University of
West Georgia
COLLEGE OF EDUCATION
[image: A red and blue sign with white text

AI-generated content may be incorrect.]
Field Experiences Handbook
Policies and Procedures
Academic Year 2026-2027



Developing Educators for School Improvement
The University System of Georgia * Affirmative Action/Equal Opportunity Institution




Table of Contents	
Preface	6
TERMINOLOGY	7
SECTION 1: FIELD EXPERIENCES	9
1.1	Types of Experiences	9
Introductory experiences	9
Mid-level experiences	9
Internship	9
1.2 Procedures for Placement Requests	10
Undergraduate Program	10
Graduate Program	10
Traditional Placement Procedures	10
General Guidelines	11
1.3 Job Embedded Field Experience	13
Policy Statement Candidates Seeking Job-embedded Field Experience with a Position as Long-term Sub or Paraprofessional (Employment Type A)	13
Policy Statement Candidates Holding Non-Renewable Certification seeking Job-embedded Field Experience (Employment Type B).	13
Observation Hours for Job-embedded Candidates	13
System Agreements	14
1.4 Field Experiences and Internship	15
Application Submission Dates	15
Internship and Practicum Fee Policy	15
1.5 Pre-Service Certificate and Criminal History Background Check	15
Teacher Candidates - Pre-Service Certificate Requirement	15
Counseling Candidates Background Check Requirement	16
Self-Reporting for All Candidates	16
1.6 Assessment of Candidate Learning	16
SECTION 2: CANDIDATES’ PROFESSIONAL RESPONSIBILITIES	17
2.1 Standards of Conduct	17
Dress Code	17
2.2 Attendance, Punctuality, and Transportation	18
2.3 Relationships	18
2.4 Teaching During the Absence of Assigned Supervising Clinical Educator/Mentor	18
2.5 Reimbursement	18
2.6 Confidentiality	19
2.7 Statuses in the Classroom	19
2.8 Dispensing Medications	19
2.9 Liability and Medical Insurance	19
2.10 Classroom Management	20
2.11 Additional Policies Regarding Field Experiences	20
Courtesy Field Experience Placements	20
Extended Absence from Field Experiences	21
Reporting and Background Requirements	21
Transportation	21
SECTION 3: GENERAL INTERNSHIP INFORMATION	21
3.1 Description of Internship	21
3.2 Internship Team	22
3.3 Required Meetings	22
3.4 School Orientation	23
University Supervision	23
School-based Supervision	23
3.5 Teaching Responsibilities	23
Program Specific Assignments	24
Full-Time Teaching Responsibilities and Expectations	24
3.6 Professional Responsibilities	24
Schedule	24
Planning	24
Self-Evaluation	25
Course Work While Completing Internship	25
Other Phases of the School Program	25
Grades	26
Evaluation	26
SECTION 4: DIFFICULTIES DURING FIELD EXPERIENCES	26
4.1 Procedures for Difficulties	27
Options Following Development of the Professional Growth Plan:	27
4.2 Guidelines for Development of a Professional Growth Plan	28
4.3 Discontinuation Policy	28
SECTION 5: THE UNIVERSITY OR SITE-BASED SUPERVISOR (SBS)	29
5.1 Internship	29
5.2 Interacting with the University/site-based supervisor	30
5.3 Interacting with the supervising clinical educator/mentor	30
Observation/Conferencing Expectations	30
Instructing	30
Counseling	31
Evaluation	31
School Visits	31
5.4 University Supervision Travel Deadline(s)	31
SECTION 6: THE SUPERVISING CLINICAL EDUCATOR/MENTOR	31
(FORMERLY KNOWN AS COOPERATING TEACHER)	31
6.1 Selection of Supervising Clinical Educators/Mentor	32
Supervision Responsibilities	32
Preparing for the Candidate:	32
Observation and Record Keeping	32
Beginning Experiences	32
For all candidates:	32
For interns:	33
SECTION 7: GEORGIA CERTIFICATION	33
7.1 Procedures for Applying for a Certificate	33
It is highly recommended that candidates establish Georgia certification regardless of the location of employment or possible employment. Most states have educator certification reciprocity which means more broad acceptance of coursework and/or degrees.	33
505-2-.01 GEORGIA EDUCATOR CERTIFICATION	33
(2)	Definitions.	34















[image: ]






2

[bookmark: _Toc135905409][bookmark: _Toc1897035177][bookmark: _Toc232608705]Preface

The primary function of the Office of Field Experiences is generating professional connections between candidates and our partnering districts by finding quality field placement opportunities for future certified educators, our valued UWG candidates. Perceptions may differ greatly among these groups as to the best way to prepare candidates* to become effective teachers. These varying perceptions include: (a) teacher education faculty whose focus includes subject matter concentrations, but whose emphasis is typically of the pedagogical and field experiences connections among them; (b) other university faculty whose focus is on content acquisition and the development of a solid knowledge base with little pedagogical preparation or field experiences; (c) public schools whose focus is to support the development of performance proficiency of a potential teacher and to provide valuable collaborative input through partner school activities; (d) the state certification agency whose focus is on individuals meeting certain criteria for certification purposes; (e) candidates whose focus is the best placement site for personal development; (f) accrediting agencies whose focus is on ensuring that programs meet standards of quality for educator preparation. An effective interface of the various groups engaged in teacher education is necessary if successful field experiences are to occur in all programs. Keys to this effective interface are communication and collaboration between the OFE and districts on behalf of our candidates.

Communication helps to ensure that all constituencies involved and/or affected by the program’s operations are apprised of the current program in place and how it functions. To enable effective communication, the Office of Field Experiences maintains this Handbook, which contains policies and procedures, with particular attention to the capstone Internship experience.













*Candidates(s) means teacher candidates(s). The term candidate is used throughout this handbook to refer to teacher education students; the term student refers to public school students. The use of these terms more clearly allows distinction between university students and pk-12 students. Use of the term(s) is also aligned with terminology of the Georgia Professional Standards Commission (GaPSC).


As this handbook contains information and procedures in narrative forms, as well as formally adhered to, all policies are indicated by italicized type.

[bookmark: _Toc1437260931][bookmark: _Toc906051620][bookmark: _Toc232608706]TERMINOLOGY

The following are terms that will prove helpful for understanding the content of this handbook: 

Candidate: A teacher education student.

Cooperating School System: A school district that cooperates with the university in providing field experience sites according to formal agreement.

Cooperating School: An accredited school that provides placement for the candidate.
	Accessible accreditation: 
· The Southern Association of Colleges and Schools ; Institutions - SACSCOC
· The Georgia Accrediting Commission; Member Schools | Georgia Accrediting Commission
· The Georgia Association of Christian Schools; Georgia Association of Christian Schools | GAPSAC
· The Association of Christian Schools International; Find a School - Georgia | ACSI
· The Georgia Private School Accreditation Counsel; or Georgia Private School Accreditation Council Members
· The Southern Association of Independent Schools Member School Directory - SAIS
· Bright from the Start Early Care and Learning Program Licensure; BFTS Program Directory 

Educator Preparation Programs (EPPs): programs designed to prepare individuals for teaching or other educational leadership roles. 

Field/Program Coordinator: Department faculty member assigned to ensure alignment of field experiences and course content.

Intern: The university student teacher in an internship Field Experience course as noted in the university course catalogue. 

Internship: The full-time, semester long teaching experience under the direct supervision of a university/site-based supervisor and a supervising clinical educator within an accredited school. 

Job-Embedded/Employment Type A or B:
· Type A: Student has a paid position as a paraprofessional or long-term sub within a class that aligns with their program, allowing them to use their employment as their required field experience. This position requires OFE director’s approval 
· Type B: Student has a paid position as a full-time educator under a provisional/non-renewable certificate applied for by their district upon hiring. This position must be in alignment with the student’s program. This can be verified prior to applying for FE by logging into MyPSC and viewing the provisional certificate type. The type should be the same name as the program the candidate is completing.

Mentor: The teacher of record assigned to an employee (paraprofessional, long-term sub, or provisionally certified educator) in an accredited pk-12 school who meets the PSC requirements for supervisory responsibilities (3+ years of certified experience in the program in which the candidate is seeking certification or leadership certification) who agree to monitor and observe the student during student teaching or internship within their job-embedded experience.

Professional Standards Commission (GaPSC or PSC): The state agency that administers policies pertaining to the preparation and certification of education personnel. The office also establishes and enforces standards of competent professional performance and ethical conduct for educators in Georgia. The website for the PSC is http://www.gapsc.

Site Administrator: The principal or person designated by the principal to coordinate field experience matters at the school site.

Supervising Clinical Educator (formerly Cooperating Teacher): The teacher of record in an accredited pk-12 school who meets the PSC requirements for supervisory responsibilities (3+ years of certified experience in the program in which the candidate is seeking certification or leadership certification) who agrees to monitor and observe a traditionally placed student teacher or intern.

System Coordinator: The person designated by the superintendent to coordinate field experience matters within a school system. This person should only be communicated with through the university. Students at no time shall reach out to the System Coordinator.

Traditional Placement: A placement arranged by the university on behalf of the student that satisfies PSC requirements for field experience and observation hours towards their program completion; unpaid placement.

University/Site-based Supervisor: The University of West Georgia representative who is responsible for supervising candidates.

[bookmark: _Toc2101868837][bookmark: _Toc232608707]SECTION 1: FIELD EXPERIENCES

1.1 [bookmark: _Toc1616170131][bookmark: _Toc232608708]Types of Experiences
Field experiences are an integral component of educator preparation programs (EPPs). Field experience provides productive and structured learning opportunities. Experiences are grounded in research that incorporates classroom practice throughout the preparation program. The goals of the field experiences at the University of West Georgia (UWG), College of Education (COE) include providing opportunities for the teacher education candidate to:

a. Identify, observe and study relevant growth, developmental patterns, and behavior characteristics of children at varying stages of maturation.
b. Observe differing personalities and methods of teaching both in and outside the candidate’s
area of specialization.
c. Participate in planning, conducting, and evaluating learning experiences.
d. Study the relationship of the teacher to other teachers, students, parents, administrators, other school professionals, and community members involved in the school program.
e. Increase participation in non-instructional activities.

UWG has three basic levels of field experiences that allow the candidate to develop professionally in the knowledge, skill, and dispositions. https://www.westga.edu/academics/education/ofe.php

[bookmark: _Toc878359016][bookmark: _Toc232608709]Introductory experiences 
Entry level experiences that primarily consist of systematically structured observation and guided interaction with students in a classroom. They are a required component in each introductory course. Activities include guided observations in classroom settings, viewing videotapes of classroom settings, and reflecting on classroom observations. These experiences introduce the candidate to the contemporary classroom setting and help the candidate decide whether to pursue a career.

[bookmark: _Toc633599256][bookmark: _Toc232608710]Mid-level experiences 
Associated with methods of classes and focus on the knowledge and skills addressed in course objectives. Activities are designed to allow the candidate to begin developing teaching competencies. Time required in schools, qualifications of supervising clinical educator/mentor, and assessment techniques vary from program to program.

[bookmark: _Toc2074866906][bookmark: _Toc232608711]Internship 
Minimum 15-week student teaching, or capstone, experience. There are two major purposes for an internship. The first purpose is to provide time in a realistic setting for candidates to implement skills and knowledge gained in their course work and to demonstrate the professional dispositions outlined. The second major purpose is to assess the candidate’s readiness for entering the teaching profession. Many candidates view internships as the most significant learning experience in their professional preparation, and many school administrators consider the internship assessment as the most important document in the portfolio of a teacher candidate.

[bookmark: _Toc524014797][bookmark: _Toc710989709][bookmark: _Toc232608712]1.2 Procedures for Placement Requests

[bookmark: _Toc1113765065][bookmark: _Toc232608713]Undergraduate Program
Approval of application for placement for field experiences and internship is based upon the following:
a. Admission to the Teacher Education Program, or approval by your program advisor.
b. A grade point average of 2.5 overall in academic work completed for Physical Education majors; a grade point average of 2.7 overall in academic work completed for Early Childhood, Secondary, Art, Music, Foreign Language, Special Education.
c. Successful completion of all field experiences undertaken prior to internship, including exhibiting responsible professional behavior at field placement sites and in interactions with peers, faculty, students, parents, and other school professionals.
d. A grade of C or better must be earned in the teaching field (content), professional education, and Focus Area Field of Study (FOS) courses for the teaching field. If a grade lower than a C is earned, the course must be repeated and a grade of C or better must be earned before further consideration is given to a teacher candidate’s eligibility for internship.

An application for field experiences (FE Application /Smartsheet) placement must be submitted to the Office of Field Experiences (OFE) by the established priority submission to ensure the most flexibility for placement options across all our partnering districts. Students who miss the priority submission date can submit a general application as close to the priority submission date as possible; however, several districts do not accept placement requests after deadlines set by their district. This deadline is not negotiable and means the OFE will not be able to place students within that district. Any application submitted after the priority due date may result in a delay in placement Specific dates for application submission may be obtained from each area office in the College of Education, the COE Advisement Center, and from the Office of Field Experiences.

[bookmark: _Toc2066617945][bookmark: _Toc232608714]Graduate Program
    Approval of application for placement for practicum or internship is based upon the following:
a. Completion of all certification courses, except internship.
b. Achievement of grades of B or better in each course or an overall average of 3.0 on all graduate level course work attempted applicable to the field of certification; and earn a C or better in each undergraduate course.
c. Acceptance to the Teacher Education Program
d. Proof of Student Liability Insurance

[bookmark: _Toc1456116139][bookmark: _Toc232608715]Traditional Placement Procedures
Every effort is made to place candidates in situations that will encourage optimal professional and personal growth as prospective educators. The assignment is made by the Office of Field Experiences in collaboration with the cooperating school system and the program coordinator, university/school- based supervisor, or course instructor. The OFE uses the information provided in the candidate’s field experience application to find the most suitable placement for the semester. The OFE looks at the candidate’s entire program from entry to field experience through graduation and forecasts future placements based on proximity, report day schedules, and professional growth opportunities. Candidates typically travel the furthest during their first placement because it is the shortest. The last placement is typically the closest placement. These goals are based, however, on availability. The OFE will strive to place students within 50 miles around the candidates provided address. The OFE also aims to place traditional candidates within at least two districts during their field experience.  

Any requests for a change of placement must be initiated by completing the Hardship Placement Change Request form: https://www.westga.edu/academics/education/ofe.php

Assignments, except those in Educational Leadership, are initiated by requests from the Office of Field Experiences to superintendents or coordinators designated by the school system. All assignments are arranged to be consistent with policies, procedures, and negotiated agreements in place among cooperating schools and the University.
The OFE releases placements to students by county in order they are received back from the partnering districts. Students within the same cohort may receive their placement information at different times. Placement confirmations may be delayed depending on several factors, including late FE application submission, scheduled district breaks and holidays, and district set placement release procedures.

[bookmark: _Toc1626245609][bookmark: _Toc232608716]General Guidelines 
a. Traditional candidates will not be assigned to the schools from which they graduated or where they attended during the last ten years.
b. Traditional candidates will not be assigned to schools where relatives are staff members or students.
c. Traditional candidates are assigned to one supervising clinical educator/mentor; two supervising clinical educators/mentors may be assigned by the partnering district, but both SCE/Mentor will work in tandem with each other to guide the candidate (the candidate will report to the same class each day).This regulation does not preclude the assigning of the candidate to other teachers for special experiences or as a member of a team.

It is essential that no one from UWG creates hardship or undue pressure on local school system faculty and administrators in arranging a placement. All placements have to be facilitated by the Office of Field Experiences. Prior to any student trying to coordinate their own grade-band observation hours, they must contact the Office of Field Experiences in order to determine if that district has restrictions on grade-band observation hours. Failure to follow this procedure may result in a professional growth conference with the Director of the Office of Field Experiences.

An important consideration in making field placements is the need for students to experience diversity in the school setting. The Office of Field Experiences takes this, as well as the requirement for experience in a variety of grade levels, into account when making placement decisions. GaPSC-approved Educator Preparation Programs (EPPs) shall ensure candidates complete supervised field experiences consistent with the grade levels of the certification sought. 
· Birth through Kindergarten programs: Field experiences are required at three (3) age levels: ages 0 to 2, ages 3 to 4, and 5 (kindergarten)
· Elementary Education programs (P-5): Field experiences are required in three (3) grade levels: PK-K, 1-3, and 4-5
· Middle grades: Field experiences are required in (2) grade levels: 4-5 and 6-8.
· Certifications for P-12 programs: Field experiences are required in four (4) grade levels: PK-2, 3-5,6-8, and 9-12
· Secondary Education programs: (6-12): Field experiences in two (2) grade levels 6-8 and 9-12. (GaPSC Requirements 505-3-.01 (3)(e)(iii)) 
https://www.gapsc.com/rules/current/educatorpreparation/505-3-.01.pdf

Assignments are generally made with only Georgia public schools and area partner schools. The number of candidates needing field experience at any given time and the number of appropriate placements available control the distribution of candidates. University faculty collaborate in the selection of specific schools to be requested each semester. A match of the candidate’s professional needs with the appropriate site and availability are overriding considerations in the final decision regarding a placement site.

The following serve as general guidelines in selection of Georgia cooperating schools:
a. The school personnel support the teacher education program and are willing to enter a collaborative partnership with UWG in the professional development of teacher candidates.
b. The school administration is interested in maximizing the professional growth of its staff and the development of the school program.
c. The cooperating school exemplifies high standards of teaching and learning.
d. The cooperating school has students, parents, faculty, and administrators who are enthusiastic about schooling.
e. The school is accredited. See terminology for public and private school’s accreditation
f. The supervising clinical educator/mentor holds a Level 4 or higher certificate in his/her area of preparation.
g. The school does not prohibit students from attending based on race, gender, religion, nationality, or academic ability, and it supports students with special needs.
h. The school environment and assigned classroom fall within the “norm” to provide the candidate with a realistic internship experience for his/her area of preparation as it relates to certification.
i. The school’s major curriculum focuses on academic subject matter and is aligned with or like the Common Core Georgia Performance Standards or other standards as prescribed by the Georgia Department of Education.

Supervising clinical educators/mentors are selected in a process that involves the university, school system administrators, and cooperating school administrators. The following serve as guidelines for the selection. The supervising clinical educator/mentor:

a. Must express an interest and desire to collaborate with the teacher candidate and faculty.
b. Must have a valid clear renewable professional certificate in the field in which the candidate is preparing to teach; for supervision of speech/language pathology candidates, the supervising (cooperating) pathologist/educator must hold a Certificate of Clinical Competence (CCC).
c. 	Must have at least three years of successful teaching experience on a professional certificate. For interns, supervising clinical educator/mentor must have at least three years of successful teaching experience on a clear professional renewable certificate.
d. Should be recognized for excellence in teaching and the ability to work with others.
e. Must be recommended by the school principal.
f. Must possess effective mentoring and supervisory skills.
g. Must have an instructional load that is realistic and reflects an appropriate cross section of the student population. The placement must reflect the certificate field of the intern.

The traditional classroom setting is preferred. Teachers involved in nontraditional environments (Special Instruction Assistance, Early Intervention Program) may serve as excellent role models; however, it is important during the field experiences that candidates develop a familiarity with the traditional classroom, although the environment may vary from school to school.

The principal, supervising clinical educator/mentor, and university/site-based supervisor decide what is best for the teacher and the candidate for whom that teacher is responsible. Most supervising clinical educators work with one candidate during the academic year.


[bookmark: _Toc1327870][bookmark: _Toc1756006438][bookmark: _Toc232608717]1.3 Job Embedded Field Experience

[bookmark: _Toc1331998759][bookmark: _Toc232608718]Policy Statement Candidates Seeking Job-embedded Field Experience with a Position as Long-term Sub or Paraprofessional (Employment Type A)
Candidates entering our initial certification programs after July 31, 2005, will be limited to internships only in those grades and fields appropriate to the program in which they are enrolled. These grades are pk-12. These fields are Special Education General Curriculum or Adapted Curriculum, Secondary Education (in chosen content area), and Elementary Education. This means to qualify for job-embedded internship, candidates must be in the appropriate preparation program, hired with an appropriate non-renewable certificate, and teaching in the appropriate grade level and teaching field. In addition, initial non-renewable certification candidates applying for internship will be required to submit the following:

a. Field Experiences application
b. Fully completed mentor document (uploaded to Field Experiences application)
· This document requires the candidate to provide:
i. their preservice license number, which the OFE will verify during processing to ensure the certificate is in the same field the candidate is enrolled in
ii. mentor information and credentials, which the OFE will verify during processing to ensure the certificate is in the same field the candidate is enrolled in

[bookmark: _Toc984815131][bookmark: _Toc232608719]Policy Statement Candidates Holding Non-Renewable Certification seeking Job-embedded Field Experience (Employment Type B).
Candidates entering our initial certification programs after July 31, 2005, will be limited to internships only in those grades and fields appropriate to the program in which they are enrolled. These grades are pk-12. These fields are Special Education General Curriculum or Adapted Curriculum, Secondary Education (in chosen content area), and Elementary Education. This means to qualify for job-embedded internship, candidates must be in the appropriate preparation program, hired with an appropriate non-renewable certificate, and teaching in the appropriate grade level and teaching field. In addition, initial non-renewable certification candidates applying for internship will be required to submit the following:


a. Field Experiences application
b. Fully completed mentor document (uploaded to Field Experiences application)
· This document requires the candidate to provide:
i. their provisional license number, which the OFE will verify during processing to ensure the certificate is in the same field the candidate is enrolled in
ii. mentor information and credentials, which the OFE will verify during processing to ensure the certificate is in the same field the candidate is enrolled in. 

[bookmark: _Toc888625559][bookmark: _Toc232608720]Observation Hours for Job-embedded Candidates
Graduate candidates need to complete observation hours in each grade band within their program field. Candidates who are employed do not need to complete hours within the grade band in which they are employed.

Requirements:
SPED General Curriculum (hours must be in a collaborate or resource classroom): 10 hours in pk-2, 10 hours in 3-5, 10 hours in 6-8, and 10 hours in 9-12. 
SPED Adapted Curriculum (hours must be in an adapted classroom): 10 hours in pk-2, 10 hours in 3-5, 10 hours in 6-8, and 10 hours in 9-12. 
SEED: 10 hours in 6-8, and 10 hours in 9-12

It is essential that no one from UWG creates hardship or undue pressure on local school system faculty and administrators in arranging a placement. All placements have to be facilitated by the Office of Field Experiences. Prior to any student trying to coordinate their own grade-band observation hours, they must contact the Office of Field Experiences at ofe@westga.edu in order to determine if that district has restrictions on grade-band observation hours. Failure to follow this procedure may result in a professional growth conference with the Director of the Office of Field Experiences.

Students will likely need to request time off to complete the required observation hours. This is based on your district. The OFE suggests that students complete 10 hours of observation per semester of field experience.  

Candidates should monitor CourseDen for announcements regarding dates, times, and locations for orientation.

[bookmark: _Toc705333396][bookmark: _Toc232608721]System Agreements

The University of West Georgia has a written agreement with each school system where candidates are placed. Specific procedures in obtaining approval for individual placements vary from system to system and are dependent upon variables such as system policy, size, and security needs.

[bookmark: _Toc1091999156][bookmark: _Toc232608722]1.4 Field Experiences and Internship

Each program involves several field experiences (usually referred to as Blocks or Practica) and a capstone experience (Internship). Candidates are responsible for obtaining transportation or making their own travel arrangements to the assigned field experience throughout the program. 

[bookmark: _Toc831629405][bookmark: _Toc232608723]Application Submission Dates
Application/enrollment for field placements for all practicum, internship, and block courses must be completed through an established form released from the Office of Field Experiences. Field Experiences applications are due the semester prior to enrollment. 

Priority Submission for Fall Field Experience: March 1
Priority Submission for Spring Field Experience: October 1

It is imperative that students submit their application as soon as possible to ensure efficient placing procedures can be followed.

[bookmark: _Toc1867890905][bookmark: _Toc232608724]Internship and Practicum Fee Policy
Each student enrolled in undergraduate courses will vary (over the course of the program). The funds will also be used for costs associated with field experiences such as evaluation materials and supervision travel. Should a student drop the course, the university’s refund policy will apply. This fee is associated with these courses:

ART 4011
ECED 3282,4283, 4284, 4286, 4287, 4288
FORL 4501, 4502, 4586
MUSC 3900, 4000, 4011, 4021,4186,4187
PHED 3670,3671,3675,4686
SEED 4271L, 4238L (ELA) or 4243L (History) or 4240 or 4242 or 4243, 4286, 
SPED 3750 , 3751, 3752, 3753, 4786, 4790
SPMG 4686

Each student enrolled in a graduate internship or practicum course will be charged a $50.00 per credit hour fee. These funds will be used to fund supervision of these internships or practica. This fee is assessed each time a student is enrolled in one of these courses. Should a student drop the internship or practicum, the university’s refund policy will apply. This fee is associated with these courses:

CEPD 6182, 6185, 6186, 6187, 6188, 6189, 8190, 8191
ECED 6288
SEED 6260,7288
SLPA 6794, 6796
SPED 6766, 6776, 6793


[bookmark: _Toc1186591706][bookmark: _Toc232608725]1.5 Pre-Service Certificate and Criminal History Background Check

[bookmark: _Toc571377456][bookmark: _Toc232608726]Teacher Candidates - Pre-Service Certificate Requirement
The Pre-Service teaching certificate is part of Georgia’s tiered teacher certification system and is required for anyone participating in field experiences and student teaching in Georgia schools. It is designed to assure the safety of school children; provide opportunities for pre-service teachers to practice/demonstrate knowledge and skills; standardize the criminal background check process across the state for pre-service teachers, eliminating those who are not eligible or suited to the profession; and assist pre-service educators in understanding the Georgia Code of Ethics for Educators and hold them accountable under the Code.

Application for the Pre-Service Certificate is included in the application process for admission to teacher education. Once your academic advisor has confirmed all requirements have been met for admission to teacher education, you will receive via email a checklist of instructions for applying for admission to teacher education, field experiences, and the Pre-Service Certificate.

*PLEASE NOTE: ALL undergraduate candidates, ALL candidates hired as paraprofessionals or long-term subs, and all MAT candidates who do not hold a provisional certificate are REQUIRED by the GaPSC to hold a preservice certificate. Candidates who do not meet this requirement may NOT enter public schools for field experience until the appropriate certificate is issued by GaPSC. 

[bookmark: _Toc322019926][bookmark: _Toc232608727]Counseling Candidates Background Check Requirement
All counseling candidates must have a criminal history background check completed and submitted to the Office of Field Experiences in order to receive an FE Code. Without an FE Code, candidates cannot register for courses. Criminal history background checks may be completed by any government law enforcement agency.

[bookmark: _Toc355250287][bookmark: _Toc232608728]Self-Reporting for All Candidates
Please note: Candidates are required by the GaPSC to self-report any incidents of unethical behavior. It is recommended that any questionable incident be self-reported to the University of West Georgia College of Education Office of Field Experiences. This will ensure candidates are reporting appropriately and accurately. Candidates who fail to self-report may be dropped from the program.

If at any time during the program, evidence arises to substantiate that a candidate has a criminal record, his or her placement will be suspended pending investigation. The candidate will be notified. Under no circumstances will any candidate be considered for field placements or be permitted to begin field experience until the above requirements are met.


[bookmark: _Toc1114260032][bookmark: _Toc232608729]1.6 Assessment of Candidate Learning

The College of Education (COE) is committed to assessing the knowledge, skill, and dispositions of candidates seeking degrees and other credentials. We do so through a comprehensive assessment system designed to collect, analyze, and maintain information about the achievements of our candidates. Data collected through the COE assessment system are used to improve educational programs, thereby improving the knowledge and skill of our graduates. The assessment system documents what is being accomplished to candidates, faculty, staff, and other professional partners and stakeholders. Importantly, the data are collected, analyzed, and reported in such a way that external accreditors such as the GaPSC can verify that graduates from the COE at the University of West Georgia possess the knowledge, skills, and dispositions to be effective in their chosen fields.

The cycle of assessment begins with goals.

What do we want candidates to know and be able to do, and in some instance believe, because of participating in COE programs?

Each program in the COE has specific expected learning outcomes needed by effective educators and other professionals in their respective disciplines. Program faculty have developed or identified key assessments to help identify patterns and trends of achievement, strengths and weaknesses, related to these outcomes. The assessment data are reported to program faculty each year and serve as the basis for new or revised goals directed at program improvement.

This system parallels the models widely used in schools. Standardized and non-standardized assessments are administered to students, and the results of these assessments are then examined at classroom and school levels to identify areas that should be strengthened.

To manage the large amounts of assessment data for each program, the COE uses data collected through CourseDen and Qualtrics. 

[bookmark: _Toc970259348][bookmark: _Toc232608730]SECTION 2: CANDIDATES’ PROFESSIONAL RESPONSIBILITIES

[bookmark: _Toc1142300813][bookmark: _Toc232608731]2.1 Standards of Conduct

Candidates must follow all policies and procedures of the cooperating school. As representatives of both the university and the teaching profession, candidates are expected to maintain high standards of personal and professional ethics and are expected to adhere to Georgia’s Code of Ethics for Educators. This code governs the professional conduct of educators in Georgia and is introduced in each introductory course. It is discussed several times during the teacher preparation program. Copies of the Code of Ethics may be obtained from the Georgia Professional Standards Commission (PSC) website, http://www.gapsc.com/Ethics/CodeOfEthics.aspx.

NOTE: If a candidate is asked by a school or district representative (principal or district administrator) to leave the school and vacate the placement due to professional conduct or egregious instructional issues, OFE and the COE are NOT bound to seek a new placement for the candidate in the current semester. If the Professional Growth Plan Team determines a new placement is necessary, then and only then will a new placement in the current semester be sought. If a candidate is asked to vacate a placement for a second time, removal from the program is within the authority of the Program Coordinator and removal from the field is within the authority of the Director of the Office of Field Experiences. 

[bookmark: _Hlk184829056]The above note also applies to job-embedded MAT candidates. Upon resignation or request to resign in lieu of termination, candidates MUST immediately notify their Program Coordinator and the Office of Field Experiences. After reviewing information and any documentation, the Program Coordinator and the Director of the Office of Field Experiences will determine if a traditional placement may be sought for the remainder of the semester, if the field experience will be considered incomplete, or if program dismissal is the appropriate resolution.

[bookmark: _Toc10804336][bookmark: _Toc232608732]Dress Code
Candidates should be dressed and groomed according to professional standards. They must identify and comply with the adopted dress code of the assigned school. To ensure that candidates understand the dress code, expectations are clarified during class instruction prior to candidates reporting to schools. If there is doubt about appropriate dress codes, candidates should check with the supervising clinical educator/mentor.

[bookmark: _Toc841389160][bookmark: _Toc232608733]2.2 Attendance, Punctuality, and Transportation

Regular attendance and punctuality are mandatory. It is important that candidates demonstrate an understanding of the importance of regular and punctual attendance. The candidate is expected to sign in and out at the school as required by the school and his/her program. If a candidate does not report when expected, this occurrence is deemed an absence. In cases of illness or emergencies, the candidate must notify the supervising clinical educator/mentor, the university/site-based supervisor, and the school’s Office of Attendance. Irregular attendance and poor punctuality will be addressed immediately by the supervising clinical educator/mentor and university/site-based supervisor.

More than three absences may result in a grade of unsatisfactory, and interns/ candidates may have to repeat field experience or internship the next semester. 
If a candidate must repeat the field experiences, it will delay graduation.Page13


The candidate is responsible for obtaining his/her transportation or making his/her own travel arrangements to the assigned field experiences throughout the program.

[bookmark: _Toc705321391][bookmark: _Toc232608734]2.3 Relationships
Professional acquaintances and contacts, formal and informal, are important to the transition from student to teacher. Although many school settings are conducive to interesting and professional discussions, candidates should exercise respectful discretion when voicing their personal views. Confidentiality is expected in all professional discussions. These discussions may give candidates access to confidential student and/or school information. It is important that this information be used only in professional circumstances. (See Section 2.7.)

[bookmark: _Toc1668666743][bookmark: _Toc232608735]2.4 Teaching During the Absence of Assigned Supervising Clinical Educator/Mentor
During the field experience/internship, there may be an occasion when the supervising clinical educator/mentor is absent from school. Sometimes, when this absence occurs, the candidate is called on to teach. State mandates require the presence of a certified teacher or a system authorized substitute. With one of those individuals in the room, and depending on the level of self-confidence, the candidate may accept responsibility for instruction. However, the authorized substitute or certified teacher holds ultimate responsibility for supervision of the students when the supervising clinical educator/mentor is not present. 

If a student is offered a long-term sub position, they must notify the Office of Field Experience and get permission from a director to accept if the candidate aims to use the position as a job-embedded field experience. To support partner districts, OFE may work with districts and candidates to find appropriate solutions to balance the needs of candidates, certification requirements, and district/school staffing needs. 

NOTE: Requests for candidates to serve as long-term substitutes MUST originate with school or district leadership and must be communicated directly to the Director of Field Experiences by the principal or district office administrator.

[bookmark: _Toc714879473][bookmark: _Toc232608736]2.5 Reimbursement
Candidates may not receive compensation for duties that are a part of the field experience/internship unless directly authorized by the University, the College of Education, and the Office of Field Experiences through established procedures, processes, or programs. This criterion covers any work performed with students or any other aspect of school responsibility. (See Section 2.5.)

[bookmark: _Toc1001660915][bookmark: _Toc232608737]2.6 Confidentiality
Under the guidance of the supervising clinical educator/mentor, the candidate may have access to student records and/or other school records. It is important that this information be used in a professional manner and remain confidential. The candidate is reminded that the confidentiality of all student records is protected by the Family Educational Rights and Privacy Act (FERPA). Under no circumstances can information be released to or discussed with any unauthorized person.

[bookmark: _Toc419649999][bookmark: _Toc232608738]2.7 Statuses in the Classroom
The traditional candidate has no legal, professional, or certificated status in school classrooms in Georgia. No legal action is on record that has established precedents regarding the clarification of this status. At all times, the supervising clinical educator/mentor maintains legal responsibility for pupils in his or her classroom. Candidates are reminded, however, that they can be held liable for negligent or intentional acts or omissions that result in harm to children in their care.

In the beginning stages of the candidate’s instruction, the supervising clinical educator/mentor should observe the entire time. From these observations, the supervising clinical educator/mentor will be in a better position to nurture the candidate’s development. After the first couple of weeks, the supervising clinical educator/mentor may begin absenting him/herself as an observer for short periods of time.

Absenting oneself as the observer may be interpreted by the candidate as a vote of confidence. It is also a signal that the candidate is the authority figure while teaching. Absenting as an observer does not necessarily mean leaving the room. Leaving the classroom while the candidate teaches should be for short periods of time. A primary consideration for staying in or close by the classroom is the continuation of the teacher’s legal responsibility for the students.

[bookmark: _Toc206260989][bookmark: _Toc232608739]2.8 Dispensing Medications
While the Individuals with Disabilities Education Act (IDEA) requires schools to provide non- medical related services to students with disabilities and Georgia law permits educators to dispense and administer such medications, the immunities from liability that exist for certificated personnel and education agency employees do not extend to University of West Georgia teacher candidates participating in the field experiences.

While it is important for teacher candidates to understand the process of administering medication, the liability issues surrounding possibly invasive and potentially injurious procedures require that the teacher candidate be a passive observer while the supervising clinical educator/mentor dispenses the medication or performs the related service. If the teacher candidate is asked or encouraged to dispense medications or perform related services, he/she must refuse to do so, citing possible exposure to liability should any adverse reactions occur. Remember, the immunity of the supervising clinical educator/mentor does not extend to the teacher candidate. The university/site-based supervisor must be notified if the teacher candidate feels pressured to participate in these activities.


[bookmark: _Toc32873947][bookmark: _Toc232608740]2.9 Liability and Medical Insurance
Educator candidates are not employees of the school system where they are placed and are not provided with any medical, accidental, or workman’s compensation insurance. Teacher candidates are reminded that all students at the University of West Georgia are eligible to obtain healthcare coverage by visiting  https://www.westga.edu/student-services/health/insurance.php. Candidates must obtain additional coverage in order to receive FE Codes which enable registration for classes.

Candidates, not the University of West Georgia, are responsible for acts committed while participating in professional clinical experiences. Keep in mind that financial penalties can be extreme, particularly when public school students are injured because of the candidates’ negligent acts or omissions. Liability insurance may be obtained through Student Professional Association of Georgia Educators (SPAGE) and/or Georgia Association of Educators (GAE). Information concerning these professional organizations is available from each Area in the College of Education, the Academic Advisement Center, and/or the Office of Field Experiences.

[bookmark: _Toc909350494][bookmark: _Toc232608741]2.10 Classroom Management
Classroom behavior management is an area in which most candidates have limited experience. Candidates will rely heavily on supervising clinical educator/mentor guidance in setting standards and limits in the classroom.

Early in placement, the supervising clinical educator/mentor should discuss and provide the candidate with a copy of the school and/or classroom discipline or behavior management plan. Candidates must ensure they are fully aware of the classroom behavior expectations for their students. The supervising clinical educator/mentor should specify to the candidate which discipline measures have been identified by the school as appropriate for administration by the candidate. Candidates are NOT to use corporal punishment and are NOT to be called on to witness corporal punishment. When substitute teachers replace the supervising clinical educator/mentor, they, not the candidates, have legal responsibility for discipline.

The following measures may help candidates build the type of teacher-pupil relationship that prevent behavior management problems:

· Respect the worth and dignity of the individual.
· Seek to attain a high degree of participation.
· Plan thoroughly.
· Learn and make use of names quickly.
· Be alert, keep your eyes open, and focus attention on the total situation.
· Plan for the use of freedom and responsibility of movement in classroom, corridors, and lunchroom.
· Exhibit poise, dignity, and calmness at all times.
· Stop little things before they gain momentum without undue emphasis on their seriousness.
· Be warm and friendly but firm.
· Above all- be consistent.


[bookmark: _Toc1129058266][bookmark: _Toc232608742]2.11 Additional Policies Regarding Field Experiences

[bookmark: _Toc959946682][bookmark: _Toc232608743]Courtesy Field Experience Placements 
University of West Georgia College of Education (COE) does not participate in “Courtesy Field Placements” with other Educator Preparation Programs (EPPs). A Courtesy Placement is defined as a candidate/intern field placement with another EPPs that includes a contracted supervision plan with the partnering EPPs.

[bookmark: _Toc11249852][bookmark: _Toc232608744]Extended Absence from Field Experiences
Three or more consecutive field days for candidates/interns. Extended absences should be for emergency situations ONLY. The supervising clinical educator/mentor, university supervisor/site-based supervisor, and the Director of Field Experiences MUST be notified by the candidate/intern as soon as possible regarding any extended absence BEFORE three days are missed in the field. 

Any absence requires prior notification to the supervising clinical educator/mentor. The candidate should email, text, or call the supervising clinical educator/mentor as soon as s/he realizes an absence is necessary. The university/site-based supervisor should be informed of absences within 24 hours. The university/site-based supervisor will assist the candidate in planning make up time. If an absence extends beyond two consecutive days, the Office of Field Experiences must be informed. Under extenuating circumstances, extended absences may be made up but require the development of a make-up day plan. This plan must be developed collaboratively by the Program Coordinator and Director of Field Experiences. 

[bookmark: _Toc582093952][bookmark: _Toc232608745]Reporting and Background Requirements
Candidates are required by the GaPSC to self-report any incidents of unethical behavior. It is recommended that any questionable incident be self-reported to the University of West Georgia College of Education Office of Field Experiences. This will ensure candidates are reporting appropriately and accurately. Candidates who fail to self-report may be dropped from the program.

If at any time during the program, evidence arises to substantiate that a candidate has a criminal record, his or her placement may be suspended pending investigation. The candidate will be notified. 

[bookmark: _Toc1253947628][bookmark: _Toc232608746]Transportation 
The candidate/intern is responsible for obtaining his/her transportation or making his/her own travel arrangements to the assigned field experiences throughout the program.

Section 3 applies only to those candidates in their last semester of field experience (internship or final practicum)

[bookmark: _Toc215920937][bookmark: _Toc232608747]SECTION 3: GENERAL INTERNSHIP INFORMATION

Internships are a vital component in preparation for becoming a teacher. It is that time when teacher candidates are directly involved in a sustained and concentrated period of training in a local school setting with the collaboration of the school district and under the authority of the College of Education of the University of West Georgia. This is the period when the teacher candidate is enabled to make practical use of the principles, methods, knowledge, and materials that have been developed or acquired in other university courses.

[bookmark: _Toc1508818300][bookmark: _Toc232608748]3.1 Description of Internship
Internship is the culminating component of the teacher preparation program. An internship is completed in a carefully selected school under the immediate supervision of an experienced supervising clinical educator/mentor and the general supervision of a university/site-based supervisor, who is a specialist in the candidate’s teaching field.

During the semester, increasing responsibility for planning, organizing, and delivering instruction is assumed by the intern, when the supervisors deem it appropriate, leading to full-time teaching by the intern for a minimum of two consecutive weeks. Some programs require more than this minimum.

After the required full-time teaching period, the intern should continue to teach as a member of the teaching team. Full participation as a professional in the classroom continues until the end of the semester. Small group meetings, conducted by the university/site-based supervisor and/or school staff, are held at various times during the internship term. A final evaluative meeting is held on campus at the end of the semester. Attendance at all meetings is mandatory.

[bookmark: _Toc455836592][bookmark: _Toc232608749]3.2 Internship Team
Three team members interact during internship: candidate, supervising clinical educator/mentor, and university/site-based supervisor. The team’s focus is on the candidate and his/her development. The university/site-based supervisor and supervising clinical educator/mentor will significantly influence a candidate’s professional development. Their responsibilities are described in later sections of this document.

The Internship Team begins by means of initial contact with the university/site-based supervisor during the orientation session that precedes the formal beginning of internship. Following that session, there will be several opportunities for interaction with the university/site-based supervisor.

The capstone experience of teacher preparation is the internship, an experience seen by many as one of the most exciting experiences in preparation for becoming a certified educator. Capstone refers to the culminating point in the initial educator preparation program. Interns should be prepared to commit themselves to hard work that will result in maximum growth.

The internship may be viewed as a critical stage of transition from the status of college student to that of a professional educator. It involves development in interpersonal, cognitive, and instructional processes. Interns must reflect on their attitudes, values, and feelings as well as grow in the thinking processes, the selection of content, and the development of teaching strategies.

Course work has offered a variety of ideas and opportunities for teaching. These concepts can now be applied, tested, and refined. Through these experiences self-confidence, professional attitude, and the joy of teaching can be nurtured.

A few factors and people influence the internship experience—students, supervising clinical educators/mentor, administration, faculty, general school atmosphere, university/site-based supervisor, and intern. These all contribute to the development and success of interns. The support of the internship team is available and will be a significant contributor to the success of interns. It is important to remember that ultimately, interns are responsible and accountable for their professional development and growth.


[bookmark: _Toc493610279][bookmark: _Toc232608750]3.3 Required Meetings
Internship Orientation is typically held the week classes begin for the semester. This meeting is held in a general session with the Program Coordinator to review general policies and regulations for internships.

Communication is held with the supervising clinical educator/mentor by the University Supervisor. Candidates may receive this information from their supervising clinical educator/mentor. This is a time to anticipate needs and responsibilities for the entire semester.
Some items that are of general concern and that are suggested for discussion include:

· University/site-based supervisor’s plans for school/classroom visits.
· Role of supervising clinical educator/mentor.
· Manner and time for completion of assignments.
· Evaluation and grading for interns.
· Professional ethics and conduct.
· Meeting schedule and obtaining professional references based upon internship experience from supervising clinical educator/mentor and university/site-based supervisor.

Additional meetings are coordinated by individual university supervisors during the semester. The nature of these in-service meetings varies from program to program and supervisor to supervisor. Meeting expectations for the semester should be discussed with students at the Internship Orientation Meeting. Intern attendance at all meetings is required.

[bookmark: _Toc994766154][bookmark: _Toc232608751]3.4 School Orientation

[bookmark: _Toc1971951110][bookmark: _Toc232608752]University Supervision
When several interns are placed in the same cooperating school, the administration of the school often provides orientation for the entire group. If this does not occur, the university/site-based supervisor should assume responsibility for introducing the intern to the school.

During orientation the intern should give the supervising clinical educator/mentor a copy of the course syllabus and expectations or requirements received from the university supervisor. (University supervisors have access to the syllabus through CourseDen.) Interns are responsible for downloading the course syllabus and for being knowledgeable of its contents.

The following suggestions may help with the school/site orientation:

· Introducing the intern to school administrators, faculty, and staff.
· Involve the intern in appropriate responsibilities from the very beginning.
· Explain policies and procedures for routine duties.
· Review the detailed list of expectations and requirements received from the university/site-based supervisor.
· Arrange for a tour of the building.
· Arrange for the intern to have curriculum guides and texts to review and begin to gather materials.

[bookmark: _Toc45835933][bookmark: _Toc232608753]School-based Supervision

Internss placed in schools who participate in the supervising clinical educator/mentor or site-based supervision model will have an orientation scheduled at the school led by the supervising clinical educator/mentor. Interns are responsible for downloading the course syllabus and for being knowledgeable of its contents. Interns should provide copies of the syllabus to their supervising clinical educator/mentor and/or site-based supervisor. Basic requirements for interns appear in Section 1.1 Internship of this handbook; additional requirements may be added to meet specific program expectations.

[bookmark: _Toc560542480][bookmark: _Toc232608754]3.5 Teaching Responsibilities

[bookmark: _Toc2090520903][bookmark: _Toc232608755]Program Specific Assignments
Each teacher education program and/or university/site-based supervisor has detailed requirements for assignments that best meet the competencies expected in the given program. These assignments and due dates are contained in the course syllabus or in the list of expectations given to the intern in the Internship Orientation Meeting with the university/site-based supervisor. General responsibilities are presented in the following sections.

[bookmark: _Toc569038229][bookmark: _Toc232608756]Full-Time Teaching Responsibilities and Expectations
The internship is a 15 to 16-week field experience. Interns are expected to be involved in teaching and non-teaching responsibilities for the entire 15 to 16-week period. Generally, the supervising clinical educator/mentor assists the intern in developing a timeline for the gradual increase of teaching and non-teaching responsibilities. This increase in responsibilities must lead to a minimum of two consecutive weeks of independent teaching of all subjects as well as responsibility for all non-teaching duties. Some programs may require more than this minimum and interns are strongly encouraged to gain as much teaching experience as possible during the internship to build the necessary knowledge, skills, and dispositions needed to be successful as future educators.

[bookmark: _Toc446008106][bookmark: _Toc232608757]3.6 Professional Responsibilities

[bookmark: _Toc727960846][bookmark: _Toc232608758]Schedule
Interns are expected to devote the full school day to teaching. The minimum school day should be determined by the arrival and departure times established for the teachers in the assigned school. Interns are expected to follow the same duty schedule as the supervising clinical educator/mentor. The intern should accompany the supervising clinical educator/mentor, not substitute for the supervising clinical educator/mentor, on duty assignments.
Participation in faculty meetings, PTA/PTO meetings, and other professional meetings is expected. Interns should participate as fully as is appropriate in extra-class and school-wide activities, such as field trips, club meetings, home visits, etc. The intern is to follow the calendar established by the school system to which he/she is assigned, including holidays and breaks. The only dates set by the university that are applicable are the beginning and ending dates for the internship semester.

Interns should not schedule, nor leave their school for personal appointments, such as doctor appointments, dental appointments, hair appointments, etc. Interns should also not return to the University of West Georgia campus to attend to any personal matters during school hours unless instructed to do so by the university/site-based supervisor or other university administrators. In special cases, in which the intern has completed all expected requirements and is performing well, interns may schedule a limited number of job interviews or attend a job fair with prior approval from their supervising clinical educator/mentor, principal, and university or site-based supervisor. 

NOTE: No more than 2 full days may be used for job fairs or interviews. Therefore, it is important to carefully schedule these events. 

[bookmark: _Toc1557312937][bookmark: _Toc232608759]Planning
Well-planned lessons are essential to good teaching. Planning helps the intern to organize and allows the supervising clinical educator/mentor to check the congruence of instructional goals, activities, and assessments. ALL plans should be discussed and approved by the supervising clinical educator/mentor in advance. Check with the supervising clinical educator/mentor to establish an acceptable time frame for submitting lesson plans. The recommended timeframe is at least 48 hours in advance to allow for any necessary lesson revisions if.

The details of the plans may vary according to the type of lessons and the requirements of individuals. Typically, interns begin with a longer format than the supervising clinical educator/mentor regularly uses. As the intern becomes more proficient, the supervisors will advise moving to a shorter format. The required lesson plan components are provided through program coursework. The guidance of supervising clinical educator/mentor and university/site-based supervisors is critical to the development and enhancement of candidates’ lesson planning knowledge and skills. Lesson format should remain consistent between the supervising clinical educator/mentor and the intern to ensure the continued growth and progress of P-12 students.

Interns are required to plan, teach, and evaluate a minimum of a two-week sequence of lessons to complete the full-time teaching requirement. Students should refer to the course syllabus or list of expectations for specific program requirements. Interns follow the cooperating school’s policies regarding submitting the plans to administrators for checking and for leaving plans with the supervising clinical educator/mentor teacher’s plans for the school archives.

[bookmark: _Toc308051642][bookmark: _Toc232608760]Self-Evaluation
The fundamental process required for every intern is constant self-evaluation. This is necessary for determining strengths and needs for future development. Self-evaluation should lead to a realistic awareness of one’s capabilities and development as a teacher. Journaling is highly recommended and can be very helpful in self-evaluation and valuable to candidates as they progress to induction level teachers. The journal or log should be used only for the intern’s personal reflection on the entire teaching/learning environment. The purpose is to become more aware of actions and to reflect on options of change which will increase professional development. Journaling is NOT required by OFE but may be required by university/site-based supervisors at their discretion.

[bookmark: _Toc1955092529][bookmark: _Toc232608761]Course Work While Completing Internship
During the internship semester, educator candidates register for the appropriate internship credit hours and Internship Seminar. University of West Georgia permits students to enroll in one additional course during internship. However, teacher candidates are strongly discouraged from taking additional coursework. Anecdotal feedback from our graduates consistently indicates that this choice creates undue hardship and frustration that was impossible to predict prior to internship. The one additional course provision applies to candidates in education as well as in sports management.

Non-degree candidates who hold non-renewable teacher certification – may enter internship with up to 5 courses remaining in their program. Candidates will be allowed to take no more than two additional courses with each internship. Any additional courses may be taken after completion of both internships. Internship seminars will be treated as a part of internships and will not count as an additional course taken.

Non-degree candidates who do not hold non-renewable teacher certification – may enter internship with up to two courses remaining in their program. These courses must be content courses and not professional education courses. Candidates may take only one additional course with an internship. The remaining course may be taken after completion of internship. Internship seminars will be treated as a part of internships and will not count as an additional course taken.

[bookmark: _Toc2022019964][bookmark: _Toc232608762]Other Phases of the School Program
It is important that the intern has an opportunity to engage in a wide variety of experiences that are a part of the teacher’s responsibilities. Supervising clinical educators/mentors are encouraged to obtain permission before allowing interns access to confidential records or before including interns in parent conferences. Check with school administrators regarding appropriate procedures.

[bookmark: _Toc1888090638][bookmark: _Toc232608763]Grades
The final grade for internship is satisfactory/unsatisfactory and is officially determined by the university or site-based supervisor but is a result of considerable collaboration between the university or site-based supervisor and supervising clinical educator/mentor. The final grade is based on the intern’s performance during the entire semester. Continuous evaluation procedures demonstrate competencies on the CAPS, and periodic observations all provide a basis for determination of the grade.
Factors that should be considered in assigning grades include the following:

O Classroom performance as observed by the supervising clinical educator/mentor.
· University or site-based supervisor’s observations.
· Completion of lesson plans and other assignments.
· Professional ethics and conduct.
· Interpersonal skills, and
· Demonstrated proficiency in the areas listed on the CAPS and other candidate evaluation forms as observed by the supervising clinical educator/mentor and university or site-based supervisor.

Specific factors are discussed by the university or site-based supervisor during the Internship Orientation Meeting. Interns earn a grade of Satisfactory (S) or Unsatisfactory (U) The grade of Incomplete (I) may only be assigned because of non-academic factors (example: prolonged illness).

[bookmark: _Toc1167777808][bookmark: _Toc232608764]Evaluation
Continuous evaluation provides the basis for which a final grade is derived. It is important that the supervising clinical educator/mentor and the university or site-based supervisor provide frequent feedback to the intern. Ideas shared in the evaluations will help the intern to understand his/her progress more clearly and improve his/her teaching.

A midpoint conference with the University Supervisor is essential to determine the progress of the intern. Progress should be measured against the criteria on the Candidate Assessment on Performance Standards (CAPS), which is completed at the midpoint and conclusion of the internship.

CAPS is the instrument used to assess teaching competencies in the areas of professional behaviors and dispositions, pedagogy and knowledge, and management. When completing the CAPS, assessment should be based on competencies demonstrated over time. The assessment should not be based on the observation of one lesson.



[bookmark: _Toc953073973][bookmark: _Toc232608765]SECTION 4: DIFFICULTIES DURING FIELD EXPERIENCES

Candidates are not expected to be perfect teachers. Challenges or difficulties are a natural part of the growth experiences in educator preparation program and/or field experiences and internship. Candidates are expected to address challenges immediately with their supervising clinical educator/mentor and their university or site-based supervisors.

Typically, the candidate will encounter and solve the challenge by following the guidance of the course instructor(s) and/or supervising clinical educator/mentor. On some occasions, the candidate’s solution will not produce the desired result. The candidate, with the assistance of faculty and administration, will look carefully at the circumstances and collaboratively devise a written plan of action. Often, this will suffice.

Unfortunately, there are instances when no solution is reached. If it appears as though no solution can be found, the course instructor(s) and university or site-based supervisor refer the situation to the Program Coordinator and/or the Director of the Office of Field Experiences. A collaborative decision will be made, and recommended options will be presented to the candidate.

[bookmark: _Toc1033654059][bookmark: _Toc232608766]4.1 Procedures for Difficulties
When the progress of a teacher candidate’s professional development is less than should be demonstrated at a given point in the teacher candidate’s experience, corrective actions should be implemented and the educator candidate’s progress evaluated. Each department will use course instructor assessments, supervisors’ observations and feedback, and documentation from the Program Coordinator, university supervisor/site-based supervisors, and/or the Director of the Office of Field Experiences to assess the educator candidate’s status in the teacher education program. The following steps will be followed:

· The university supervisor/site-based supervisor and Department Program Coordinator, with input from the Director of the Office of Field Experiences (if warranted), will assess the concerns and develop a Professional Growth Plan (PGP) (See Guidelines for PGP, Section 4.3) The plan establishes expectations for the candidate and a timeline for demonstration of expected behaviors. If the plan involves a field placement, the supervising clinical educator/mentor and the site administrator may be informed of the provisions of the plan.

· The PGP committee will confer immediately with the teacher candidate to share the PGP and the accompanying timeline for completion of competencies and re-assessment. The PGP should be placed in the candidate’s permanent file.

· At the designated point on the timeline for assessment of improvement, the PGP committee will review the candidate’s progress. A written progress report of the plan will be submitted to the Director of the Office of Field Experiences at the end of the semester in which the plan was written. 

[bookmark: _Toc1958657800][bookmark: _Toc232608767]Options Following Development of the Professional Growth Plan:
The following items are possible outcomes following the implementation of a PGP:

1. The candidate’s progress has been satisfactory and continuous. Field placement continues; or
2. Candidate shows some improvement. An addendum to the PGP may be implemented. Continuance in courses and field experience will be determined based on provisions in the PGP; or
3. The candidate is not improving. An addendum to the PGP may be implemented or an alternative placement may be found. An alternative placement, if available, may be recommended with the following stipulations:
a. The alternative placement request must be confirmed with a school district, and a professional growth plan will accompany the candidate to that placement setting. If another classroom placement is recommended, the Program Coordinator and/or the Director of Field Experiences will present to the candidate the options concerning the timing and requirements for the placement 

b. If an alternative placement cannot be confirmed, or if the candidate is already in an alternative placement, a failing grade of U, D, or F, is earned for each course associated with the field experience; or

4. If the candidate’s progress has not been satisfactory and continuation in the program is no longer an option, a discontinuation policy is implemented, and the candidate receives a failing grade for each course associated with the plan (See Discontinuation Policy, Section 4.4.)

The educator candidate is informed of the decision, both in writing and in a conference, and informed of the right to appeal the decision.  

[bookmark: _Toc46604498][bookmark: _Toc232608768]4.2 Guidelines for Development of a Professional Growth Plan

Below are guidelines for elements included in Professional Growth Plans:

I. Concerns: Items of concern should be summarized under appropriate areas such as Required Professional Behaviors, Professional Behaviors and Dispositions, Pedagogy and Knowledge, or Classroom Management.

II. Remediation: This section contains suggestions and/or required activities that will provide opportunities for the teacher candidate to grow in the area(s) outlined above.

III. Expectations: This section contains specific behaviors that must be demonstrated by the teacher candidate and the time frame in that they must be demonstrated. These should be summarized in the same format as Section I.
IV. Signatures: Include signatures of all who are present at the conference.

V. Copies: Copies of the plan will be provided to the Department Chair and/or Program Coordinator and the Director of the Office of Field Experiences.

[bookmark: _Toc245896388][bookmark: _Toc232608769]4.3 Discontinuation Policy
There are circumstances that warrant discontinuing the candidate’s admission to teacher education program and/or field experience placement. The termination of the admission to teacher education program status and/or the field experience placement may be immediate when the actions of the teacher candidate present a negative impact on the learning environment or on the safety of the students, or when the actions of the candidate do not conform to responsible professional conduct as outlined:

· in the Code of Ethics adopted by the Professional Standards Commission; or
· in the knowledge, skills, and dispositions of the College of Education; or
· as determined by university faculty, site administration, Program Coordinator, or the Director of Office of Field Experiences

In such circumstances, the following actions may be taken:

1. The university/site-based supervisor and the Program Coordinator and/or the Director of Field Experiences confer immediately with the teacher candidate to be sure that he/she is aware of the seriousness of the situation and to provide the teacher candidate with an opportunity to present additional information.
2. The university or site-based supervisor and the Program Coordinator, and if applicable, the Director of Field Experiences reviews the data and decides to either allow the candidate to continue in the teacher education program or be removed from the teacher education program.

3. The candidate is informed of the decision, in writing and in conference by the Program Coordinator and/or the Director of Field Experiences.

4. The Program Coordinator, advisor, appropriate faculty member and/or the Director of Field Experiences discuss with the candidate other career alternatives, available campus support resources, and/or options for a second opportunity in the teacher education/educator preparation program. The candidate is informed of the appropriate procedures for appeal.

NOTES: 
· Unprofessional acts and/or acts which pose a safety risk may result in immediate termination of the admission to teacher education/educator preparation program status, application for admission to teacher education/ educator preparation program, and/or field experience placements

· If a candidate is asked by a school or district representative (principal or district administrator) to leave the school and vacate the placement due to professional conduct or egregious instructional issues, OFE and the COE are NOT bound to seek a new placement for the candidate in the current semester. If the Professional Growth Plan Team determines a new placement is necessary, then and only then will a new placement in the current semester be sought. If a candidate is asked to vacate a placement for a second time, removal from the program is within the authority of the Program Coordinator and removal from the field is within the authority of the Director of the Office of Field Experiences. 

· The above note also applies to job-embedded MAT candidates. Upon resignation or request to resign in lieu of termination, candidates MUST immediately notify their Program Coordinator and the Office of Field Experiences. After reviewing information and any documentation, the Program Coordinator and the Director of the Office of Field Experiences will determine if a traditional placement may be sought for the remainder of the semester, if the field experience will be considered incomplete, or if program dismissal is the appropriate resolution

[bookmark: _Toc1678397787][bookmark: _Toc232608770]SECTION 5: THE UNIVERSITY OR SITE-BASED SUPERVISOR (SBS) 

[bookmark: _Toc984708951][bookmark: _Toc232608771]5.1 Internship
The role of the university/site-based supervisor is a critical, active responsibility in the field experience and internship process. Often this function is viewed as facilitative. Facilitation is certainly one feature of responsibility—serving as mentor for the candidate and building collegiality with the supervising clinical educator/mentor and school administrators. However, specific responsibilities may be divided into three areas: instructing, counseling, and evaluation. The following suggestions will help identify roles for each of the three areas.

[bookmark: _Toc1424942979][bookmark: _Toc232608772]5.2 Interacting with the University/site-based supervisor
Communication is critical to a beneficial experience for all members of the field experiences/internship team. The university/site-based supervisor should arrange frequent opportunities for communication. However, if needs for communication arise at other times, the supervising clinical educator/mentor or any administrator of the cooperating school should not hesitate to contact the Director of the Office of Field Experiences at 678-839-6083.

[bookmark: _Toc724080600][bookmark: _Toc232608773]5.3 Interacting with the supervising clinical educator/mentor
Communication is critical to a beneficial experience for all members of the field experiences/internship team. The university/site-based supervisor must take the initiative to arrange frequent opportunities for communication with the supervising clinical educator/mentor. The university/site-based supervisor may call upon the Office of Field Experiences or Program Coordinator when there appears to be a need for a third party to help facilitate communication.

The university/site-based supervisor is responsible for ensuring that the supervising clinical educator/mentor receives materials provided by the department at the beginning of each semester. Materials may be in electronic form.

[bookmark: _Toc1634559175][bookmark: _Toc232608774]Observation/Conferencing Expectations
The university/site-based supervisor is expected to complete a minimum of two observations in which interns are provided written positive feedback and constructive criticism. 

Written feedback and constructive criticism should foster self-evaluation and reflection. Beginning with ..."Why do you think there was progress (or difficulty) here?” allows the candidate to begin seeking the answer to the most important question "Why?” Asking for rationales for decisions made by the candidate will also foster self-evaluation. Additional suggestions are to paraphrase; to accept non-judgmentally; to clarify (Let me see if I understood you correctly ........); or to extend (Tell me more about    ).
Conducting a conference in this manner takes longer but may be more effective in developing the candidate’s self-evaluation skills. Reactions to written work, preferably in writing, in regard to grammatical structure, organization, substance, relevance, and comprehensiveness are as important as responses to teaching.

[bookmark: _Toc905886514][bookmark: _Toc232608775]Instructing
The university/site-based supervisor should:

· Serve as a resource person for the candidate, supervising clinical educator/mentor, and principal.
· Model and interpret Georgia’s Code of Ethics.
· Provide suggestions for classroom management, lesson planning, and instructional strategies.
· Provide the context for internship meetings.
· Establish and maintain professional and ethical working relationships with the cooperating schools. Contact the supervising clinical educator/mentor prior to the arrival of the intern.
· Remain in communication with the principals of schools where interns are assigned to ensure satisfactory coordination of the program.
[bookmark: _Toc310809083][bookmark: _Toc232608776]Counseling
    The university/site-based supervisor should:
· Confer with the supervising clinical educator/mentor as often as warranted.
· Emphasize the importance of ethical and professional conduct.
· Confer as soon as possible with the candidate concerning the observations made.
· Emphasize the importance of handling certain problems and school situations with reticence and strict confidence.

[bookmark: _Toc1231367235][bookmark: _Toc232608777]Evaluation
The university/site-based supervisor should:
· Observe the candidate teaching in the classroom
· Provide feedback on the candidate’s performance following each
observation.
· Keep adequate and accurate records on each candidate; Use appropriate evaluation to arrive at midpoint and final grades for field experiences.

[bookmark: _Toc244093863][bookmark: _Toc232608778]School Visits
[bookmark: _Toc1574087495][bookmark: _Toc232608779]Introduction - It is expected that university/site-based supervisors will meet with the supervising clinical educator/mentor prior to the arrival of the candidate and will observe each candidate. The length of visits/meetings may vary but should include ample time to discuss internship progress with the supervising clinical educator/mentor and candidate.

[bookmark: _Toc638632401][bookmark: _Toc232608780]  Midpoint Conference - The university supervisor/site-based supervisors should schedule a midpoint conference with the candidate. The conference should identify teaching and professional strengths and areas needing further development in the remaining weeks of field experience.

[bookmark: _Toc8593859][bookmark: _Toc232608781]5.4 University Supervision Travel Deadline(s)
All university supervisors’ travel vouchers must be submitted in compliance with the University Travel submission guideline https://www.westga.edu/administration/business-and-finance/controller/travel-services/index.php. All travel reimbursements must be received no later than 30 days after the travel. Travel at the end of the semester must be submitted by the close of the third business day after the last day of classes each semester.

[bookmark: _Toc897751213][bookmark: _Toc232608782]SECTION 6: THE SUPERVISING CLINICAL EDUCATOR/MENTOR
[bookmark: _Toc458952482][bookmark: _Toc235445397][bookmark: _Toc232608783](FORMERLY KNOWN AS COOPERATING TEACHER)

The supervising clinical educator/mentor interacts continuously with candidates and interns and is vitally important in field experiences. In fact, literature clearly indicates that the role of the supervising clinical educators/mentor is the most influential one for candidates and interns. It is the supervising clinical educator/mentors’ daily guidance that will most facilitate the professional growth of candidates and interns. The guidance will not only be in teaching procedures and techniques, but also in selecting activities, gathering resource materials, and providing professional insightful relationships with students.

The role of the supervising clinical educator /mentor fluctuates among roles of mentor, confidant, counselor, role model, instructor, and supervisor. In fact, often a strong and lasting friendship develops between these two members of the team. Because of the varied nature and intensity of these roles, particular care must be given to maintaining the objectivity of supervision.

The pages that follow are provided with the intent of offering structure to the supervision and to generate some degree of commonality for the University of West Georgia’s diverse field experience and internship situations.

[bookmark: _Toc1765336691][bookmark: _Toc232608784]6.1 Selection of Supervising Clinical Educators/Mentor
See Section 1.2. Procedures for Placement Requests.

[bookmark: _Toc659980255][bookmark: _Toc232608785]Supervision Responsibilities
Because the supervising clinical educator/mentor is present, this team member is the critical link in the observation-mentoring cycle leading to professional growth. To assist in this supervision task, each teacher education program may provide expectations, procedures, and/or forms for use. The following suggestions may be used in addition to specific expectations from individual programs.

[bookmark: _Toc1408110685][bookmark: _Toc232608786]Preparing for the Candidate:
The responsibility for a good beginning must be shared by all members of the field experience/ internship team. This section deals with suggestions for supervising clinical educators/mentors.

· Inform parents that an intern will be in the room.
· Discuss with students who is coming and why, their part in preparation, and advantages of having a "second teacher.”
· Provide a desk or area where the intern may keep books, papers, supplies, etc.
· Prepare a folder of materials that contains school schedules, emergency procedures, faculty handbook, discipline policies, etc.

[bookmark: _Toc392812175][bookmark: _Toc232608787]Observation and Record Keeping
The supervising clinical educator/mentor should maintain daily and/or weekly notes on the candidate’s instructional and professional behavior in chronological order. These notes offer a good reference source in determining midpoint and final evaluations. They will also provide clear systematized information for conferences with the university or site-based supervisor.
The candidate should receive ongoing feedback about the knowledge, skills, and dispositions expected of education professionals. The feedback from the observation notes should include positive comments as well as the constructive criticism feedback to accelerate performance improvement. In instances where another technique may have been more effective, suggest alternative ways of teaching the same content.

[bookmark: _Toc839958061][bookmark: _Toc232608788]Beginning Experiences
These experiences should prepare the candidate to participate in the classroom without misgivings related to methodology and content. Professional standards and ethics should be maintained throughout beginning experiences to set the tone for the entire experience. These suggestions may help:

[bookmark: _Toc922001575][bookmark: _Toc232608789]For all candidates:

· Guide the candidate in analyzing and evaluating observations.
· Assist the candidate in recognizing and overcoming any undesirable traits that impact on their professional responsibilities.
· Acknowledge the candidate’s ideas and encourage initiative.
· Assist the candidate in efficiently performing routine duties and in keeping records.
· Review the candidate’s daily lesson plans and make constructive suggestions. ALL lesson plans must be approved by the supervising clinical educator/mentor prior to the intern teaching the lesson.
· Discuss the school and/or classroom discipline plan. The supervising clinical educator/mentor should specify to the intern which discipline measures have been identified by the school as appropriate for administration by interns.

[bookmark: _Toc941532525][bookmark: _Toc232608790]For interns:
· Increase teaching responsibilities gradually as soon as the intern shows evidence of readiness.
· Plan a semester schedule which specifies an increase in teaching responsibilities: subject by subject or period by period.


[bookmark: _Toc537866128][bookmark: _Toc232608791]SECTION 7: GEORGIA CERTIFICATION

[bookmark: _Toc1612145271][bookmark: _Toc232608792]7.1 Procedures for Applying for a Certificate

Approximately four weeks prior to graduation or program completion, candidates will receive a Certification Application Checklist emailed from the Office of Educator Certification (Kathy Jones, Certification Official) explaining the process for obtaining certification. If there are questions after reviewing the content of this email and any attached documents, candidates may contact Mrs. Jones at kjones@westga.edu or 678-839-6109.

[bookmark: _Toc171216426][bookmark: _Toc232608793]It is highly recommended that candidates establish Georgia certification regardless of the location of employment or possible employment. Most states have educator certification reciprocity which means more broad acceptance of coursework and/or degrees.

[bookmark: _Toc429947227][bookmark: _Toc232608794]505-2-.01 GEORGIA EDUCATOR CERTIFICATION

(1) Summary: State certification terminology and requirements vary widely between states and are often confusing to many applicants. Some states use the term “licensure” while others use “certification.” The same title, such as “provisional,” may be used in a number of states, but with different definitions and requirements. Many applicants assume that “reciprocity” means an automatic “even trade” for an out-of-state certificate, but that is rarely the case. Georgia reciprocity applies to initial certification. Once an educator holds certification in Georgia, the educator must meet Georgia requirements to add a field, upgrade the level and maintain certification. The certification system used in the State of Georgia is the responsibility of the Georgia Professional Standards Commission (GaPSC) and published on the GaPSC web site at https://www.gapsc.com/Commission/Rules/home.aspx.
(2) [bookmark: _Toc1172502457][bookmark: _Toc232608795]Definitions.

(a) Georgia Educator:

1. A Georgia educator for certification purposes is any individual currently or previously employed by a Georgia local unit of administration (LUA) while holding a certificate issued by the GaPSC.
(b) Initial Certificate:

1. A Georgia educator’s first certificate confirming completion of all Georgia requirements for certificate issuance.
(c) Base Certificate:

1. The base certificate is the initial certificate issued in a specific content area confirming completion of all Georgia requirements for certificate issuance at the time of application.
(d) Local Unit of Administration (LUA):

1. A local unit of administration (LUA) is a local education agency or a regional educational service agency, including but not limited to public, waiver, strategic waiver system, charter system or charter schools and private schools (i.e., faith-based schools, early learning centers, hospitals, juvenile detention centers, etc.). State agencies and public and private institutions of higher education requiring certification for employment purposes are included in this definition.
(3) GaPSC Members. The eighteen (18) members of the GaPSC are responsible for establishing and administering rules and standards for the preparation, certification and discipline of Georgia school personnel. Members are appointed by the governor and include nine (9) classroom teachers, two (2) administrators, two (2) higher education faculty, two (2) local Board of Education members and three (3) business and community leaders.

(4) Legal Authority. Georgia law, O.C.G.A. 2-2-200, stipulates that “The Professional Standards Commission shall provide, by regulation, for certifying and classifying all certificated professional personnel employed in the public schools of this state. No such personnel shall be employed in the public schools of this state unless they hold certificates issued by the commission certifying their qualifications and classification in accordance with such regulations.”

(a) Certificated professional personnel are individuals who hold certificates, licenses, or permits issued by the GaPSC.

(b) Teachers, service personnel, educational leaders, and all other professional education personnel that have regular contact with students in an instructional setting must hold GaPSC certification or licensure if employed in a Georgia public school, unless exempted pursuant to a charter under O.C.G.A. 20-2-2065, or increased flexibility under O.C.G.A. 20-2-80.
(5) Charter System or Charter School Educators. Georgia charter system or charter school educators may, or may not, be required to hold state certification depending on the policy outlined in the specific charter. Charter system or charter school educators who meet the criteria outlined in Section (4)(b) above are, however, required to hold a Clearance Certificate. See GaPSC Rule 505-2-.42 CLEARANCE CERTIFICATE.

(6) Strategic Waiver System. Strategic Waiver systems may, or may not, be required to hold state certification depending on the policy outlined in the contract. Educators employed by these systems who meet the criteria outlined in Section (4)(b) above are, however, required to hold a Clearance Certificate. See GaPSC Rule 505-2-.42 CLEARANCE CERTIFICATE.
(7) Private School Educators. Georgia private school educators may, or may not, be required to hold state certification depending on the local school policy.
(8) Substitute Teachers. Substitute teachers in Georgia are not required to hold state certification. See GaPSC Rule 505-2-.20 SUBSTITUTE TEACHING.
(9) NASDTEC Interstate Agreement. Georgia is an active member of the National Association of State Directors of Teacher Education and Certification (NASDTEC). As such, Georgia has signed the NASDTEC Interstate Agreement (commonly referred to as reciprocity) with all 49 other states, the District of Columbia and other NASDTEC jurisdictions. Information on how the Interstate Agreement may apply is found in GaPSC Rule 505-2-.21 CERTIFICATION BY INTERSTATE RECIPROCITY. Georgia also
participates in the NASDTEC National Clearinghouse and reports state disciplinary actions imposed against certificate holders to this national database. Additional information on the Interstate Agreement and the Clearinghouse may be found on the web at www.nasdtec.org.
(10) Background Check Requirement. A state criminal background check is required for a Pre-Service certificate and verified by the GaPSC as outlined in GaPSC Rule 505-2-.03. Although state and federal criminal background checks are not part of the certification process in Georgia other than as required for a Pre-Service certificate, FBI background checks (fingerprint) are required for professional employment in Georgia public, private, waiver, strategic waiver system, charter system or charter schools. Georgia criminal background checks are also required every five (5) years for certificate renewal and affirmed by the employing school or school system.
(11) Educator Responsibility. It is the responsibility of the individual educator to meet all requirements and to obtain and maintain an accurate, valid Georgia educator certificate or license. If rules change that impact an educator’s certification, it is the responsibility of the educator to apply to the GaPSC by submission of a new application requesting evaluation under the new rule. Certification issued based on a rule revision shall not be issued prior to the effective date of the revised rule.
(12) Tiered Certification. Georgia participates in a tiered teacher certification system. Tiered teacher certification is envisioned as a means of improving student learning by recognizing the unique developmental needs of teachers at every career stage and by encouraging and supporting continuous teacher growth. It is designed to provide support to new teachers and those preparing to become teachers, and to establish a fair and equitable environment for growth for practicing teachers. Tiered certification also creates career advancement opportunities for teachers aspiring to assume leadership responsibilities and contribute to school improvement efforts while remaining in the classroom.

(a) When fully implemented, tiered certification will help foster an environment in which:

1. Educators are focused on the academic growth of their students by focusing on their own academic growth;
2. The conditions and resources necessary for teacher professional growth and retention at each career stage are identified, valued and provided through individualized, ongoing and collaboratively designed and delivered professional learning activities focused on the common goal of improving student learning;
3. Expert teachers who can contribute to the learning of their peers are provided leadership opportunities to mentor and coach; and

4. School leaders promote and maintain a positive school culture in which educators are rewarded based on successful performance in the classroom as well as their contributions to the school’s learning environment.
(b) The tiered certification structure consists of the following:

1. Pre-Service (See GaPSC Rule 505-2-.03 PRE-SERVICE CERTIFICATE);
2. Provisional (See GaPSC Rule 505-2-.08 PROVISIONAL CERTIFICATE);

3. Induction (See GaPSC Rule 505-2-.04 INDUCTION CERTIFICATE);

4. Professional (See GaPSC Rule 505-2-.05 PROFESSIONAL CERTIFICATE);
5. Advanced Professional (See GaPSC Rule 505-2-.06 ADVANCED PROFESSIONAL CERTIFICATE); and

6. Lead	Professional	(See	GaPSC	Rule	505-2-.07	LEAD	PROFESSIONAL CERTIFICATE).
(13) Routes to Certification. An explanation of the various routes to Georgia certification may be found on the GaPSC web site at www.gapsc.com.
Authority O.C.G.A. 20-2-200
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