anthologies, student 
publications, data from individual courses each semester, results from external exams, and 
some departments will develop a portfolio system in order to demonstrate progress from first 
through fourth/fifth year. The College will consider instituting entry/exit writing assessments 
for classes, constellations of classes, and degree programs. 
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The faculty will collect data in their courses and extra-curricular initiatives and submit it to their 
department Chairs, who will, in turn, record the data online (SACS central website) and in the 
departmental offices. 

 
Rubrics or Measurements 
 
This rubric does not yet exist because we are in the process of defining the new and 
replacement practices. Once they are finalized, work on developing the rubric will begin 
immediately in the Writing Committee. 
 
Budget 

 
The College requests several new tenure-track lines so that enrollment caps can be reduced 
where necessary and stability created in order to allow students in all disciplines and all classes 
more practice and feedback than is often currently possible. This measure will make possible 
more writing assignments involving more drafting, individualized feedback, and a quicker 
feedback loop mechanism. 
 
The College requests funds for more Graduate Research and Graduate Teaching Assistants to 
assist with an increased number of writing-based assignments in high-enrollment core courses 
 
The College requests additional operating funds in order to establish more editing labs and 
workshops and to fund some travel for faculty to writing pedagogy workshops/conferences. 
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4.c.ii. College of Education 
 
Overview and Definitions 
 
Students’ ability to write in standard English is defined as using the rules and patterns of 
English associated with educated citizens.  This includes writing with clarity, complexity, and 
good organization, using prescribed rules for syntax, grammar, usage, and punctuation, and 
adhering to appropriate formatting (APA). The definition emerged through committee 
collaboration.  It was first discussed as part of our evaluation of student teachers, but has been 
expanded as an expectation of COE courses. Faculty member representatives from all 
departments were involved in creating the definition. The definition is distributed to all faculty 
members. The definition and expectations about student writing are shared with students on syllabi 
and through feedback on written assignments. 
 
Overview of Current Practices 
 
The disciplines in the College of Education are clustered into the following categories: 
 

1. Initial Preparation – Programs that prepare pre-service teachers for certification 
2. Advanced Teacher Preparation  - Programs that enhance educators’ skills 
3. Other School Professionals – Programs that prepare education professionals who are not 

teachers (e.g., counselors, administrators, Instructional Technology Specialists, 
Speech/Language Pathologists, etc.) 

4. Non-education Professionals – Programs that prepare people for fields aligned with business 
or other disciplines (e.g., Sports Management) 

 
Students in most COE programs are expected to write lesson and unit plans that clearly 
communicate goals and objectives to a variety of audiences. These are reviewed by professors 
and supervising teachers from the P-12 school systems.  Students also gain experience in 
writing academic papers (e.g., research, reflections, etc.) and public documents (e.g., news 
releases, newsletters, brochures, information letters, etc.). Key writing assignments in the COE 
begin in the education “pre-classes,” including EDUC 2110, 2130, 2140, and continue until 
graduation. Most upper division classes require intensive writing, and students typically have 
the opportunity to resubmit if improvement to their writing is called for.  In the final semester, 
which is typically a clinical experience, students are expected to write in their professional 
setting. 
 
Assessments of Current Practices 
 
The COE uses multiple forms of assessment to determine whether writing instruction has been 
effective.  First, students must pass the GACE Basic Skills test to be admitted to the College, so 
we know that a reasonable understanding of conventional English has been obtained prior to 
students starting our programs.  Second, COE courses routinely employ rubrics to set 
expectations for students and to assess written assignments.  Third, we have mid-point and exit 
Key Assessments identified for every program.  The scores on these are analyzed across the 
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College and cross-tabulated by program and objective.  Fourth, students are assessed on their 
writing ability as part of their clinical experience in their final semester. Finally, candidates 
must take the GACE Content Exam in order to be certified as a teacher in Georgia.  We receive 
an analysis of students’ scores, including ability to use standard English. 
 
Program areas design individual rubrics for specific assignments and program 
assessments.  College wide, have a specific writing rubric, and writing is also part of our 
Intern Evaluation System that assess student writing in the field. Our analysis of prior data 
showed that students needed more instruction and support for writing in standard English.  
This is part of why we embraced this focus for our QEP this year.  We have identified 
several new practices that we are in the process of employing or plan to implement over 
the next year. 
 
New Practices 
 
In order to enhance students’ ability to write in standard English, we are in the process of 
implementing the following: 
 

1. Requiring  the inclusion of the College definition of writing in Standard English on every 
syllabus; 

2. Encouraging all faculty to set high writing expectations for all assignments; 
3. Implementing a new data management system across the College so that writing proficiency 

can be more easily analyzed and tracked over time; 
4. Creating a more specific rubric for our Clinical Experience writing component; 
5. Using our mid-point program assessments as a benchmark for identifying students who still 

need support for better writing and requiring them to use campus resources (e.g., the 
Writing Center). 

6. Providing an online writing resource, such as “Smart Thinking”; 
7. Create a college guideline related to plagiarism, which includes both a formative teaching 

component and consequences; 
 
These practices will be implemented within specific courses and as part of the progression to 
degree requirements. 
 
Intended Outcomes 
 
COE students will write well in standard English, using the rules and patterns associated with 
educated citizens.  This includes writing with clarity, complexity, and good organization, using 
prescribed rules for syntax, grammar, usage, and punctuation, and adhering to appropriate 
formatting (APA, as appropriate). 
 
Assessment 
 
Data will be collected on every COE student at entrance to the program, within courses that are 
identified as including a “Key Assessment,” and at program exit.  At these key points, faculty 
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members will rate students’ ability to use standard English on a four-point scale from 1 = 
unacceptable to 4 = exemplary. Every semester faculty members and school supervisors will 
load the results of key assessments into TK20, a data management system, which is able to 
track the progress of individual students, full program areas, and the entire College of 
Education. 
 
Rubrics or Measurements 
 
The unit uses the following rubric to assess student writing.  In addition, we have literally 
hundreds of discipline and course-specific rubrics that are modified for the student’s academic 
level and course assignment expectations. 
 

COE Writing 
Rubric 

 

1 = Unacceptable There is confusion about the topic with absence of support for main ideas; there 
is little or no awareness of the intended audience; paper lacks organization; 
paragraph structure is weak; syntax is garbled (e.g. word choice and order often 
does not make sense or is confusing); paper contains multiple and serious errors 
of sentence structure (e.g., run-on sentences, fragments), grammar, spelling, 
capitalization, and/or punctuation; formatting is not appropriate to the 
assignment. 

2 = Emerging, 
Needs 
Improvement 

Ideas are mostly simplistic and unfocused, there is  little awareness of the 
intended audience; paragraphs are mostly stand-alones, with few transitions; the 
organization, while attempted, is still disjointed; the syntax is weak  (e.g., very 
simplistic word choices and/or sentences that do not make sense); there are 
several  errors in sentence structure (e.g., run-on sentences, fragments), 
grammar, spelling, capitalization, and/or punctuation; formatting is attempted, 
but poorly done. 

3 = Proficient The topic is developed with ideas supported sufficiently; paragraphs are 
competently structured; there is clear awareness of the intended audience; the 
organization is competent, without sophistication; the syntax is effective (e.g. 
with wording and sentences that make clear sense); there is effective and varied 
sentence structure; the paper contains only occasional errors in grammar, 
spelling, capitalization, and/or punctuation; there are few formatting errors. 

4 = Exemplary There is in-depth development of the topic with ideas well supported; there is 
accurate awareness of the audience; paragraphs are well-developed and have 
effective transitions; the organization is appropriate for the assignment; the 
syntax is rich (e.g., with sophisticated vocabulary); there is variety in sentence 
style and length, the paper is virtually free of errors in grammar, spelling, 
capitalization, and/or punctuation; the formatting is appropriate for the 
assignment. 
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Budget 
 

Year Item Estimated Cost 

Year 1 “Smart Thinking” (or similar) Online 
Writing Tutorial Subscription 

$10,000 

 Faculty Training $ 5,000 

Year 2 “Smart Thinking” (or similar) Online 
Writing Tutorial Subscription 

$10,000 

 Faculty Training $ 5,000 

Year 3 “Smart Thinking” (or similar) Online 
Writing Tutorial Subscription 

$10,000 

 Faculty Training $ 5,000 

Year 4 “Smart Thinking” (or similar) Online 
Writing Tutorial Subscription 

$10,000 

 Faculty Training $ 5,000 

Year 5 “Smart Thinking” (or similar) Online 
Writing Tutorial Subscription 

$10,000 

 Faculty Training $ 5,000 
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4.c.iii. College of Science and Mathematics 
 
Overview and Definitions 
 
Student writing should be clear, concise, complete and have a logical flow of ideas.  It must 
be properly organized and use correct grammar, punctuation, and sentence structure. 
The WAC/DSW (Writing Across the Curriculum/Discipline Specific Writing) program was 
started by The College of Arts and Sciences in order to define writing expectations and help 
faculty create courses and assignments to improve and assess students’ writing. This was 
created by an ad hoc committee. This definition is available on the university website: 
http://www.westga.edu/dsw/. Students are required to complete at least two 3000/4000-
level courses in their discipline that are designated as DSW courses. 
 
Overview of Current Practices 
 
The COSM disciplines are divided into the natural sciences (physics, chemistry, biology, and 
geosciences), computer science, and mathematics. Writing in the natural sciences consists 
largely of laboratory reports, research papers, and observational notes.   Computer science 
students must write and document code and write technical documents describing 
software function and use.  Mathematics students form sequences of logical arguments 
using mathematical notation (proofs), translate real-world problems into mathematical 
problems (modeling), and read and interpret data.  All departments have a subset of 3000+ 
level courses that are designated as writing-intensive; however, there are no college-wide 
standards for the content of such courses and departments leave specifics of the course 
content up to the individual instructor. 
 
Students are introduced to scientific writing in lower level courses with the help of 
prompted responses to instructor-guided questions.   With an increase in content 
knowledge and initial experience with scientific writing, open ended student responses are 
encouraged in upper level courses.   Students are also required to complete at least two 
3000/4000-level courses in their discipline that are designated as DSW courses. 
 
Assessments of Current Practices 
 
No such evidence exists. Current practices are not measured quantitatively. No rubrics are 
currently in use. 
 
New Practices 
 
College-wide and discipline-specific standards will be developed for student writing and 
these standards will be applied to DSW-designated courses.   Such designations will be 
approved both at the department level and by the curriculum committee of the college in 
order to be sure that the courses adhere to the above-mentioned standards.  Rubrics will be 
developed to aid instructors in evaluating students’ writing and providing feedback.   DSW-
designated courses will be divided into two categories, those designated as permanently 
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DSW and those receiving a one-time DSW designation.  Both types will go through the same 
approval process, but courses designated as permanent will not be required to seek 
approval each time they are offered unless the instructor wishes to make substantive 
changes to the types of writing assignments in the course and/or the way in which they are 
evaluated. 
 
The current definition of DSW is somewhat broad and includes components not necessarily 
appropriate for the College of Science and Mathematics.   The standards will promote 
consistency in all departments. These practices will be implemented in DSW courses. 
 
Intended Outcomes 
 
Students will become more effective writers and more able to communicate in their 
discipline. 
 
Assessment 
 
Feedback from faculty in the form of comments and grades on assignments will be used to 
determine whether the students are gaining the necessary writing skill. Data will be 
collected by faculty teaching DSW courses and compiled by the individual departments. 
Rubrics used by a variety of COSM departments from the following universities will be 
adapted and implemented for our own use: 
 
http://www2.gsu.edu/~mstnrhx/457/rubric.htm 
http://edweb.sdsu.edu/triton/tidepoolunit/Rubrics/reportrubric.html 
http://www.phy.ilstu.edu/pte/310content/essay_rubric2.pdf 
http://course1.winona.edu/shatfield/air/Science_Rubrics.pdf 
http://edweb.sdsu.edu/triton/tidepoolunit/Rubrics/reportrubric.html 
http://course1.winona.edu/shatfield/air/termpaper.pdf’ 
http://www.engr.sjsu.edu/assessment/topic/rubricLab.htm 
http://courses.biology.utah.edu/horvath/biol.3525/Scoring%20Rubric.html 
http://www.uen.org/Rubric/rubric.cgi?rubric_id=25 
http://www.csulb.edu/colleges/coe/cecs/views/programs/undergrad/grade_prog.shtml 
http://www.crlt.umich.edu/gsis/P7_11.php 
 
Budget 
 
No financial cost is expected. 
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4.b.iv. College of Social Sciences 
 
Overview and Definitions 
 
Social science writing is formal and analytical, using concise, clear expository prose to 1. 
describe, explain, report, and evaluate the outcome of research; or 2. interpret, evaluate or 
discuss in a thoughtful and contemplative manner the theories or research of others. Social 
Science writing contains social science content and contains clearly formulated arguments. 
 
This definition was originally created by the College’s Associate Dean, and was vetted through 
the Faculty Council and the Chairs of the college, before being sent to the entire faculty for 
comment and review. Several iterations and much faculty involvement created the final draft. 
Students are not yet aware of the definition, although all faculty are. We have not yet 
implemented a process by which students will be informed but intend to do so within the 
context of the program to improve student writing (see below). 
 
Overview of Current Practices 
 
We define the discipline of our writing program in terms of the Social Sciences as a family of 
related programs focused on people, human interactions, and social and political groups. Prior 
to the split of the College of Social Sciences from the College of Arts and Sciences, all COSS 
departments participated in a Discipline Specific Writing program (formerly Writing Across the 
Curriculum). This program worked by certifying certain upper-division courses as “writing 
intensive”, based on voluntary participation of the faculty, and required each student to take 
two courses. Most faculty in COSS were already teaching courses that would have counted as 
“writing intensive” based on the amount of writing that students typically do in social science 
courses. 
 
However, we found as a group, during multiple conversations regarding the effectiveness of the 
program, that the way this program worked did not contribute to effective writing by students. 
Rather, it was viewed by faculty and Chairs as a “hoop that we have to jump through” and a 
“barrier to progression”. Students were not required to take the two classes in their own 
discipline; rather, they took them in any department they wished. No evidence was ever asked 
of professors teaching in those “WAC” or “DSW” courses as to whether the process led to any 
improvement in actual, individual student writing. 
 
Since many faculty did not care to participate voluntarily, even to the extent of adding certain 
required “catch phrases” to otherwise-compliant syllabi, many students in the social sciences 
were in effect taking five, ten, or more “writing intensive” classes without taking certain 
professors’ courses which were designated “writing intensive”. It was the overwhelming feeling 
of the faculty and the Chairs that the program was not appropriate for this college, since we 
require and teach students to write in nearly all our classes. 
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Generally speaking, we expect that students learn to write using accepted English grammar in 
core-level English classes (ENGL 1101/ 1102). In our upper-division courses, we teach students 
to structure papers in the manner that is accepted in our disciplines, which can be radically 
different from the kind of communicative papers students learn to write in English classes. 
Students must write term papers in a large number of courses. These generally fall into two 
types: research papers, which are generally assigned in Senior Seminar and other capstone 
courses, and report-type papers, which are generally assigned in other upper-division courses. 
Research papers are, of course, the result of individual research and are intended, in a small 
way, to make a contribution to the discipline. We therefore teach students the proper 
organization of information, so that they may effectively present their findings. Report-like 
papers are designed to help students learn to gather a large amount of information and 
synthesize it into a concise form. We teach students to write for communication – to effectively 
present information to an audience of either laypersons or experts (like supervisors in their 
fields). 
 
We do not monitor students’ writing at either the department level or the college level at this 
time, but plan to implement some such program in the near future. 
 
Assessments of Current Practices 
 
Currently, the College of Social Sciences does not maintain any programs intended to improve 
student writing. Having abandoned the “WAC”/ “DSW” model, we began to craft a shared 
definition of social science writing, rather than department-specific writing. General agreement 
that “social scientists do not write like English majors” was not and is not sufficient. Instead, we 
began to think critically about how we write, what it meant to write as a social scientist, and 
how to impart this to our students. We have not yet created a program to impart the shared 
idea of social science writing to students. 
 
Currently, students who cannot effectively write to communicate in a discipline specific way will 
not progress toward or attain a degree in a College of Social Sciences discipline. Given the 
number of writing assignments required in most courses, we have in the past assumed that 
students would learn to write. However, it is clear from the level of writing we find among our 
students that many of them do not know how to write like a social scientist. We have come to 
believe that we need to be responsible for making certain that they can write to communicate 
within their discipline. 
 
At this time, we do not assess departments for student writing. Departments are expected to 
assess their students’ ability to write, and to implement curriculum changes if their students 
cannot be effective. 
 
For example, the Department of Political Science and Planning realized that students in Senior 
Seminar in Political Science did not know how to write a political science research paper. In 
order to teach students this skill, the department created a new course, POLS 2601, intended to 
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give students a foundation in research methodology, including how to structure term papers of 
all types, which could be built upon in upper division classes. 
 
Generally, there is no cohesive rubric for teaching students to write like a social scientist. Each 
professor makes assignments appropriate to his or her discipline and topic; each professor has 
his or her own rubrics for determining the success of students. 
 
As we are very new, we do not have any results of choosing to eliminate participation in the 
Arts and Sciences program. We did realize, however, that that program was not helping 
students be better writers, and are trying to find new ways that will enable them to write 
effectively. 
 
New Practices 
 
Having discarded the previous writing across the curriculum/discipline specific writing program, 
COSS proposes to convene a faculty committee to examine ways to implement a program that 
will improve student writing in accordance with the current definition. In order to enhance the 
quality of students’ ability to write in standard English or apply writing to discipline-specific 
communication, COSS will implement a new program, created with faculty input. This will be 
completed by the end of the Spring 2012 academic term. 
 
Having found that previous practices were not proven to enhance student writing, we have 
already discarded these previous practices. In general, we intend to implement new practices 
within courses. 
 
Student outcomes and course requirements will be examined by the faculty committee, 
however, and some practices and requirements may need to be approved by COSS’s Faculty 
Council and forwarded to the University’s Faculty Senate. Data points will be identified, and 
data will be collected by each department and submitted to the Dean’s office on a schedule to 
be determined by the faculty committee convened to examine and create a QEP 
implementation plan. At this time, having no concrete plan, we have no concrete budget. 
However, we plan to implement this process within already-existing programs and courses, and 
do not anticipate much of an associated cost. 
 
One proposal under consideration is to require a minimum of two writing assignments in a 
required course for each of our majors the data collection point. Every major has at least a 
capstone experience or “senior seminar” that all majors are required to complete. By requiring 
at least two writing assignments of either type 1 or type 2 (in the definition), professors will be 
able to assess for improvement between the first and second (and third and so on) for each 
student. 
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Intended Outcomes 
 
In creating and implementing our new program, the committee will indeed be required to draft 
new student learning outcomes. In general, 

1. Students will be able to produce papers containing social science content; 
2. Students will be able to formulate and clearly present arguments, either about their 

own research or the research and theories of others; 
3. Students will be able to produce formal and analytical writings; 
4. Students will be able to use expository prose to present evaluations of their own 

research or the research of others; 
5. Students will organize their papers to contribute to clearly presented arguments. 

 
Assessment 
 
Once we have a new program in place, we will be able to decide how to assess that new 
program. Again, one proposal under consideration is to require a minimum of two writing 
assignments in a required course for each of our majors the data collection point. Every major 
has at least a capstone experience or “senior seminar” that all majors are required to complete. 
By requiring at least two writing assignments of either type 1 or type 2 (in the definition), 
professors will be able to assess for improvement between the first and second (and third and 
so on) for each student. 
 
Intended Outcomes 
 
Assessment in the program described above will be done on a student-by-student basis. Each 
student will be expected to show improvement from assignment to assignment. We will be able 
to aggregate this to the class, department, and college levels to provide clear, easy to 
understand data points that do not interfere with academic freedom for each professor. 
 
Budget 
 
We anticipate little to no cost associated with any program we produce. Given the constraints 
of the state budget, it is not sensible to create expensive programs that cannot be sustained. 
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4.b.v. Richards College of Business 
 
Overview and Definitions 

 
The mission of the Richards College of Business is to educate and prepare students for 
positions of responsibility in business and society.  Degree programs in the Richards 
College of Business (RCOB) are designed to provide students with a high-quality business 
education based on a solid liberal arts foundation so they can secure entry-level positions 
in organizations and/or pursue graduate studies. 
 
At the undergraduate level, all RCOB students are expected to be able to communicate 
effectively upon graduation.  The following learning goals and associated learning 
objectives are applicable to all degree programs (BBA in Accounting, Economics, Finance, 
Management, Management Information Systems, Marketing and Real Estate; BS in 
Economics; and BA in International Economic Affairs) and are designed to reinforce this 
expectation. 
 
Learning Goal 1:  Communicate effectively 
 
Learning Objective 1.1:  Students will produce professional quality business documents  
 
This learning goal was defined by the faculty of the RCOB many years ago when the mission 
statement and associated goals were formalized, and the learning objective was approved 
by faculty vote in Spring 2010. Communication skills are considered to be essential to 
students’ future successes upon graduation.  
 
The degree program learning goals and objectives are shared with students upon entry into 
the program, and the concepts are reinforced at various points throughout their programs 
of study. 
 
Overview of Current Practices 
 
The discipline-specific writing is defined as business communication which includes both 
written and oral communication for all students majoring in the various business degree 
programs. Students are taught the basic writing techniques at the introductory levels in the 
ENGL 1101 and 1102 courses, primarily during the freshman and sophomore year.   
 
Current practices for teaching business-specific communication occur primarily in the 
Business Communication course, ABED 3100, late in the sophomore year or in the junior 
year.  This course is “a study of written and oral business communication to develop 
process and theory skills including writing, speaking, listening, business meetings, 
teamwork, presentations, and cross-cultural communication.  Students write standard 
business letters and deliver oral and written presentations and reports.  Management 
concepts of business ethics and problem analysis are integrated with communication 
process and theory.”  (UWG Undergraduate Catalog, 2011-12.) 
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Assessments of Current Practices 
 
A formal assessment process for all BBA degree learning goals has been in place for the 
past six years.  The communication goal has been assessed at least once each year, and 
results are reviewed by both the faculty teaching the course and by the RCOB 
Undergraduate Programs Committee.  A multi-point rubric is used, and each student is 
graded by an independent master’s level individual. The most recent assessment in Fall 
2010 found that 98% of students with met or exceeded expectations for written 
communications. 
 
Results over time have indicated that, for the most part, students understand the basics of 
good communication.  For any weak areas that are identified, the instructors of the course 
have adjusted the curriculum, pedagogy and evaluation methods in an effort to improve the 
outcomes. 
 
New Practices 
 
Beginning in the Spring 2010 semester, the assessment for the learning goal on effective 
communication skills was divided into two separate parts, oral communication skills and 
written communication skills, and each are was assessed and evaluated independently 
from the other.  The evaluation rubric was revised to reflect the more rigorous examination 
of the two areas, and more intensive review and instruction, including multiple draft 
reviews by the instructors, were the focus of this course. 
 
Intended Outcomes 
 
Although students did quite well on the communications assessments, the instructors for 
the course anticipate the following outcomes improvements from the assessment or 
recommended the following tasks/assignments: 

1. Provide additional editing assignments for individual student practice. 
2. Provide additional proofreading assignments for team/individual student practice. 
3. Require writing assignments in other business courses. 

 
Assessment 
 
Assessments will continue to be done in the ABED 3100 courses on a two-year cycle to 
evaluate students’ skill levels.  All sections of the ABED 3100 courses will be assessed, as 
well as department –specific courses, if applicable, in the various business areas. Include the 
rubric or measurement used to assess the effectiveness of new or replacement practices. 
 
Budget 
 
No additional costs are anticipated at this time. 
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Student:  ______________________________________  ABED 3100 Section______ 
Instructor_______________ 
 

 1 2 3 4 

Parts of the 
Letter 

Poor form; poor 
organization – 
no parts of the 
letter are 
present. 

Fair form and 
organization; 2 parts 
of letter are present 
– return address, 
inside address, body, 
closing, salutation, 
signature. 

Good form and 
organization; 4 parts 
of letter are present 
– return address, 
inside address, body, 
closing, salutation, 
signature. 

Excellent form and 
organization; all 6 
parts of letter are 
present – return 
address, inside 
address, body, 
closing, salutation, 
signature. 
 
 

Clarity of 
Writing 

Sentences are 
unclear and 
incoherent. 

Some sentences are 
incoherent and 
unclear. 

Majority of 
sentences are 
coherent and clear. 

All sentences are 
coherent and clear. 
 
 
 

Grammar, 
Mechanics, 
& Spelling 

5+ misspelled 
words, poor 
grammar and 
mechanics. 

3 – 4 misspelled 
words, fair grammar 
and mechanics. 

1 – 2 misspelled 
words; good 
grammar and 
mechanics. 

No misspelled words; 
excellent grammar 
and mechanics. 
 
 

Formatting, 
Placement & 
Spacing 

Major 
formatting; +5 
errors vertical 
or 
horizontal, 
spacing  
between parts, 
words. 

Minor formatting;  3-
4 errors vertical or 
horizontal, spacing 
between parts, 
words. 

Good formatting; 1-2 
errors vertical or 
horizontal, spacing 
between parts, 
words. 
 

Excellent formatting; 
no errors vertical or 
horizontal, spacing 
between parts, 
words. 
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4.b.vi. School of Nursing 
 
Overview and Definitions 

 
The UWG School of Nursing (SON) defines discipline specific writing (DSW) as: 
 
… writing which reflects evidence based literature related to health care and professional 
nursing concepts and ultimately enables the writer to assume membership in the profession of 
nursing. (Based on work by Carter & Rukholm, 2008, p. 134). 
 
This definition was created by a SON standing committee, Sustaining a Caring Curriculum 
Committee (SCCC) and later approved by the SON Faculty.  Undergraduate students serve on 
the SCCC.  The SON is currently revising the undergraduate BSN program and will be finalizing 
all decisions about specific writing activities spring semester.  SON faculty and students will 
have input into these plans.  After final course development, DSW information will be available 
to all faculty – full-time and part-time- and all students in the Faculty and Student Handbooks. 
 
Overview of current practices 

 
A major skill necessary to be competent registered nurses is the ability to communicate clearly 
verbally and in writing.  Discipline specific writing in nursing includes technical writing, personal 
writing and scholarly writing.  Technical writing occurs most often in the clinical arena.  This 
writing documents moment-to-moment nursing care, patient status and interventions that are 
routine as well as emergent.  This written communication may or may not adhere to the usual 
rules of standard English.  For example, most entries in a patient’s chart may not have a noun 
because it is assumed that all the documentation is about the patient. 
 
Personal writing includes reflective journaling, telling stories, and sharing feelings, thoughts, 
reactions and exploration of ethical and value conflicts in health care. This writing may include 
creative writing such as poetry and essays. This writing also may or may not conform to the 
rules of standard English.  However, if the writing is for publication or distribution to other 
professionals, rules of standard English are applicable. 
 
Scholarly writing is writing which supports and extends the knowledge of nursing.  This writing 
includes critiques of research and current writing, summaries of literature reviews, patient case 
studies, and other forms of scientific writing. 
 
The SON presently, and for some years, has emphasized discipline specific writing in most 
courses.  Technical writing is included in all clinical courses as students provide nursing care in 
hospitals, communities, and other health care settings. It is an integral part of evaluation of 
students’ skills in communication and collaboration.  Standards are identified and students are 
expected to meet specific standards in order to progress in the program. 
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Personal writing, such as, reflective private journaling and reflective group discussions is 
included in several courses (Professional Nursing Practice, NURS 3135, Mental Health Nursing 
Practice, NURS 3235).  Students also have opportunities to write specific nurse-patient oriented 
projects such as IPR (Interpersonal Record) in Mental Health Nursing Practice, NURS 3235.  
Technical writing skill is used when students document health assessments in NURS 3172, the 
Health Assessment Course and in all courses with required clinical credit hours. 
 
Scholarly writing is introduced early in the curriculum in Professional Concepts, NURS 3122, a 
beginning course in the nursing curriculum.  Students complete a formal paper, using APA 
format, to discuss and identify nursing implications of nursing theorists.  In NURS 3222, 
Translating Research into Practice, students complete a beginning critique of a selected nursing 
research article.  Students also produce a poster presentation related to the identification of an 
evidenced based nursing recommendation. 
 
Students in Community Health Nursing Practice, NURS 4345, write a Community Health Project 
Paper, which is considered a scholarly paper.  In the final nursing course, NURS 4422, Senior 
Seminar, students write a position paper on a current issue in professional nursing.  Student 
must identify pros and cons of the issue, review appropriate literature, and make 
recommendations about resolving the issue, if applicable.  In this paper, students must 
articulate and provide a rationale for their particular stand on the issue.   In previous years, 
students completed book reports about personal illness experiences and were encouraged to 
write a poem about the book, write an alternate ending, or write as one of the characters 
described in the book. 

 
Assessment of current practices 

 
The SON has a detailed plan of evaluation for all learning outcomes of the curriculum.  These 
plans include end of program evaluations completed by students, evaluations completed by 
employers of UWG graduates, anecdotal feedback from graduates in graduate nursing 
programs, and feedback from UWG graduates enrolled in the MSN program.  Graduates 
frequently comment that they feel very prepared for graduate work and are comfortable with 
writing in APA format (a requirement in most graduate nursing programs). Student feedback is 
also obtained in end of course evaluations and during annual student advisory evaluations 
sessions. 
 
Routinely, every required written assignment is published on line in course materials.  
Guidelines for the written assignment are included and usually a copy of the grading rubric is 
also published.  Faculty encourage students to use the resources of the UWG Writing Center 
and other online resources as needed. 
 
Each instructor designs his/her grading rubric which usually includes a section related to the 
evaluation of proper use of grammar, punctuation, organization, APA format documentation 
and writing style.  In some courses, students are allowed to submit a draft before the final 
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paper.  This strategy, while being extremely helpful to students, is also extremely time-
consuming for faculty. 
 
The data from graduate surveys and employer surveys are available in the School of Nursing,  
Data support the notion the graduate are able to communicate effectively, both verbally and in 
writing. 

 
New practices 

 
Faculty in the SON are currently involved in a major “re-visioning” of the nursing curriculum.  
This revision is intended to design a curriculum to meet stated outcomes and expected 
competencies identified by the Institute of Medicine (IOM), CCNE (Commission of Collegiate 
Nursing Education) and other sources of standards designed to prepare graduate to function 
competently and compassionately in a quickly changing, high stress, health care environment. 
 
One of the goals of the new curriculum is that graduates will be able to “communicate and 
collaborate effectively within inter-professional teams using technology and information 
systems to improve health outcomes and healthcare systems.”  Four courses in the new 
curriculum have been designated as “writing classes”, i.e., courses which will emphasize the 
scholarly portion of DSW.  These courses are NURS 3101, Professional Nursing Concepts I, NURS 
3400, Nursing Research and Evidenced Based Practice, NURS 4300, Clinical Specialty Practice, 
and NURS 4102, Professional Nursing Concepts IV.  One assignment being considered is the 
completion of a Senior Thesis paper in the last semester of the program.  Faculty have been 
divided into teams and are currently exploring and identifying other specific writing 
assignments during spring semester, 2012 as course development is finalized. 
 
One of the major problems identified by faculty is teaching students how to write in a scholarly 
manner and in standard English.  The student population in the SON is extremely diverse and 
includes traditional college students, non-traditional students and many students for whom 
English is a second language. The SON has two off campus sites for undergraduate students – 
Newnan and Rome.  Students attending these programs have limited access to support 
programs such as the UWG Writing Center.  Additionally, students have commented that the 
support from the writing center is frequently not helpful. 
 
Faculty are considering several suggestions to assist students in developing needed writing 
skills. All students admitted to the traditional BSN program must complete the TEAS (Test of 
Essential Academic Skills).  This test includes scores in reading and grammar and may assist in 
identifying students with specific needs in writing.  Students admitted to the RN-BSN/MSN 
program (students who are registered nurses with associate degrees) do not take this test.  
Faculty discussed a study to determine the reading and writing skill levels of these students as a 
way to provide additional assistance.  Assistance being considered includes use of electronic 
tutoring services, such as Smarthinking©, collaborating with other departments/schools to 
offer a “boot camp” for writing prior to enrollment and/or integrating more scholarly writing 
assignments in clinical courses where faculty to student ratios are lower. 
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The diverse student population in the SON is both a blessing and a curse.  The blessing is the 
richness of experiences these students have and are willing to share with classmates.  The curse 
is the extremely limited academic support designed specifically for English Language Learners 
or ESL students.  Faculty and students are frequently frustrated with the problems related to 
thinking in one language and writing in another.  Currently, the faculty are exploring online 
resources specifically for non-traditional and ESL students such as Smarthinking© and 
Turnitin©.  Both of these programs appear to offer substantial academic support in a variety of 
areas including writing as well as assistance especially tailored for ESL students.  Students 
enrolled in courses offered through Distance Education can use Smarthinking © without 
expense, while students not enrolled in DE courses must pay.  Some faculty plan to incorporate 
this electronic program in course requirements as early as Spring, 2012. Provision of such 
resources is an expense that must be considered at the School level as well as the University 
(and even BOR) level. It seems somewhat incongruent that such limited academic services are 
available in a University that espouses cultural diversity and “educational excellence in a 
personal environment”. 
 
Since the SON is currently in the midst of curriculum revisions, final plans, rubrics, etc. are “in 
process”.  The new curriculum will be implemented for students admitted in Summer session, 
2012. 

 
Intended outcomes 

 
The curriculum committee has identified the following outcomes for discipline specific writing 
in the SON: 
 
● students will demonstrate ability to write a scholarly level paper documented in APA style 
● students will demonstrate ability to effectively communicate electronically and in discipline 

specific writing within the healthcare system 
 

Assessment 
 

Specifically, data will be collected as students progress through the program and complete 
written assignments at acceptable levels.  This ability to write clearly and in standard English 
will be necessary to continue progression in the program.  Faculty are considering a capstone 
writing assignment for the last semester in the program.  This assignment would be critical in 
determining students’ ability to meet the stated objectives. 
 
Generally, students’ ability to write would be evaluated at time of graduation with end of 
program questionnaires and subsequent completion of employers evaluations.  The number of 
published manuscripts by undergraduate student would be collected as well as other 
presentations such as posters, and papers read at meetings. 
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The SON has a specific committee to collect and evaluate data related to all learning activities 
and program outcomes.  The committee meets regularly and reports annually to the Faculty of 
the SON.   Faculty in specific courses will be responsible for assessing writing ability throughout 
the curriculum. 

 
Rubrics or Measurements 

 
The SON TPE (Total Plan of Evaluation) includes the guidelines for the evaluation of all program 
outcomes.   In addition to internal evaluation of students’ skills, all students in the traditional 
program must pass NCLEX-RN – the national licensing exam for registered nurses.   This external 
evaluation provides data about students’ ability to function in a safe manner in the healthcare 
arena.  The expected goal, established by the Georgia Board of Nursing, is that 80% of first time 
takers will pass.  The SON goal is that 100% of graduates will be licensed within a year of 
graduation. 

 
Budget 

 
The School of Nursing does not anticipate needing additional faculty funds to provide courses 
needed for the QEP. However funds for the “bootcamp” experience may be needed later; the 
School of Nursing reserves the right to allocate or request additional funds as needed to meet 
the QEP requirements. 

 
Carter, L.M. & Rukholm. (2008). A study of critical thinking teacher-student interaction, and 
discipline-specific writing in an online educational setting for registered nurses.  Journal Of 
Continuing Education In Nursing , 39, 133-138.  doi: 10.3928/00220124-20080301-03 
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4.c. Support Services 
 
In addition to each college/school preparing a plan to increase students’ ability to apply writing 
to discipline-specific communication, support areas also prepared plans as to how they would 
provide support for this initiative. Their plans comprise the next section of this document 
 
4.c.i. Library 
 
According to the latest Association of College & Research Libraries Standards for Libraries in 
Higher Education (2011), “libraries must demonstrate their value and document their 
contributions to overall institutional effectiveness and be prepared to address changes in 
higher education.”  Current concerns in higher education include “*the+ expectation for 
outcomes-based assessment of learning and programs [and] efforts to increase graduation 
rates...and the importance of pedagogical practices such as research and inquiry-based 
learning.” (Association of College & Research Libraries, 2011) 
 
Ingram Library’s Mission has always included support of institutional goals, and therefore it 
goes without saying that we enthusiastically endorse the University of West Georgia’s Quality 
Enhancement goals:  to improve students’ ability to write in standard English and apply writing 
to discipline-specific communication.  The Library is deeply committed to this effort, because 
proficiency in standard English is a foundational skill without which UWG students cannot 
effectively and efficiently utilize library resources.  First, most of the resources the Library owns 
are written in standard English, including books, periodicals and online databases, and second, 
a student’s ability to compose an effective search strategy which will extract from our 
databases the kinds of document citations needed in order to complete academic projects, is 
rooted in his/her knowledge of vocabulary appropriate to the specific discipline within which 
s/he is seeking information. Furthermore, many studies have demonstrated that that the act of 
reading itself--because it exposes the reader to work written in standard English--helps the 
reader improve his/her vocabulary and grammar knowledge; throughout our history, we have 
provided recreational reading in addition to curriculum-appropriate materials. 
 
The ability to use standard English is already key factor in all of library services.  Specific ways 
we can highlight QEP goals in each area include: 
 
● Reference Services: develop, display and publicize a new and prominent collection of 

excellent examples of good student writing to which students can refer (both in print and 
online) and use interactions at the reference desk to promote use of standard English.  
This collection will also include collections of essays written by professionals, books on the 
craft of writing and writing style guides such as “Elements of Style.”   Librarians have many 
opportunities to encourage appropriate use of language while teaching students how to 
search for library materials.  Student workers who help library users locate basic materials 
can receive training to emphasize the importance of using standard English to find 
sources, which benefits the student employees as well as the students they are helping. 
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● Library Space:  privilege the use of collaborative spaces on the renovated 1st floor by 
students working with tutors and faculty members, and commit ourselves to modeling 
good writing by ensuring that ALL signage, memos, publications and communications from 
Library are written in standard English.  The library’s recent renovation was designed to 
create space for the way students learn.  In addition to the collaborative spaces on the 
first and second floor, the third floor provides quiet space where students can work 
individually, providing a place for them to think, reflect, and write.  As Ingram’s new 
spaces evolve, possible projects include having students from the English and Art 
departments select quotes about writing to place creatively and strategically on walls and 
in display areas throughout the building. 

 
● Outreach: continue to offer and increase number of (but market more aggressively) 

Library programs and speakers, providing students with more opportunities to hear 
standard English and engage in discipline-specific academic discourse  (e.g. the Social 
Sciences lecture series, Melson Society events such as the Civil War reading series, the 
recent George Washington exhibit, etc.)  Faculty Showcase: twice a year, invite faculty to 
the Library to give presentations for students on their current research.  We will also 
continue to schedule and actively promote activities related to writing, such as National 
Novel Writing Month (http://www.nanowrimo.org/), which we sponsored with the 
Writing Center.  [BUDGET for Faculty Showcase events: $250 for refreshments x 2 events 
= $500 + $200 for publicity materials = $700.00 total] 

 
● Special Collections: focus on discipline-specific writing and finding aids.  While some 

primary sources are not written or recorded in standard English, all finding aids are, so 
appropriate use of language will continue to be emphasized here, as well as in Reference 
Services, when students and researchers search for and use Special Collections materials. 

 
● Instructional Services (IS): in all classes, credit and non-credit, continue to emphasize the 

necessity of using standard English and discipline-specific vocabulary to be successful in 
finding appropriate materials. The library’s Academic Research and the Library course 
(LIBR1101) addresses discipline-specific sources and citation styles and typically includes a 
great deal of writing and reflection as part of the research process, providing plenty of 
opportunity for emphasis on using appropriate language. IS is currently reviewing and 
updating the content of this course, so there is opportunity for creating a specific learning 
outcome related to writing in our course objectives.  In addition, IS provides research 
workshops in other classes. Our freshman and sophomore-level workshops depend on 
students’ use of standard English in order to successfully search and find materials and 
resources, and junior and senior level classes benefit from students’ understanding and 
ability to use discipline-specific vocabulary.  The QEP’s focus on use of language across 
campus will naturally enhance these workshops and their learning outcomes, and 
librarians will emphasize the importance of using standard English and discipline-specific 
language in each workshop taught. 
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While all areas and services of the library provide specific opportunities for contributing to QEP 
goals, there are also many opportunities for collaborative projects within and outside of the 
library to further enhance the QEP.  Some possible ways to do this include: 
 
● Highlight student success:  recognize outstanding student research and writing projects 

including (as other libraries have successfully done) creating a Library-sponsored award 
for the best researched paper or project in events like Research Day, Big Night, and 
Honors Convocation.  This work could be highlighted in the library and on the library’s 
website and add to our collection of samples of good student writing. [BUDGET for 
Student Research Award:  $100 1st Place + $50 2nd Place = $150 annually] 

 
● Bring “Readers Advisory” activities into our array of services:  encourage recreational and 

general interest reading, and the habit of lifelong learning, by reviving the “Recommended 
by Faculty & Staff” book displays; pointing out excellent recent articles on timely topics on 
the Library’s blog and Facebook page; and spotlighting faculty publications. These will 
serve as models for good writing as well as help students generate ideas for their own 
writing assignments. 

 
● Begin a “readers blog,” providing a venue through which faculty and students can share 

ideas on things they are currently reading.  Solicit the help of Student Government and/or 
other student organizations to manage one or more student-led book clubs to meet in the 
Library. 

 
 
The goals of the QEP provide many opportunities for Ingram Library to contribute to the 
success of our students, to cultivate the beneficial effects of reading in their lives, and facilitate 
our own long-term goal of working more collaboratively with other campus units.  Clearly, 
many of the library’s normal activities and programming will be enhanced by focusing on the 
QEP, and we will almost certainly think of even more ways to support it as the implementation 
of the Plan unfolds. 

 
References 
 
Association of College & Research Libraries. (2011). Standards for Libraries in Higher Education. 
Retrieved from  http://www.ala.org/acrl/standards/standardslibraries 
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4.c.ii. Honors College and Transdisciplinary Programs 
 
All of the areas in our college are fully committed to the University’s Quality Enhancement goal 
to improve students’ ability to write in standard English and then apply writing to discipline 
specific community. 
 
For the Honors College, which includes the Advanced Academy of Georgia, proficiency in 
standard English is fundamentally necessary for all Honors students, as a student’s writing 
ability is directly related to many of the core philosophies of Honors education in general, and 
more specifically is also essential to several of the Learning Outcomes that we have for all 
Honors courses. The National Collegiate Honors Council identifies fourteen core philosophies of 
Honors education: Academic Excellence, Challenge, Rigor, Risk, Creativity, Innovation, 
Interdisciplinarity, Community, Leadership, Reflection, Motivation, Curiosity, Integrity, and 
Service (nchchonors.org).  Proficient writing is integral to successful integration and 
achievement of many of these core philosophies in an Honors learning experience.  
Additionally, the Honors College has five learning outcomes that are incorporated into our 
Honors courses: 
 

1. Students will demonstrate the ability to examine topics and issues from diverse 
perspectives. 

2. Students will demonstrate the ability to engage in higher order abstract, creative and 
critical thinking. 

3. Students will demonstrate the ability to explore, and if feasible, experiment with possible 
applications of their learning toward the solution of “real world” problems. 

4. Students will demonstrate the ability to explore and conduct discipline-specific 
independent research and creative activities using a variety of resources. 

5. Students will demonstrate superior oral and written communication skills. 
 

Again, proficient writing is fundamental to the effective execution of these learning objectives 
in our courses.  This is because proficient writing must be achieved before students can be 
successfully engaged in learning experiences of a higher order. This definition was created by 
the subcommittee on the Honors College and Transdisciplinary Programs’ support services 
based on the foundations of Honors education both nationally and at UWG, and the basic 
tenants of interdisciplinary studies. The work of the subcommittee was conducted by Dr. 
Michael Hester (Dean), Ms. Melanie Hildebrandt (Director of Undergraduate Research), Ms. 
Christie Williams (Interim Director of the AAG), Ms. Laura Lamb (Associate Director of the AAG), 
Dr. Aran MacKinnon (Director, Center for Interdiscplinary Studies), and Ms. Sylvia Shortt 
(Associate Director of International Programs). As this definition was developed by the 
subcommittee, each member shared the definition and our unit’s direction with other faculty 
and staff in our academic area. However, as we are currently in the draft phase of our QEP 
initiative, our students are not yet fully aware of this definition. 
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Overview of Current Practices 
 
The Honors College and Advanced Academy of Georgia are designed for highly motivated 
students who have demonstrated superior academic achievement and express a desire to 
continue on that path.  Honors students become immersed in a learning community, where 
they are expected to be actively engaged in an on-going, interactive learning process with like-
minded faculty and peers, both in and out of the classroom. The Honors College offers a 
distinctive curriculum featuring three types of courses- special sections of courses required in 
the core curriculum, junior and senior seminars, and honors contracts, which are extensions of 
regular courses. As these courses are designed to offer more opportunities for research in 
preparation for graduate or professional school, they are more challenging and they do place 
more responsibility on the individual student, which means that proficient writing is even more 
critical for students in these courses. 
 
The Center for Interdisciplinary Studies, in conjunction with the College of Arts and Humanities, 
the College of Science and Mathematics, and the College of Social Sciences, offers students 
opportunities to enroll in a variety of interdisciplinary options, including single courses 
combining more than on discipline and two or more courses from different departments linked 
together by their focus on common themes as well as major and minor programs. 
 
The International Services and Programs Office provides assistance for international students at 
UWG, advise UWG students about study abroad opportunities, and support the international 
activities of UWG Faculty. 
 
Current Practices 
 
Based on the expected Learning Outcomes for Honors courses, discipline-specific 
communication is an integral component to every Honors course.  However, the current 
teaching practices will vary among Honors courses, as we offer Honors courses in all of the 
other colleges at UWG, and many of the departments.  Thus, the specific practices will depend 
on the college and department that are offering a particular Honors course. 
 
Additionally, when students and faculty agree on an Honors contract for a regular course, the 
additional required work is typically a research paper, an extension of a paper, or some type of 
written critique or analysis of previous work in that discipline. These Honors contract 
assignments provide the students with one-to-one mentoring relationships with their 
professors where they are actively engaged in improving their research and writing abilities. 
 
Since Honors courses are offered in many other academic departments and colleges, there are 
varying teaching methods used that are department or college specific.  Most Honors courses 
are core classes and so are typically completed by freshmen and sophomore Honors students.  
However, we also offer a few upper division seminar Honors courses each year, which are 
typically completed by junior and senior Honors students who are completing requirements 
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specific to their major.  As for the Honors contracts, with a few exceptions in core classes, these 
can be completed at any point in a student’s curriculum. 
 
Assessments of Current Practices 
Student evaluations of Honors courses have been consistently positive and grades earned in 
these courses have consistently been high. Additionally, we have received at least forty Honors 
Thesis Papers each year from graduating Honors students and these papers have uniformly 
been extremely well written. And lastly, Honors students at UWG have a high acceptance rate 
of their research to state and national conferences, and work of this caliber could not be 
successfully completed without strong writing abilities. 
 
Student evaluations for all Honors courses, a review of grades earned in those courses, and our 
students’ acceptance percentages to state and national research conferences are all used to 
asses current practices. Individual faculty, sometimes based on their department’s guidance, 
establish their own rubric for the Honors courses they teach. 
 
Grades earned in Honors courses since Fall 2005 have consistently been a C average or higher.  
The percentage of grades earned that are a C average or higher has ranged from 81.1% to 
87.7%.  Since 2000, UWG has had more research projects accepted for presentation at the 
National Collegiate Honors Council Conference than any other institution in the nation. 
Additionally, in the past five years UWG has averaged an 80% acceptance rate of our students’ 
research to the National Conference for Undergraduate Research. 
 
New Practices 
 
In order to enhance the quality of students’ writing ability we plan to implement the following: 
 

1. Encourage all Honors faculty to include rigorous writing assignments and set high 
expectations for those assignments. 

2. Create more specific rubric to be included in all course syllabi for Honors classes. 
3. Establish a more rigorous set of guidelines for the Honors Thesis that all students must 

submit in order to complete the Honors College graduation requirements. 
 
As of yet, we have not found any ineffective practices that will be eliminated. However, we plan 
to review, in conjunction with the English department, our criteria for allowing students to 
enroll directly in a section of Honors Literature without yet completing the pre-requisites of 
ENGL 1101 and ENGL 1102. Upon completion of this review, we will determine if our current 
policy is effective or if adjustments are needed. We will implement the new practices both in 
courses and outside of class. 
 
Intended Outcomes 
 
As the learning outcomes for Honors courses already incorporate the necessity of proficient 
writing skills, it does not seem necessary to change our outcomes at this time. 
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Assessment 
 
We will compare the course syllabi to those previously used to determine if faculty are 
incorporating more rigorous writing assignments in their Honors courses and adhering to the 
newly established rubric for Honors courses.  We will also analyze the student course 
evaluations for those courses that have included these types of assignments and new rubric.  
Additionally, we will evaluate all Honors Thesis papers on the newly established guidelines and 
determine if our students and their writing ability are able to meet the new, higher standards. 
These data will be collected by staff of the Honors College. The course syllabi will be collected 
at the beginning of each semester and the student evaluations and thesis papers will be 
collected at the end of each semester. 
 
Rubrics or Measurements 
 
RPG data collected from other colleges will be analyzed with a focus on Honors students 
majoring in programs in those colleges. 
 
Budget 
 
If we determine that the Honors Literature option benefits our students and their writing, then 
we will need additional funds to offer more Honors literature courses each year. We currently 
pay departments $2,500 for each Honors course and due to limitations of our current budget 
we cannot offer enough of these courses for all of our qualified students to participate in this 
option. 
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4.c.iii. Extended Learning 
 
In order to support the goals and activities articulated in the university’s plan, a QEP sub-
committee on Extended Learning’s support services was formed to review current applicable 
services and make suggestions for enhancements. Extended Learning includes a team that 
provides supplemental support to those involved in online and off-campus instruction (the 
Distance and Distributed Education Center), as well as staff and resources dedicated to the 
support of the UWG Newnan Center and those involved in the administration of the University 
System of Georgia’s online eCore program. 
 
Select faculty, administrators, and students participated on this sub-committee by 
brainstorming ideas on a shared online wiki and via email, from early November through mid-
December 2011 (http://deqep.wiki.westga.edu/Instructions). The committee met in late 
December to review a first draft. A list of sub-committee members is available online 
(http://deqep.wiki.westga.edu/Members). In addition, the members consulted with individuals 
representing other support units across campus, in order to discuss the possibility of 
collaborating to deliver new services in support of the QEP outcomes. 
 
Overview of Current Practices 
 
The Distance and Distributed Education (DDEC) is a centralized unit that provides administrative 
support to technology-enhanced, hybrid, online, and off-campus instruction across the 
disciplines at UWG.   The UWG Newnan Center staff is specifically dedicated to the success of 
those attending at the campus’ only off-campus center, while UWG eCore students and faculty 
also receive additional support services on top of those provided by each affiliate campus. 
 
Extended Learning teams work together with units across campus to provided stakeholders a 
wealth of technology tools, professional development opportunities, support services, and 
assessments that work to enhance writing across the curriculum.  In addition to the multitude 
of traditional face-to-face campus-based services such as those provided by the UWG Writing 
Center (http://www.westga.edu/writing/ ) and the EXCEL Center for Academic Success 
(http://www.westga.edu/excel/), the UWG Online Student Guide provides a comprehensive 
look at student services for online students 
(http://uwgonline.westga.edu/distance/index_18244.php).  A comparison chart of 
supplemental services available to off-campus, Newnan Center, or eCore students is also 
provided(http://uwgonline.westga.edu/assetsDept/distance/student_services.pdf). 
 
Current Practices 
 

1. A campus learning management system that includes a robust online discussion board 
tool, as well as email, announcement, online grading, chat tools, a whiteboard, 
assessments, and other tools (currently powered by Blackboard 9.1).  Specifically, the 
online Discussion Board allows for asynchronous written exchange in an online threaded 
format, journaling, peer-review, or a blog format whereby students may comment on 
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one another’s work. The Assignments tool allows for students to submit their essays or 
papers, with multiple drafts and peer review, if the instructor allows 
(http://westga.view.usg.edu). 
 

2. A campus-wide wiki tool (powered by Wikispaces). The wiki allows students and 
instructors to easily collaborate virtually on singular written documents or a 
comprehensive website. The tool can also be used for journaling and student portfolios 
(http://www.wiki.westga.edu/). 
 

3. Campus-wide tools to make synchronous virtual consultations, troubleshooting, and 
tutoring possible. For example, Wimba Live Classroom (soon to be called Blackboard 
Collaborate) and Wimba Pronto (soon to be Blackboard IM) allow participants to see 
one-another’s computer screen, review presentations or papers in real-time, have 
discussions via audio over IP or phone-bridges, alternate presenters on-the-fly, share 
video, all with the capability to use whiteboard and virtual mark-up tools. In addition to 
individual instructors who often use the tools for virtual office hours and synchronous 
instruction, multiple units on campus use these tools for tutoring. These users range 
from academic support departments like the EXCEL Center for Academic Success 
(http://www.westga.edu/excel/index_7316.php to individual programs like the 
Computer Science Department http://www.cs.westga.edu/csx/ ). 
 

4. For fully online students, including those enrolled in eCore courses, 24/7 virtual tutoring 
and a writing center option are provided via Smarthinking’s hosted services. 
Smarthinking provides tutoring in a host of subjects, including but not limited to 
Bilingual Math, Reading, and Writing. Writing support is available through 
Smarthinking’s Online Writing Lab and through live tutoring.  The Online Writing Lab 
provides asynchronous support for students to receive a detailed, personalized critique 
of any written assignment, such as an essay, paragraph, report, personal statement, 
cover letter, resume, or creative work. Live writing tutors are also available on-demand, 
for pre-scheduled sessions, or for asynchronous question submission. Essays or 
questions that are submitted are returned within 24 hours. Live tutors are available to 
assist students with specific writing questions such as pre-writing techniques, research 
strategies, documentation, and grammar and mechanics.  For both options, English for 
Speakers of Other Languages (ESL) writing specialists are also available.  Smarthinking’s 
academic resources include a comprehensive Writer’s Guide and ESL Writer’s Guide, as 
well. Smarthinking part-time tutors include active college faculty, retired faculty, and 
adjuncts of which 90% have a Master’s or Ph.D. in the discipline they tutor. The 
remaining 10% are graduate assistants with teaching experience 
(http://www.smarthinking.com). 
 

5. For online students enrolled in eCore, Turnitin provides multiple helpful products. 
Turnitin’s originality checker is an online plagiarism-detection service that can be used in 
a formative assessment to help students learn how to avoid plagiarism and improve 
their writing.  Turnitin’s GradeMark can save time and improve an instructor’s feedback 
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through online grading where standard and customized marks appear directly on the 
student's paper. The new eRater product (now in Beta) works in conjunction with 
GradeMark, auto-marking grammatical errors. PeerMark can engage students in the 
writing process by providing structured, anonymous feedback of other student's written 
work (http://www.turnitin.com). 
 

6. Because UWG is not only an eCore affiliate but also the state-wide administrator for the 
program, the Extended Learning team has influence over administration of the eCore 
curriculum that it does not have over other non-eCore curriculum. For online eCore 
courses, the Extended Learning teams assist in learning outcome assessment and in-
depth data analysis directly and indirectly tied the UWG QEP goals. For example, see the 
eCore Outcomes Assessment Matrix http://ecore.usg.edu/2011_factbook/page63.pdf. 
 

7. Extensive professional development and support is offered via multiple modalities, to 
help instructors most effectively use all tools and resources provided.  Instructor 
support is offered online, by phone, via instant-messaging/virtual helpdesk and desktop 
sharing tools, face-to-face, and by webinar.  Both local helpdesk and out-sourced 24/hr 
support is available. Assistance is provided synchronously, either by scheduled events or 
just-in-time, in group workshops or individual consultations. Asynchronous options 
include home-grown online tutorials, in addition to hosted professional training 
materials on a variety of writing and writing assessment tools via Atomic Learning 
(http://www.atomiclearning.com/highed/browse?page=tutorials). 
 

8. The various UWG Online and eCore student orientation options, and the UWG Newnan 
website, introduce students to the various support services at their disposal 
(http://uwgonline.westga.edu/distance/index_17576.php and 
http://www.westga.edu/newnan/index_13035.php ).  In addition, the Extended 
Learning teams communicate services and support tips throughout the year through 
email listserves, website announcements, various social media outlets, webinars, and 
face-to-face consultations when possible. 

 
Assessments of Current Practices 
 
There is ample evidence that shows current practices to be effective: 
 
Usage reports, user satisfaction surveys, anecdotal discussions with faculty and students, focus 
groups, random phone surveys, etc.: 
http://distance.westga.edu/distancestats/ 
http://ecore.usg.edu/2011_factbook/ 
http://uwgonline.westga.edu/distance/index_18564.php 
 
Data demonstrating that a high percentage of our online eCore students meet or exceed 
performance on learning objectives related to QEP goals: 
http://ecore.usg.edu/2011_factbook/page53.pdf 
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http://ecore.usg.edu/2011_factbook/page49.pdf 
 
Grade distributions that are comparable to their face-to-face counterparts 
(http://ecore.usg.edu/2011_factbook/page22.pdf 
 
High Regents Exam pass rates (http://ecore.usg.edu/2011_factbook/page45.pdf) 
 
Retention rates in ENGL Comp I and Comp II that have improved as much as 12% over the last 
five years (http://ecore.usg.edu/2011_factbook/page20.pdf) 
 
Measures used to assess current practices include learning outcome assessments in eCore 
courses, anonymous online surveys, focus groups, random phone surveys, and informal 
discussions with users. 
 
Rubrics used include the eCore Outcomes Assessment Matrix 
http://ecore.usg.edu/2011_factbook/page63.pdf and multiple online surveys customized for 
each tool or practice and measuring satisfaction and usage. 
 
Retention rates in ENGL Comp I and Comp II have improved as much as 12% over the last five 
years (http://ecore.usg.edu/2011_factbook/page20.pdf) and remained comparable in other 
UWG Online courses over time (http://www.westga.edu/~distance/annrep/retention.htm). 
 
New Practices 
 
In order to enhance the quality of students’ ability to write in standard English or apply writing 
to discipline-specific communication, what new practices does the college/school/area, intend 
to implement or support? 
 
Faculty development activities will be enhanced to specifically assist faculty in developing and 
assessing writing activities in their discipline. 
Student development activities will be enhanced to assist students in understanding the 
definition UWG’s definition of standard English and expectations in writing at the 
undergraduate level. This will include self-paced tutorials, information on plagiarism, and 
writing across the curriculum, to be included in online student orientation resources and online 
courses. 
 
The committee suggests exploring the possibility of collaborating with others on campus to 
expand Smarthinking and provide Turnitin to all courses/programs across campus, for all 
students/instructors regardless of the delivery format or location. Both the Writing Center and 
the EXCEL Center have expressed willingness to explore these options, in addition to similar 
alternatives. 
 
Extended Learning will work with others across campus to implement online curriculum 
changes or assessments, as deemed desirable by the respective units. 
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Beginning Spring 2012, offer online and F2F, synchronous and asynchronous development 
activities directly related to a.i. and a.ii above. For faculty, this will mean workshops, one-on-
one consults, and a self-paced online module, covering this topic. For students, this will mean 
online self-paced tutorials. Fall 2012: With the collaborative assistance from others on campus, 
pilot Smarthinking in undergraduate writing courses. Recruit instructors to do a controlled 
comparison study of the tools effectiveness. Summer 2012: With the collaborative assistance 
from others on campus, pilot Turnitin campus-wide. Recruit instructors to do a controlled 
comparison study of the tools effectiveness. 
 
Intended Outcomes 
 
Faculty will have an increased awareness of how to integrate and assess writing in the online 
classroom environment. Students will have an increased awareness of how UWG defines 
students’ ability to write standard English, plagiarism, and writing across the curriculum. 
Online and off-campus undergraduate students enrolled in ENGL Comp I and Comp II will 
demonstrate an increased ability to (1) write in standard English and (2) apply writing to 
discipline specific communication. Their ability will be comparable to their face-to-face 
counterparts. 
 
Assessment 
 
Usage rates and Satisfaction surveys 
 
Comparison studies looking at student’s performance on key indicators, as defined by the 
general QEP plan. For example, for the Smarthinking and Turnitin pilots, one could have specific 
outcomes-based learning assignments on which to go back and review success rates for 
students in the classes pre-usage and post-usage. How, when, and by whom will these data be 
collected? Each term, for a period of 5 years, by the Extended Learning teams and 
collaborators. 
 
Rubrics or Measurements 
 
Include the rubric or measurement used to assess the effectiveness of new or replacement 
practices. 
 
To measure: Faculty will have an increased awareness of how to integrate and assess writing in 
the online classroom environment. We will conduct end of offering surveys and check back with 
instructors within 6 weeks of completion, to assess whether they effectively implemented 
anything that they learned. 
 
To measure: Students will have an increased awareness of how UWG defines students’ ability 
to write standard English. Within our LMS, we will ask willing instructors to post our online 
tutorial and a quiz to assess students’ understanding afterwards. 
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To measure: Online and off-campus undergraduate students enrolled in ENGL Comp I and 
Comp II will demonstrate an increased ability to (1) write in standard English and (2) apply 
writing to discipline specific communication. Their ability will be comparable to their face-to-
face counterparts.  We will work with content experts to develop an acceptable assessment and 
rubric, to accurately gauge success and be implemented online by willing F2F, hybrid, and 
online course instructors. 
 
Budget 
 

 Smarthinking (does not include the $12k 
that the DDEC and eCore already pay 
annually) 

Turnitin Resources for student and 
faculty development initiative 

2011-
2012 

$2,500 (pilot) $26,000 No additional funding 

2012-
2013 

$5,000 (if implemented) $26,000 No additional funding 

2013-
2014 

$7,000 (growth in usage) $26,000 No additional funding 

2014-
2015 

$9,000 (growth in usage) $26,000 No additional funding 

2015-
2016 

$11,000 (growth in usage) $26,000 No additional funding 
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5. Summary of Objectives, Budgets and Assessments 
The following table provides a summary of all QEP Objectives, budgets and assessment of objectives: 
 

# L.O. Area  or Department Objectives Budget Assessment Objective Type 

1 1 University Writing Center Continuing to support ENGL 1101 and 1102 students 
with writing tutorials. 

No Additional 
Budget 

Departmental Annual 
Reports 

Existing Student 
Support 

2 2 University Writing Center Adding staff, including graduate students from various 
disciplines capable of addressing DSW issues. 

No Additional 
Budget 

Increase in number 
and diversity of staff 

New Student 
Support 

3 2 University Writing Center Offering Writing Workshops for various disciplines. No Additional 
Budget 

Number of writing 
workshops 

New Faculty 
Development 

4 2 University Writing Center Providing faculty support to incorporate and address 
writing in their courses. 

No Additional 
Budget 

Number of faculty 
support consultations 

New Faculty 
Development 

5 1,2 University Writing Center Offering instructors and tutors training in ESL 
foundations/methods to address the needs of a growing 
segment of our students’ population, especially in 
Nursing. 

No Additional 
Budget 

Number of faculty 
support consultations 

New Faculty 
Development 

6 1,2 University Writing Center Bringing speakers to campus from local businesses and 
professions to discuss why proficiency in writing matters 
in the workplace. 

No Additional 
Budget 

Number of speakers New Faculty 
Development 

7 1 First Year Writing Incoming freshmen identified as “at risk” for failure in 
ENGL 1101 by verbal scores on the SAT could enroll in a 
summer program offering a 3 unit, core-credit writing 
course (XIDS 2100) to address reading, writing and 
related deficiencies in preparation for ENGL 1101. This 
course would allow these students to develop skills 
necessary for success in First Year Writing. Special 
sections of this Bridge Program would address the 
particular needs of ESL populations. 

$160,100/ year  
(off set by 
additional 
revenue after 
first year) 

Number of students 
enrolled and course 
embedded 
assessments 

New Student 
Program 

8 1 First Year Writing Summer freshman orientation should include a 
substantive presentation of the QEP as an initiative that 
addresses the importance of writing competencies in 
and beyond academia. 

No Additional 
Budget 

Inclusion of content in 
Freshman Orientation 

New Student 
Support 
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# L.O. Area  or Department Objectives Budget Assessment Objective Type 

9 1 First Year Writing In addition to its current text-based reading and writing 
pedagogy, ENGL 1101 will adjust its focus to foreground 
specific rhetorical strategies to enhance reading 
comprehension and writing effectiveness. 
Understanding how and why certain rhetorical modes 
are employed provides students with opportunities to 
engage more extensively matters of audience, purpose, 
genre as well as sentence structure, sentence variation, 
vocabulary and punctuation. 
 
Increase the units in ENGL 1101 and 1102 from 3 to 4 
units by adding a lab component.[Area A would increase 
from 9 to 11 hours]. The lab hour will provide students 
with an opportunity for focused, supervised revision and 
editing of their ENGL 1101/1102 writing assignments, 
stressing those elements defined as essential for 
standard written English in an academic context. As 
described above, research clearly indicates that 
language skills are most effectively mastered when 
taught in the larger context of specific reading or writing 
assignments. 
 
Revise ENGL 1101 and 1102 learning outcomes to reflect 
desired competencies in standard written English in an 
academic context, as defined above. 

$372,000 Essay exam 
administered in ENGL 
1102 that would 
assess standard 
English writing 
competency. 
Assessment would 
yield a numerical 
score in rhetorical, 
grammatical and 
mechanical 
categories; students 
below the minimum 
score would be 
advised (required?) to 
seek remediation by 
taking Writing Center 
workshops and/or 
tutorials. 
 

Restructuring of 
Core Curriculum 
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# L.O. Area  or Department Objectives Budget Assessment Objective Type 

10 1 First Year Writing Implement use of an online grammar and mechanics 
program like Connect Composition 2.0—a reference 
work to which all students—beginning with ENGL 1101--
would have access. This program offers a diagnostic in 
grammar and mechanics that, depending upon a 
student’s individual needs, provides a guided tutorial for 
the student and progress reports for the instructor. This 
online program would be available for a student’s entire 
UWG career, and thus at any stage instructors across the 
curriculum can require students to avail themselves of 
the customized tutorial. A program such as this can 
provide data over a student’s UWG career for 
assessment purposes. 

Cost Estimate 
needed 

Number of uses New Student 
Support 
 
New 
Instructional 
Methods 

11 1 Second Year Writing Reconfigure Area B to include six hours distributed 
between B.1, Critical Thinking, and B.2, Professional 
Communication 

No additional 
Budget 
Required 

Change in core area B 
Courses and Learning 
Outcomes 

Restructuring of 
Core Curriculum 

12 1 Second Year Writing Require students to take one course designated as 
“Writing Intensive” in either Area C or E. These “Writing 
Intensive” courses will not be new courses, but 
reconfigured versions of courses that already exist in 
these Core areas.  Like the former “WAC” courses, these 
reconfigured courses will incorporate various types of 
writing assignments and a minimum number of pages of 
formal student writing as part of their requirements. 
Faculty wishing to offer writing intensive courses in 
these core areas would receive support from the 
University Writing Center in developing effective writing 
assignments and grading rubrics. Because these are 
writing intensive courses, the class size of these sections 
would be reduced. 

Costs of CLA 
Exam – Cost 
estimate 
needed 

Students take CLA 
exam to establish 
baseline score that 
can be compared to 
fourth year score. 
 

Restructuring of 
Core Curriculum 
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# L.O. Area  or Department Objectives Budget Assessment Objective Type 

10 1,2 College of Arts and 
Humanities 

Reduced enrollment caps, particularly in lower-division 
courses, so that instructors can assess problems in 
students’ writing as early as possible, assign more 
writing, and can develop and implement a more 
extensive drafting/feedback-loop process.  
 
Consistent expectations across all disciplines for writing 
assignments and instruction in lower level classes. 
 
The Development and implementation of program 
rubrics to standardize expectations and assessment. 
A more effective implementation of DSW writing 
requirements in the College. 
 
Additional editing labs and more workshops. 
 
The Creation of online tutorials. 
More and better communication and collaboration with 
the University Writing Center, and COAH-wide 
participation in its work. 
 
The hiring (in some departments) of faculty members 
who are experts in writing pedagogy. 
A thorough-going assessment of writing instruction and 
writing assignments in all courses in all departments. 
 
Entrance and exit exams for multi-section courses 
devoted to the teaching of writing. 
 
Higher entrance requirements for the student 
population in general; particular attention should be 
paid to the writing portion of the SAT exam. If a student 
has not achieved a basic level of writing competence 
before entering introductory college courses, s/he 
proves unable to keep up, master the material, and/or 
succeed. Having large numbers of unprepared students 
in any given class also hampers the development of 
those students who do have a foundation on which to 
build. 

New tenure 
track lines, 
funding for 
GRAs, and 
increase in 
operating 
budget for 
funding 
workshops. 
Cost Estimate 
Needed. 
 

The College will 
continue to collect 
evidence as it has 
done in the past: 
anthologies, student 
publications, data 
from individual 
courses each 
semester, results from 
external exams, and 
some departments 
will develop a 
portfolio system in 
order to demonstrate 
progress from first 
through fourth/fifth 
year. The College will 
consider instituting 
entry/exit writing 
assessments for 
classes, constellations 
of classes, and degree 
programs. 
 

New Student 
Support 
 
New 
Instructional 
Methods 

Page 244 of 264



67 

# L.O. Area  or Department Objectives Budget Assessment Objective Type 

11 2 College of Education In order to enhance the quality of students’ ability to 
write in standard English or apply writing to discipline-
specific communication, what new practices does the 
college/school/area, intend to implement or support? 
In order to enhance students’ ability to write in standard 
English, we are in the process of implementing the 
following: Requiring  the inclusion of the College 
definition of writing in Standard English on every 
syllabus; Encouraging all faculty to set high writing 
expectations for all assignments; Implementing a new 
data management system across the College so that 
writing proficiency can be more easily analyzed and 
tracked over time; Creating a more specific rubric for our 
Clinical Experience writing component; Using our mid-
point program assessments as a benchmark for 
identifying students who still need support for better 
writing and requiring them to use campus resources 
(e.g., the Writing Center). Providing an online writing 
resource, such as “Smart Thinking”; Create a college 
guideline related to plagiarism, which includes both a 
formative teaching component and consequences; 
 

$65,000/year Data will be collected 
on every COE student 
at entrance to the 
program, within 
courses that are 
identified as including 
a “Key Assessment,” 
and at program exit.  
At these key points, 
faculty members will 
rate students’ ability 
to use standard 
English on a four-point 
scale from 1 = 
unacceptable to 4 = 
exemplary 

New 
Instructional 
Methods 
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# L.O. Area  or Department Objectives Budget Assessment Objective Type 

12 2 College of Science and 
Mathematics 

College-wide and discipline-specific standards will be 
developed for student writing and these standards 
will be applied to DSW-designated courses.   Such 
designations will be approved both at the department 
level and by the curriculum committee of the college 
in order to be sure that the courses adhere to the 
above-mentioned standards.  Rubrics will be 
developed (see 7(a)) to aid instructors in evaluating 
students’ writing and providing feedback.   DSW-
designated courses will be divided into two 
categories, those designated as permanently DSW and 
those receiving a one-time DSW designation.  Both 
types will go through the same approval process, but 
courses designated as permanent will not be required 
to seek approval each time they are offered unless the 
instructor wishes to make substantive changes to the 
types of writing assignments in the course and/or the 
way in which they are evaluated. 
 

No additional 
Budget is 
Required 

What evidence will be 
collected that will 
identify if these new 
or replacement 
practices are 
effective? 
Feedback from 
faculty in the form of 
comments and 
grades on 
assignments will be 
used to determine 
whether the students 
are gaining the 
necessary writing 
skill. 
 
How, when, and by 
whom will these data 
be collected? 
Data will be collected 
by faculty teaching 
DSW courses and 
compiled by the 
individual 
departments. 
 

New 
Instructional 
Methods 
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# L.O. Area  or Department Objectives Budget Assessment Objective Type 

13 2 College of Social Sciences Having discarded the previous writing across the 
curriculum/discipline specific writing program, COSS 
proposes to convene a faculty committee to examine 
ways to implement a program that will improve 
student writing in accordance with the current 
definition. In order to enhance the quality of students’ 
ability to write in standard English or apply writing to 
discipline-specific communication, COSS will 
implement a new program, created with faculty input. 
This will be completed by the end of the Spring 2012 
academic term. 
 
Having found that previous practices were not proven 
to enhance student writing, we have already 
discarded these previous practices. In general, we 
intend to implement new practices within courses.  
 
Student outcomes and course requirements will be 
examined by the faculty committee, however, and 
some practices and requirements may need to be 
approved by COSS’s Faculty Council and forwarded to 
the University’s Faculty Senate. Data points will be 
identified, and data will be collected by each 
department and submitted to the Dean’s office on a 
schedule to be determined by the faculty committee 
convened to examine and create a QEP 
implementation plan. At this time, having no concrete 
plan, we have no concrete budget. However, we plan 
to implement this process within already-existing 
programs and courses, and do not anticipate much of 
an associated cost. 

No additional 
Budget 
Requested 

Once we have a new 
program in place, we 
will be able to decide 
how to assess that 
new program. One 
proposal under 
consideration is to 
require a minimum 
of two writing 
assignments in a 
required course for 
each of our majors 
the data collection 
point. Every major 
has at least a 
capstone experience 
or “senior seminar” 
that all majors are 
required to complete. 
By requiring at least 
two writing 
assignments of type 1 
or type 2 (in the 
definition), 
professors will be 
able to assess for 
improvement 
between the first and 
second (and third 
and so on) for each 
student.  

New 
Instructional 
Methods 
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# L.O. Area  or Department Objectives Budget Assessment Objective Type 

14 2 Richards College of 
Business 

Beginning in the Spring 2010 semester, the 
assessment for the learning goal on effective 
communication skills was divided into two separate 
parts, oral communication skills and written 
communication skills, and each are was assessed and 
evaluated independently from the other.  The 
evaluation rubric was revised to reflect the more 
rigorous examination of the two areas, and more 
intensive review and instruction, including multiple 
draft reviews by the instructors, were the focus of this 
course. 
 

No additional 
Budget 
Required 

Assessments will 
continue to be done 
in the ABED 3100 
courses on a two-
year cycle to evaluate 
students’ skill levels.  
All sections of the 
ABED 3100 courses 
will be assessed, as 
well as department –
specific courses, if 
applicable, in the 
various business 
areas. 

Improved 
Instructional 
Methods 
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# L.O. Area  or Department Objectives Budget Assessment Objective Type 

15 2 School of Nursing Faculty are considering several suggestions to assist 
students in developing needed writing skills. All 
students admitted to the traditional BSN program 
must complete the TEAS (Test of Essential Academic 
Skills).  This test includes scores in reading and 
grammar and may assist in identifying students with 
specific needs in writing.  Students admitted to the 
RN-BSN/MSN program (students who are registered 
nurses with associate degrees) do not take this test.  
Faculty discussed a study to determine the reading 
and writing skill levels of these students as a way to 
provide additional assistance.  Assistance being 
considered includes use of electronic tutoring 
services, such as Smarthinking©, collaborating with 
other departments/schools to offer a “boot camp” for 
writing prior to enrollment and/or integrating more 
scholarly writing assignments in clinical courses 
where faculty to student ratios are lower. 
 
Since the SON is currently in the midst of curriculum 
revisions, final plans, rubrics, etc. are “in process”.  
The new curriculum will be implemented for students 
admitted in Summer session, 2012.  
 

No additional 
Funding 
Required 
(with the 
possible 
exception of a 
‘boot camp’ if 
this comes to 
fruition) 

The SON TPE (Total 
Plan of Evaluation) 
includes the 
guidelines for the 
evaluation of all 
program outcomes.   
In addition to 
internal evaluation of 
students’ skills, all 
students in the 
traditional program 
must pass NCLEX-RN 
– the national 
licensing exam for 
registered nurses.   
This external 
evaluation provides 
data about students’ 
ability to function in 
a safe manner in the 
healthcare arena.  
The expected goal, 
established by the 
Georgia Board of 
Nursing, is that 80% 
of first time takers 
will pass.  The SON 
goal is that 100% of 
graduates will be 
licensed within a 
year of graduation.   
 

New 
Instructional 
Methods 
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# L.O. Area  or Department Objectives Budget Assessment Objective Type 

16 2 Library Instructional Services (IS): in all classes, credit and non-
credit, continue to emphasize the necessity of using 
standard English and discipline-specific vocabulary to be 
successful in finding appropriate materials. The library’s 
Academic Research and the Library course (LIBR1101) 
addresses discipline-specific sources and citation styles 
and typically includes a great deal of writing and 
reflection as part of the research process, providing 
plenty of opportunity for emphasis on using appropriate 
language. IS is currently reviewing and updating the 
content of this course, so there is opportunity for 
creating a specific learning outcome related to writing in 
our course objectives.  In addition, IS provides research 
workshops in other classes. Our freshman and 
sophomore-level workshops depend on students’ use of 
standard English in order to successfully search and find 
materials and resources, and junior and senior level 
classes benefit from students’ understanding and ability 
to use discipline-specific vocabulary.  The QEP’s focus on 
use of language across campus will naturally enhance 
these workshops and their learning outcomes, and 
librarians will emphasize the importance of using 
standard English and discipline-specific language in each 
workshop taught. 

No Additional 
Budget 
Required 

 New Student 
Support 
 
New 
Instructional 
Method 

17 2 Honors College and 
Transdiscliplinary 
Programs 

Increase the number of honors courses available to 
students 

Increase in 
number of 
honors 
stipends. Need 
Cost Estimate 

Need writing 
assessment for honors 
courses 

Improved 
Instructional 
Methods 
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# L.O. Area  or Department Objectives Budget Assessment Objective Type 

18  Extended Learning Faculty development activities will be enhanced to 
specifically assist faculty in developing and assessing 
writing activities in their discipline. 
 
Student development activities will be enhanced to 
assist students in understanding the definition UWG’s 
definition of standard English and expectations in 
writing at the undergraduate level. This will include self-
paced tutorials, information on plagiarism, and writing 
across the curriculum, to be included in online student 
orientation resources and online courses. 
 
The committee suggests exploring the possibility of 
collaborating with others on campus to expand 
Smarthinking and provide Turnitin to all 
courses/programs across campus, for all 
students/instructors regardless of the delivery format or 
location. Both the Writing Center and the EXCEL Center 
have expressed willingness to explore these options, in 
addition to similar alternatives. 
 
Extended Learning will work with others across campus 
to implement online curriculum changes or assessments, 
as deemed desirable by the respective units. 
 
 

$37,000/year Usage rates 
Satisfaction surveys 
Comparison studies 
looking at student’s 
performance on key 
indicators, as defined 
by the general QEP 
plan. For example, for 
the Smarthinking and 
Turnitin pilots, one 
could have specific 
outcomes-based 
learning assignments 
on which to go back 
and review success 
rates for students in 
the classes pre-usage 
and post-usage. How, 
when, and by whom 
will these data be 
collected? Each term, 
for a period of 5 years, 
by the Extended 
Learning teams and 
collaborators 

Improved 
Student Support 
 
New Student 
Support 
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Partial List of Contributors 
 

Contributor Role 

Debra MacComb Associate Professor of English, Senate Strategic Planning 
Committee, QEP Subcommittee Chair 

Diane WIlliamson Assistant Dean, RCOB 

Heather Mbaye Associate Dean, COSS 

Anna Obedkova Assessment Coordinator 

Dianne Hoff Associate Dean, COE 

Michael Hester Dean of the Honors College and Transdisciplinary Programs 

Melanie Hildebrandt Director of Undergraduate Student Research 

Pauline Gagnon Chair, Theatre 

Muriel Cormican Professor, German 

Lori Snaith Senior Lecturer, English 

Nadya Popov Assistant Professor, History 

Joe Hendricks Biology 

Sharmistha Basu-Dutt Chemistry 

Scott Sykes Math 

Bob Powell Chair, Physics 

Doug Stuart Chemistry 

Jon Anderson Deputy Provost, SACS Liaison, and Associate Professor 

Dr. Jeanette Bernhardt Professor Emeritus 

Cindy Epp Associate Dean, School of Nursing 

Bonnie Bar Associate Professor, Nursing 

To be completed  
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I. MOTOR VEHICLE REGISTRATION 

All faculty, staff and currently enrolled students, who park on the University of West Georgia Carrollton 

campus, are required to register with Parking Services. Failure to register a vehicle will result in a 

citation being issued. 

 

All University of West Georgia Newnan students and students taking online classes that visit the 

Carrollton campus must have their vehicle registered and display a current University of West Georgia 

hangtag or follow the visitor parking code found in section E.  

 

A. Registration Procedure 

  

 You must come by Parking Services in Row Hall to register your vehicle if you intend to park on campus. 

Failure to do so will result in ticketing for a non-registered vehicle. 

  

 The person registering a vehicle is responsible for all parking violations incurred by that vehicle and/or 

hangtag/decal, regardless of who is operating the vehicle or to whom the State registered vehicle is 

registered. 

  

 Motorized carts or motorized scooters below engine size of 50 cc. or similar vehicles may not be registered 

as a personal vehicle.  Parking Services may grant, on a case by case basis, permission to register the use of 

a personal motorized cart for students and employees with mobility impairments. 

 

B.  After-Hours Registration 

 

Students who cannot come to Parking Services during regular office hours may go to the lobby of Mail 

Services (located on the main level of the UCC)  to register for their hangtags. The building offers 

accessibility Monday-Thursday 7:00 a.m. to 2:00 a.m., Friday 7:00 a.m. until 6:30 p.m., Saturday 11:00 a.m. 

until 6:30 p.m., and Sunday 11:00 a.m. until 2:00 a.m. Registration forms are located in the lobby and must 

be filled out and placed in the lock box.  The registration will be processed and the hangtag will be mailed 

the following business day to the address on the application. 

 

C. Student Registration 

 

1. Students have the first five (5) class days after the beginning of each semester to register their vehicles. 

Courtesy warning tickets will be issued the first 5 class days of each semester for vehicles that do not 

display a current hangtag. Vehicles will still be cited for violations of State Law and restricted parking 

such as handicap, red curb, yellow curb, faculty/staff and reserved parking. 

2. All students including students taking evening classes on the University of West Georgia, Carrollton 

campus must register their vehicles. 

3. Upon vehicle registration, you will be issued a parking hangtag, which must be suspended from the   

driver’s mirror anytime the vehicle is parked on campus. The hangtag must face outward from the 

vehicle, totally unobstructed. If no mirror is available, the hangtag must be placed face up on the driver 
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side dash board.  The hangtag may be used on any vehicle brought onto campus. Citations are issued to 

the hangtag and not the vehicle. 

 4. Student fees for parking are included with class registration fees. 

 5. Students are limited to one hangtag per academic year. Replacement for a lost hangtag is $15.00. 

 6. No refunds are allowed.  

7. Students employed under the federal student work program or as a student assistant or graduate assistant 

are not permitted to register their vehicles as faculty/staff. 

8. Student workers are NOT allowed to park in faculty/staff until after 5:00 p.m. 

 

D. Employee Registration 

 

 1. Employees must register their vehicle immediately following the first contract date of the year or  

       immediately following orientation for new faculty. 

2. Upon vehicle registration, you will be issued a parking decal which must be attached on the upper right 

side of the windshield anytime the vehicle is parked on campus. The decal must face outward from the 

vehicle, totally unobstructed by the sun shade strip. Citations are issued to the decal and not the vehicle. 

 3. Employee registration fee is $15.00. 

 4. Replacement for a lost decal(s) is $15.00. 

 5. No refunds are allowed. 

6. Full-time faculty/staff will be issued a gate access card upon request. This card is not to be loaned to 

anyone. The card remains the property of UWG and must be returned to Parking Services at the end of 

employment.  The replacement cost for a lost or stolen gate access card is $10.00. 

7. Faculty/staff and contract employees cannot receive a decal for a new academic year until all outstanding 

fines are paid. 

8. Spouses and dependents must register their vehicles as students, if enrolled and taking classes on the 

University of West Georgia campus. 

 

E. Visitor Registration 

 

Visitors should contact Parking Services, Monday through Friday 8:00 a.m.-5:00 p.m., before or upon arrival to 

campus to register for a Visitor's Parking Permit. Visitors are allowed to park in any area designated for faculty, 

staff, or student parking. Visitors are not allowed to park in any area that is designated as a tow away zone, 

reserved, restricted, red, or yellow curbs.  If a citation is received, the visitor should follow the instructions 

printed on the citation. 

 

F. Persons with Disability 

 

Under Official Code of Georgia section 40-6-226, it is illegal to obtain, alter, or utilize a State-issued Disabled 

Permit for fraudulent purposes.  Violators’ vehicle will be cited and towed. 

 

Disabled persons, either temporarily or permanently, must obtain a Handicap Parking Permit from Parking 

Services if they intend to park in handicap spaces on campus. Persons with disabilities are allowed to park in 
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student or faculty/staff spaces if handicap spaces are filled.  Parking in metered spaces is also allowed, without 

paying, if handicap spaces are full and there are no available student/faculty/staff spaces in close proximity to 

one’s destination.  Parking in service vehicle spaces, reserved spaces, or in any areas that are restricted by UWG 

signage or state law is not allowed. While parked on campus, student, faculty and staff vehicles must display a 

current UWG Disabled Parking Permit, as well as any State-issued Disabled Permit, or State-issued Disabled 

license plate, in addition to their faculty/staff/student hangtag/decal. 

 

1.  Permanent disabilities 

For long term disabled persons, a special decal is required from Parking Services, which must be   

affixed to the driver’s UWG hangtag or decal. 

Gate cards, that allow access to restricted gated lots, will be issued to individuals that are eligible and 

granted a disabled parking permit. Gate cards must be returned to Parking Services whenever classes are 

no longer being taken at UWG or employment is concluded.  Failure to return the card will result in a 

$10.00 charge and a hold placed on their banner account. 

2. Temporarily disabled 

Permits for temporarily disabled persons may be issued once per semester, for a maximum of thirty (30) 

days. The driver must present, to Parking Services, a doctor’s statement on letterhead, with original 

signature describing the illness or injury with an ending date as to how long the permit is needed. 

The permit must be displayed in clear view on the front dash of the driver’s side of the vehicle.  If a 

permit is needed for a longer period, the individual must obtain an official State-issued temporary permit 

from the Department of Motor Vehicles. 

Temporarily disabled persons will be issued a parking gate card for the duration of their disability. The 

card must be returned on the expiration date of their temporary permit. Failure to return the card will 

result in a $10.00 charge and a hold placed on their UWG Banner account. 

3. Non-Registered disabled 

A vehicle that is parked in a disabled space with a disabled license plate or disabled hangtag but is not 

registered in the UWG Parking Office may, depending upon circumstances, receive a warning citation to 

remind the occupant to register with Parking Services. Further violations will be subject to fines and 

impoundment as outlined in section V of the parking code. 

4. Visitors with disabilities registration 

Visitors with disabilities should contact Parking Services, Monday through Friday 8:00 a.m.-5:00 p.m., 

before or upon arrival to campus to register for a Visitor's Parking Permit. Visitors are allowed to park in 

handicap spaces, as well as any area designated for faculty, staff or student parking. Visitors are not 

allowed to park in any area that is designated as tow away zone, reserved, restricted, red, or yellow 

curbs.  If a citation is received, the visitor should follow the instructions printed on the citation. 

 

G. Temporary Parking Permits 

 

If a vehicle that is normally driven to campus is unavailable, the hangtag/decal must be removed and displayed 

from the mirror or dashboard of the borrowed or rented vehicle. 

 

Should the student, faculty, or staff employee fail to transfer the hangtag, s/he should call Parking Services at 
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678-839-6629 before or upon arrival to campus and advise the staff that the vehicle will be on campus without a 

hangtag/decal. After business hours, call 678-839-6629 and follow instructions on the Parking Services voice 

mail. Citations for non-registered vehicles parked in their correct zone after-hours will be excused if a message 

is left with Parking Services. 

 

II. PARKING REGULATIONS 

 

Students, Faculty, Staff and Visitors must abide by the parking regulations at all times when on the 

campus of the University of West Georgia. 

A. UWG Definitions 

Motorcycle - a motorized 2-wheel vehicle with an engine size of 50 cc. or greater. Certificate of origin must 

state: “Manufactured for lawful highway use”. 

Scooter - motorized 2-wheel vehicle with an engine size of less than 50 cc. Certificate of origin will not 

state: “Manufactured for lawful highway use”. 

Motorized Cart – a cart-type vehicle that is powered by an electric or internal combustion engine which is 

generally used to transport people. These include, but are not limited to, golf carts, ATVs, Gators and 

Polarises. 

 

B. Regulations 

 

1. Motorcycles must park in a regular parking space; the same as an automobile.  A special decal will be 

issued for motorcycles. Two (2) motorcycles may park in one (1) vehicle parking space in the 

appropriate zone.  Motorcycles are prohibited from driving on sidewalks or around parking control 

gates. 

2.  Scooters are allowed to park in bicycle racks on campus. 

3. The Parking Code is in effect 24 hours a day, 7 days a week, and 365 days a year.   

4. Overnight or extended parking of campers, vans, buses, etc., utilized as living and sleeping quarters 

within the college boundaries, is not permitted unless approved by the Assistant Vice President of 

Auxiliary Services. 

5. Vehicles can pull through a parking space in all lots.  

6. Parking against the flow of traffic on the street is prohibited. 

7. Parking meter hours of operation are from 7:00 a.m.-5:00 p.m., Monday - Friday and are available to 

anyone.  However, hangtags/decals must be displayed for currently enrolled students and Faculty/Staff.  

Meters accept nickels, dimes and quarters only. Time is purchased at the rate of ten cents for ten 

minutes. Depending upon the meter, the maximum number of minutes which can be purchased is limited 

regardless of the amount of coins inserted. With the exception of the Bookstore meters, which have a 

maximum of 40 minutes, meters have a maximum of 30 minutes. Expired meter citations can be issued 

twice a day if a vehicle is not moved from a metered space within a four-hour period. 

8. If a vehicle becomes inoperable in an area other than an authorized parking area, the operator should 

notify Parking Services at 678-839-6629 as soon as possible along with the approximate length of time 
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before the vehicle will be moved. The owner is liable for all parking citations issued before Parking 

Services is notified. Time limit for inoperable vehicles on campus is 48 hours. After 48 hours, the 

vehicle will be towed from campus at the owner’s expense. 

9. Special parking permissions can be granted by Parking Services for short periods of time for loading and 

unloading. The maximum length of this time is 15 minutes. 

10. Police and/or service vehicles may stop or park irrespective of the parking regulations while performing 

necessary official business. Service vehicles may not be left unattended blocking a fire hydrant or traffic 

flow. 

11. Service spaces are limited to use by the Department of Facilities and Grounds, contractors, and service 

personnel only. 

12. Parking is at your own risk. Warning signs are posted. The University does not carry insurance for 

damage or loss to vehicles or contents. To protect yourself and your property, it is recommended that 

you: 

a. Do not leave valuable items in your vehicles. 

b. Call University Police (678-839-6000) to report damaged or stolen property. 

c. Pay attention to warning signs, and park away from athletic fields. 

13. Motorized Cart Regulations 

 a. Purpose - To provide guidance regarding the parking of motorized carts including UTVs, low speed 

vehicles, golf carts and Gators on the University of West Georgia campus. 

 b. Applicability – Applies to the parking of all cart-type vehicles that are powered by electric or internal 

combustion engines, by University of West Georgia employees, students and University approved 

contractors on the University of West Georgia Campus. 

 c. Allowed Cart Parking: 

1. Parking is permitted in parking lots in accordance with the other sections of this code. 

2. Parking is permitted in cart spaces that have been constructed for this purpose. 

d. Prohibited Cart Parking: 

1. Landscaped and lawn areas. 

2. In front of electrical transformers and other equipment that could require immediate access. 

3. On sidewalks, ramps, and other conveyances that serve pedestrian traffic or serve as a means of 

egress from a building. 

4. On streets, driveways, and parking lot access points, unless in designated parking spots. 

5. In any location, or in any manner, that would impede emergency responders. 

6 In any location that would impede the normal operations of the campus. 

 

 

III. IMPOUNDMENT 

 

Motor vehicles in violation of article B, 1-6 below of the Parking Code may be impounded at owner’s 

expense. The vehicle operator/owner is responsible for any wrecker fees and, if applicable, any storage 

fees except where noted. 

 

A. A release form must be obtained in order to regain possession of an impounded vehicle. The form may be 
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obtained from Parking Services from 7:30 a.m. to 5:00 p.m., Monday–Friday, or the University Police 

Dispatch Office, Aycock Hall, from 5 p.m. until 7:30 a.m., on weekends and university holidays. 

 

B. Vehicles may be impounded for any of the following reasons: 

1. Non-Registered vehicles having three (3) or more unpaid parking fines are subject to being impounded.  

2. Vehicles parked in such a manner to create a fire/safety hazard or obstruct the free flow of traffic. 

3. Parking in designated tow-away zones, at red curb areas, blocking a fire hydrant, on or blocking a 

sidewalk, unauthorized parking in a handicapped zone, blocking a handicapped ramp or curb cut, or on 

the grass. 

4. Vehicles may be removed in case of emergency or interest of public safety. The University will be 

responsible for the cost of such towing. 

5. When a vehicle is presumed to be abandoned, or in a visible state of disrepair and the owner cannot be 

contacted, it will be towed after 48 hours.  

6. Bicycles or scooters blocking sidewalks or disabled access will be removed and impounded.  

 

IV. PARKING AREA COLOR CODING AND DESIGNATIONS 

 

A. The following curb/surface color scheme, and/or appropriate signs, shall designate parking on campus. In the 

event of a conflict between a sign and a curb color, the sign will always take precedence. 

1. Yellow - No parking zone anytime. Violators are subject to impoundment. 

2.  Red - Emergency lanes. No parking anytime.  Violators are subject to impoundment. 

3.  Green - Faculty/staff parking.   

4.  White - Zoned student parking. See student zoned designation in section C below. 

5.  Blue – Persons with disabilities zone is enforced 24/7. Non- disabled violators are subject to 

impoundment. 

6.  Visitors - Visitor parking is enforced 24/7. Faculty, staff, and students may not park in visitor spaces at 

any time. Violators are subject to impoundment. 

 

B. Faculty/Staff parking is in effect from 7:00 a.m. to 5:00 p.m. (unless otherwise designated by signage) on 

class days and during final examination periods.  This is to include fee payment, pre-registration, registration, 

and drop/add days. Faculty/Staff parking becomes open parking for students between the hours of 5:00 p.m. to 

7:00 a.m.; with the exception of parking reserved 24/7, such as reserved for Deans. 

 

C. Student-Zoned parking is in effect from 7:00 a.m. to 5: 00 p.m. unless designated by code or signage as a 24 

hour zone. Exception: The center lot, directly across the street from the Greek village is open parking after 3:00 

p.m. 

 1.   Student “E” permits may only park in the 24 hour restricted areas EAST of Foster Street. These areas are  

       designated by signs and include the residential areas of Gunn, Boykin, Downs and Bowdon Halls. 

 2.   Student “W” permits may only park in the 24 hour restricted areas WEST of Brumbelow Road. These 

 areas are designated by signs and include the residential areas of Watson, Strozier Main, Strozier Annex, 

Tyus Hall, University Suites and Arbor View. 

 3.   Student “S” permits may only park in restricted Commuter lots. Those lots are restricted for commuters 
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       from 7:00 a.m.- 5:00 p.m. After 5:00 p.m., any student zone hangtag may park in the commuter lots.  

       Note:  The middle parking lot across from the Greek Village is open parking after 3:00 p.m. 

 4.   Student "G/V" permits may only park in the 24 hour restricted areas of Greek Village Housing. 

 5.   Any registered vehicle may park in all remaining lots and road spaces not designated by a zoned sign. 

 6.   Any student moving from one residence hall or other zoned area to a different zoned area must get a 

       replacement hangtag from Parking Services. There will be NO charge for a replacement hangtag provided 

       the original hangtag is surrendered to Parking Services. 

 7.   Residence Life Coordinators, Residence Directors, and Resident Assistants are issued a special decal to 

 attach to their hangtag, which permits them to park in certain restricted parking spaces identified by 

signs. These spaces are not to be “loaned” to ANYONE. 

 8.   Loading/Unloading spaces are for residents only with a parking limit of 15 minutes.  Violators will be 

       ticketed and may be towed at the discretion of Parking Services.  

 

V. PARKING APPEALS 

 

A. Time Limit 

 All appeals must be made within ten (10) business days of the date of the citation. Failure to do so in the 

specified time may result in the automatic forfeiture of the right to appeal the parking citation. 

 

B. Appeals Procedure 

1. All appeals must be submitted using the form  located at  the Parking Services website: 

http://www.bf.westga.edu/Pubsafe/Parking/WebAppeals/   

2. REMEMBER:  Students, Faculty, and Staff must include their campus email address on the appeal form 

submitted. 

3. Appeals may be submitted through the following:  

a. Online………..http://www.bf.westga.edu/Pubsafe/Parking/WebAppeals/   

b. In-person…….submit to Parking Services office located at Row Hall 

Monday – Friday 8:00 a.m.–5:00 p.m. except holidays 

c. Mail………….Parking Services - 

University of West Georgia 

1601 Maple Street  

Carrollton, GA 30118 

d. Fax……………678-839-5504  

4. There is no hearing to attend.  Therefore, any evidence or documentation must be submitted with the 

appeal. All evidence available is used in the decision.   

5. Be clear in explaining your situation. 

6. The following citations and/or explanations cannot be appealed: 

a. Yellow curbs 

b. Fire lane/Red Curb 

c. Fire hydrant  

d. Disabled person parking spaces 

e. Unable to find a space 

f. Lack of knowledge of the regulations, e.g., new to campus or have not reviewed the regulations. 

g. Other vehicles were parked improperly. 

h. Only parking illegally for a short period time 

i. Late to class or appointment 

j. Inability to pay the amount of the fine 
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k. Meter violations 

7. Notification of appeal decisions are made via email sent to your campus email address. 

 

C.  Appeal Judge 
1. Appeals will be reviewed and a decision rendered by an administrative Appeal Judge appointed by the 

Vice President for Business and Finance.  The Appeal Judge shall be empowered to render either of the 

following rulings on all appeals: 

a. The citation appeal is granted. 

b. The citation appeal is denied. 

2. The Appeal Judge can use discretion to waive or reduce fines. 

 

D.   Parking Appeals Committee 

 

1. The Parking Appeals Committee is comprised of the Student Judicial Chairperson, one Faculty Member 

and one Staff Member (who are appointed by the Vice President of Academic Affairs).  No member is 

affiliated with Parking Services.  No member of the committee or the Appeals Judge will rule on or 

approve their own parking citation appeal. 

2. All appeal Judge’s decisions, including relevant information, will be forwarded to the Parking Appeals 

Committee for review. 

3. The Parking Appeals Committee will review the decision of the Appeal Judge to ensure correct 

interpretation of the parking code is being administered. 

4. The Parking Appeals Committee shall be empowered to render either of the following rulings on the 

decision rendered by the appeal judge: 

a. The ruling of the Appeal Judge is upheld 

b. The ruling of the Appeal Judge is waived and/or modified. 

     5. Within the constraints of Board of Regents policy, the decisions of the Parking Appeals Committee are 

 final. 

 

VI. SCHEDULE OF FINES AND PAYMENTS 

 

Students will not be allowed to register for classes, go through drop/add or make any changes to class 

schedules, until all preceding and current semester parking fines are paid.  

 

All student citations issued on or after January 1, 2012 must be paid in the Bursars Office located on the first 

floor of Aycock Hall. Holds are placed on University of West Georgia student accounts until paid in full or 

citation(s) are resolved. Hours of operation and payment information can be found on the Bursars Office 

website at http://www.westga.edu/bursar/ . Please note:  Non-Student citations and all citations issued before 

January 1, 2012 must be paid in the Parking Office located in Row Hall. 

  

A. The schedule of fines and payments is as follows: 

1.  Counterfeiting a hangtag with intent to defraud. Obtaining a hangtag by fraudulent means …...…$100.00                      

2.  Altering a hangtag or any Parking Services-issued permanent or temporary permit……………....$100.00                                                                                                                                                                                          

3.  Obtaining a hangtag/decal for an unauthorized person.………………………….………..……..…$100.00 

4.  Falsely registering a vehicle………………………………………………………………………...$100.00 

 5.  Unauthorized parking in a handicap space or falsely using an official State-issued handicap hangtag 

(subject to impoundment)……………………………………………………………………………...$100.00 

 6.  Restricted Parking - includes: Parking at a fire hydrant/fire lane, blocking a dumpster, roadway, service 
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vehicle space, loading dock or any other designated/signed tow-away zone (subject to impoundment) 

…………………………………………………………………………………………………………...$50.00 

 7.  Faculty/Staff designated areas...……………………………………………………………..………$35.00 

 8.  Parking on yellow curb...…………………………………………………………………….………$35.00 

 9.  Parking in restricted student zone areas...……………………………………………………………$35.00 

 10. Littering on campus property…...…………………………………………………………………...$25.00 

 11. Parking meter violations………………………………………………………...…………………..$25.00 

 12. Non-registered vehicle…………………………………………………….….……………………. $20.00 

13. Failure to display hangtag………………………………………………………….……..………... $20.00 

 14. Parking on a sidewalk, lawn area, athletic field (subject to impoundment)..……………….…..…..$35.00 

 15. Parking against the flow of traffic……………………………………………………….……….....$25.00 

 16. Hangtag improperly displayed/obstructed from view………………..….…………………………..$20.00   

       17. Double parking………………………………………………………………………………………$10.00 

  18. Parking on or outside of white line………………………………………………………...………..$10.00 

 

VII. GOVERNING AUTHORITY 

 

The University of West Georgia Parking Code has been adopted under the authority granted by the 

Board of Regents of the University System of Georgia, Regulation 711.4.3.Parking Services may institute 

operational policies and procedures to effectively administer the Parking Code. 

 

If you have any questions or need additional information, call Parking Services at 678-839-6629 or visit our 

website at http://westga.edu/parking. 
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